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PREFACE

This essay is anweffort to conceptua]1ze the probl°m° faced when -t
trylng td USe the 1deas of Braz111an edueater Paulo Fre1re in the context

parents who "progressed" as the1r soc1ety embraced dependenc capita11,t o
deveiopment betweer 1947-1964. “Educated” in the island's State univer- -
sity, ‘Facundo begam to search for henﬁeTf an answer to her dissatisfac-

t1on with her society. ‘In the pracess; she attempted to become a. 3un1or . ::i

ro11ege teacher in the late 1960',, but found the state of the art®in s
Puerto Rico wantlng It was at this poxnt that she discovered the Span1sh g

trans]ations of Paulo Fre1re Wo ks
o - Lo - S o K L
ﬂfter.thdréﬁgh1y immersing herself in Freire®s works; she moved to

the United States and created a disparate network of projects which were
attempt}ng to app]y Freire's thecr1°s After a decade of such efforts,
she now attempts in this essay to und“rstand tﬁe\mean1ng and objectives
—- of the theory she embraced, as means—for evaluating the processes and
catcomes of the programs in wh1cﬁ’she participated. Acting critically,

. she ‘endeavors to‘;E?iect upon the act1ons of a d1st1nct group of Freire -

K ' followers in the Unlted States.

'

i
Thas essay is a test1mony, a testimony of - be1ng present at_the be-
gining of the future.

Juan M. GdrcTa-Passalacqua’ . ~ 7 :
Ana G. Méndez Educaticnal t-‘oundatmn , , e
January 30, 1984 ' : _
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"’t is intrinsic, then, to the cr1t1que,pract ced here to o

.reJect an account of h1st6ry that is essentlal1y po?yanna—

.7-”

chances nor underestlm@tzng the prospec ts of tbe1r adver~ ‘
saries. The critique I practice is str1pped of the myth @f
inevitable progress. It dDES not believe that the evil are .
destined to lose power; that the good are fated to win it,

“or that we will i nev1tab?z surpass sur ancesters i ) the '

rules that I cbey here calil upon me. to attend to Specxaﬂiy
and to brrng out those sides of a matter that the partwcxr
pants themselves might prefer to avoid:. The rule I-Follow
says that, if there is something systemat1ca1@y'§11enced

in an area of discussion 71% is the analyst' s respnnsib111ty
to brang it into focus. In thms ana1yt1c, twemm it is a

,,,,, e

cm?twca] theorist's special task to speak the bad news."

-

,, - S

Alvin W. Gouldner, The Two Marx1sms

iv
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quote I have presented 1n the prev10us page. However, I cannat consider

- this essay to be e1ther a ‘critique’ of Fré !'s theory, or o? Fre1re—
1nsp1reﬂ prﬁgrams in the Hn1ced States,”" """"""
uidertook a critique of Marxism. Th1s i§ so because I am wr1t1ng about
a@ry I adOpted with a great deal of enthusiasm in 1969 and with wh1ch

i tried te act as an educater, sance : .

i —

e 1 have used GSuTﬂhéi‘é approach to a iﬁédif’ I-am aware that.I am
writing about five elements: a theory, the ‘theoretician, his pract1ee
and that of those of us who-adopted the theory, including myself. Al
f;ve glements are still evn]v,ng ‘Capturing’ them with the written word -
is a task that to th1s day I don't know how I have dared to ‘attempt.

fhé ﬁﬁ& (as a]l why s) seems a s1mple matter It ﬁéa Eé Bé déﬁé By

a fund1ng agency, and so on. The how-to (as 311 how-to 's in our practlce)

ﬂlfm";mls easier said than done. Thus I summar1ze "the process at the “end of,

3 , the essay.

| I consider this essay to be a very téntative first step toward our
',se1fsunderstand1ng ‘1 pose many duééiidﬁé and Teave them unanswered: I
: open up many themes that remain open at the end of the essay. This is a
- _d1rect ref1ectiéh éf my pract1ce as an educator: I believe that the most
} . important quest1ons are those that resist a simple, factual '1nd1v1dua1
- answer.

It has been pointed to me that the focus of this essay is the re1a~.

S

~ tionship between theory and practice and the role of eva]uat1on in con-
nect1ng/1nvest1gat1ng that re]at1onsh1p Pérhéps it is. My intent has B

a

<
~3




been to raise and discuss issues that, from my perspective, are key for
an evaluation of FPEIre-1nsp1red programs in the United States, but which
are seldom examined by pract1t10ners.

Blanca Facundo B

February 20, 1984.
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B . BIBLI0GRAPHICAL NOTES
Many of the bibliographic sources used in this essay were not
available in the English language. I have translated into Eng]lsh all
quotes taken from thése-séuécéé I have a1so tr1ed to use non- sex1$t

- -

quat1ng chem

The notes at the end of each:section are used for sevéral purposes: -
In some casés I expand upon the information provided in the essdy; in
others I reflect upon statements made in earlier years and which as of -

1984, I find unc]ear and/or inaccurate. In some I offer 1nformatlon on
how to get a hold of a ‘resource that may be of <pec1a] interest to the

-

difficult to find 1n the United States. 7 ;{

reader, biit

b

Write to: Alternat1vas P 0. Box 424, Senor1a] Mail Stat1on, R10 PTE—
‘dras, Puerto Rico 00926 ) ,f N

ki
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;ect1on 1

o 15 PAULO FREIRE? - S

. There i no deta11ed a1ography of Pau]o Fragre The'most téﬁb%éfé
account has been wr1tten by Robené Mack1e E Hack}e S hook hac helped )
c]ar1fy some aspe»ﬁs af Frezre s 1ife, as well as aspécts in: the develop«
ment of h1s‘1dea§/ <But thrs work 1s'sn?y—thé‘beginh1ng 'B1ts and pveces‘
of Freire's 1ife can be obta1ned thrgugh the many persvnal anecdoues thh )
whi ch Freire z??ustrates his poxnts of view in»the seminars and coffe- |
rences to which he is invited each- -year. , Brief- autoblograph1cal notes
appear in a booklet éﬂt]t]ed Concientizacidn, publxshed in Go1cmb1a.2

. ket us braefYy review what is known absut’ Pau]o Freire up to h1s first

?v
{-

) vzsxt te the 4n1ted;$tates

3 \,

~

-

Fr21re was born of a didd]e class famlly in nertheastern Bra211
-the cfty cf Rec1fe cap1ﬂa1 of the state of Perné&buco—-1n 1921 H1s -

- adopt his mether re11g1on, a deca51on é//n rei?ected;by h1s father‘
. As will be demonstPated further on, Catho11c1sm has bebn a very strong

force in the deveiapment of Frelreks th&ught to this day. ;

- Fre1r@ has ‘stated that he was a]rjﬁg {:zerate wﬁen He entered pri- .
mary schea!, and that he did his T1rst schoo] yaar§ 1n a private school. 4

B The | eco&om1q depression of 1929 st R the Frélre family Fre1re was

‘( *er years o]d\when he knew hunger for the f?ﬁft time.” St111 he “"shared
;the hanger but not the class" W1th the oppressed: there was a German.
Vp1ana43z home and a nacktle was considered aiéirt of a man's proper at- .

txre At some point, Freire fac&d»académ1c probi fis and;had y auble in
f

L. : -
s - -~

|
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.‘be1ng adm1tted to secondary schao1 ﬁ?éffétﬁét,hédidiéﬂ;féﬁd'Eéjstatéd;
by Fre1re5 : : R T R R

N

" 1 cou1¢»ngt understand the 1éssons of~pr1mary sehoo1

ot - 1 got z€rD. | I/eried, 1 suffered: -1 was hungry and-
fée11ng gullty ;Becaase ﬁf hvs.bad grad.s o

.“academté reccrd 1mpraved

J ; By 1941 twenty year o]d Frelre Was a secendary sc‘:a1teaeheruef-”
Hortuguese and a un1versity student at a 1aw schoo] He had a1so 1nit1at—‘:;
i ed independent- stua1es in pﬁilosophy and the vsycho109y of language. L

Tk

- ,Three years 1ater, w1th "an 1rresxst1b1e vocation te beceme a3 fathe he -
marﬁled E?sa Ma1a Costa 011ve1ra, a Cathol1c elementary schoolteach ‘””f’*_f*
‘Iater on a schoo] director. Elsa is’ st111 hiswife -and the ccuple h%sf“;;ni”

i f1ve ehzldren. Fre1re has stated that it was "prec1se]y after my~mar~t;*

riage when I started to have a system t1c 1nterest in educattonal p 6~;:
¥ T

b]ems'"7 T A

N
. . VAR
i ‘

/

By h1s own account he "wds é "med1aere" Iaw student, perhans beeause
he’ was more 1ntﬁrested in the ph11osoph4ca1 and soc1oTcg1caT foundat1cns* f‘“
of educat1on than in the law. Nonethe?ess he obtawned a degree in Law |
and tftéé'tb praettee his proféss]on. Hie fwrst case he says had to’ de i
with an indebted young déﬂt]St After a conversat1on with' thts person, *2‘f1

Freire states that he left the profe551on 8 Anpther source p]aces Fre1rg*”7f

werk1ng "for sofie years as a laber un1en 1awyer o9 - ' Sl q;;’

. ? ” : \

_ There is no chragoloqy oleretre S career 8 1opment in Brazll
BatPs far the pes1t1ans he held are; for the most part; net ava11ab1e
Fretre has written that he worked at SESi an -agency he descr1bes as
belonglng to the we]fare typp 10 Fre1ré d1rected SESI s Department of

: i" Education and Gu/tﬁre  Later onjhe was a Super1ntendent at th1s agency i;g‘;_

“ (1946 54) Freire. says that it is tten this peried on that he had the

experiences that'wuuld resuTt 1n h1s ncﬁ’famnus 11teracy method ii :

D




Ear}y in the fortles he and Eisa became 1nvolved in tﬁe Gatho11ch
Act1on ﬁovement 121 In: 1959 Fre1re subm1tted a dacteral d1ssertat1on;j0
the anversaty of Recxfé on\the subaéct Educaqac e atu¢11dade br351131ra
(whxch rough1y trans!atas ‘into "Educat1on and the Hesent Mbment in Bwa-~"
211") 13 ﬂackxe says that "nat Tonc after, the anxvers1ty appolnted
[Frexre] ta a chair 1n the\huétory and p@;1osophy ef educat1on. i

Lransferred to the Cu?tura? Extens1on Serv7ce of the Unxversxty o? Rec1— o
;  vf 1% it. seems safe’ to. conc1ude that Freire's career ‘development in Bra- ‘

~,:§! was one of upward ma!nhty5 as an. educated member of the m1dd1e class. .

4

n oanr ‘

AN I thlnk it wouid be he]pful to turn oiir attentlon to the development

‘ \*cf Braz:] during the ?1rst faur decades ef Freire's 11fe,§ﬁrﬁor to h1s

f' exile in. 1964: M}guel Arraes who was Mayor of Recife and’ 2Sfér ‘on Gover-
‘ﬂf} nar of Pernambuco, and thé person said to have been the first. who sponsored
;“.f”Frewre 5 exﬁer:men;s thh his 11teracy method; 16 categar1zes the modern
";zeconnm1c deve]opment af Bra211 into two maaor per}ods. (1) 1936-1945 and
{z; 1945 1954 17" |

. The f}rst per1ﬂd (1930 1945), wh1ch encompass's agés 9= 24 in the
":fe’ef Fre1$e, daw Braz11 $ 1ncorporatxon 1nto modern t1mes Fore1gn

‘”}on, tn ﬁor1d War !I The develeprng nat1ona1 1ndustr1a1 burgeo151e
faced ‘1tt1e fere:gn compet1t1on Aﬁ UTban warkforcé had been grow1ng, '

the ftrst tﬁ?ee decades af the century: A. p911cy of conc1?1at1on
’the natrona! burgeo1s1e and the workforce was de11berate1y adopted
”End 1mp?ehanted by & paternal1st1c government The rura] areas were
re}at'f vewgasgu'iet 18 ‘Hhterates cou]d not vote, and about 90% of the
peasants was 1111terat¢ Mass organxzatzons and movements were 11m1ted
"’v to urDan areds. *;;;;ul_ ] CoeE : - (

PRy e 5‘.77 ) - ~ . ; ERme-
"ecand ﬁer1ed‘ 1945-1954 was character1zed by a mass1ﬁ%‘pene- .-

rfvoFelgn tépwta1 and ‘the u]t1mate ‘defeat of the nat1onal 1ndus-

o
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, . . : : : o /
trial burgeoiswe whieh emerged Sn Bra211 during the former pey1od In
Arraes’. explanat1on, the core of the process was a struggIe betweenej_pe-—

e riaiwsm and a; national cap1ta11sm that over the fifties had a more or 1gss

CL _ 71bera1 and pepu11st outlook: 19 The overt-po%atmca1 strugg]e took the

. Coe form of’broad po]1t1ca1 Fronts wh1ch included warkers, 1ndustr1ai1sts,

w:i _ 11berals and‘tonﬂmm1sts The banner$ were nationalism and the construc- -

| tion of an ant1 1mpe\¥a11st (though cap1ta11st) national economy 20 The
f1ft1es were a per1od bf rap1d soc1a1 economic and/nol1t1ca1 evo]ut1on ;
‘The mosf?y rural northeast ev1denced a con51derable unrest an examp]e of
. wh1ch was the foﬂmat1on of Peasant Leagues which “demanded land for those
. who t111ed it. 21 The Ehurch became involved in the oﬂ*an1zat10n of rura]
syndicates. Political (electora]) victories blinded refbrm1sts to the”

/

- reaTIty of forelgn penetrat1on and contro] of the Brazilian economy

e R pe— /

7777777777777 e e f

Amndst a voclferaus nagaona11st1c rhetor1c fore1gn cap1ta1 was defeat1ng /
' 2 Freire was in his m1d th1rt1és

4 L}

. ] J’

/

the\nat1ona1 1ndustry

the 1ate/f1ft1es, 1nc1ud1ng Paulo Frelre, Were net a1m1ng at revelut1on;'23

if th1s term is understood as arméd struggie. for structural transformation. =
e obJect1ve Was democrat1c reform and capwtalast national deve?opment*24

The po]1t1ca1 programme to atta1n this obJect1ve was most]y formuIated by

-the Instituto‘Social de Estudos Brasileiros (ISEB) It segms that ISEB ";.

was a very 1mportant ent1ty 1n Brazil's deveiopment durxng tﬁe ﬁ1?t1es '

and ear]y s1xt1es.25 Among the 1nte11ectuals who wrote for 1t, we can

nt 6?‘Brai?1 )
social and gco- .
nomic fFaﬁgrafnafiaﬁ what or1ginated in. the th]PtTéS a theor1es to
defend an_ author1tar1an government based upon a se]ect1ve votJng system
whereby voters wou1d be the most educated and cultured citizens, was




transformed by ISEB into a defense of formal 11bera1 democracy, and into
the acceptance of un1versa1 suffrage as the foundation of democracy 27
Brazilian soc1ety was' seen by tseB as movmg from the ‘closed ¢ nfines tof -
the co]on1a1 legacy (an. archa1c or closed soc1ety) towards a fﬁodern" |

. society.* It was felt that new ideas were needeH to orient thTS trans1-
tion and that those who represented prom151ng new ideas should be in con-".

. trol of the State. In order to obtain democratic political contro] it
was. necessary to mob111ze ‘the c1v11 soc1éty Fb11t1ca1 control was ‘to be
obta1ned through thé vote Yet, the majority of the population was seen

as ! unprepared" for democracy 28 Educat1on was one possibIe soTut1on to c
the dilemma. - - : : o T ow

N

3 ' Pereira Paiva states thit Freire's pedagogy was an instrugent of th1s
' ﬁieolog1ca1 process because (1 ) 1t heiped to form and mob111ze the c1v11 T

1tself The method was 1ntended by the. government as a means to readjust P

"archaic" ideas and’ beliefs to make them compatibJe with urban, 1ndustr1a1

1ife (assumed to be modern and rat1ona1), to promote a strugg1e against ;

- mag1ca1 consciousness.,"” character1st1c of an "archa1c" soc1ety, and to 7/}/>//’
open up a discussion of themes thar cou]d make 1t pOSS1b1e t0. develop - E

"riew" forms of eonsc1ousness —more adequate to-th new era.

— - -

— U . .

The above was not d1ssonant w1th Fre1re 5. Cathol1c1sm, as dur1ng the
fifties it became 1ncreas1ngly common in progressive Catho]1c circ]es to
state that in order ‘to humanIZe people it was first necessary to offer

- them human 11v1ng cond1t10ns, including a-minimum of material conditions -

‘r,that would be brought by economic deve‘lopment.30 R

R e
The pract1ca1 purposes of Fre1re s literacy method are seen by
Pere1ra Paiva evidenced in the fact that the word ggggzgggg (vote-the
;people) were used*as key ( generatlng ) words- 1n many of Freire's literacy
-exper1ments The use of thoSe words s she aff1rms was a concrete trans-

lation of the pol1t1ca1 ideals that were behind‘the e]aborat1on of the

G e
-
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. m'e'th'o"d itseif 'fh’e idea— 'a"g'ai'n'«was to prepare the Braéiiian’peobié for

: 1deo]ogy deve]oped by ISEB dur1ng the f1ft1es (deve]opmenta1 natlonal- -
Lo 1sm) 31 Th1s becomes transparent,accordlng to Pereira Paiva, in the
'  doctoral, d1ssertat1on whlch Freire subm1tted to the Un1vers1ty of Recife
in 1959.  She asserts that Freire's Education as thie Pract1cesof45reedom
is a re-formu]at1on of h]S 1959 doctora] dlssertatlon and was fnrst
_pub11shed in 1965, B i

. e s

i

¥ ~

- 4/ Brev1ty preciudes us from enterlng 1nto a deta11ed ana1y51s oflthe i'ﬁi

hanges Pereira Paiva observes between the 1959 and 1964 vers1ons of -

- fre1re‘s the51s.32 /Yet the reader of Education as the Pract1ce of Freedom:l

- - can examlne the 1nf1uence of ISEB and 1ts 1deology of deve]opmental nat1o-

book. - _ - ‘v- . ' | - f
" There i% another aspect of Freire's work in Brazil that must:be
mentioned. We refer to the fact that ‘in 1963 the U.S. AID financed-the
use of Freire's literacy method-1n Brazil. Pereira Paiva exp]alns the o
f\\ 1nc1dents7;hat led to: U:S: AID- a551stance as an effort by the United %; B
States to prevent northeast Brazil from being influenced by "the Cuban

Revo]ut1on The Peasant Leagues and the popular movements 1n Brazll\s

L electoral . purposes These Frents included the Commun1sts Pere1ra Pa1va :

estab11shes that in 1946 the Front of Recife was created, 1nc1ud1ng
Communists; Soclallsts, teft1st Catholics; and teftlst wings ﬁf the Bra-
zilian Worker's Party and the Soc1a] Democrat1c Party. - Since; the

~electoral impact of the Front started to grow due to an 1ncreased rural-
-urban mlgrat1on by 1964 the c1ty of Reclfe counted on 33% lof the elec-
torate in the entire State of Pernambuco The Fronts' stra egy was to &
elect the1r candidates as mayors of the states' capltals and later on,"

- as stdte’ governors Thus strategy succeeded in the Stateﬁ%f Pernambuco, :
where in 1962 the former Mayo: of Rec1f‘ Mzguel Arraes, as elected

governor. 33 The Unlted States pan1cked 34 o .‘\.7

¢ o .. ;
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for Brazil 1ocatﬂng it prec1se1y in Rec1fe An off1cer of the AID quoted
by Pereira Paiva, stated-that the United States saw Brazil's northeast

as aniinternat1ona1 security problem. The econdmic assistance prev1ded
to Brazil was intended as a weapon against a threat that the United
States thought was not'"unanimousfy beréeived in Brazil." It was a

‘ matter of defeat1ng "the Commun1st threat " wh1ch the Un1ted States saw.

Fronts 35

'Educational reforms were present in the platform of all the politi-
.cal cardidates brought into power by the Fronts spec1f1ca11y, a literacy
- campaign. % The "rgdicalization” of the northeast coincided with the
ava11ab111ty of what appeared to be a non- threaten1ng, eest-effectlye
- method to teach 11teracy Fre1re was offered financial assistance by AID '
to exper1ment with his method in a 1arge scale campa1gn ‘that would be con-
ducted in the state of Rio Brande del Norte (the fext one in line p]anned
by the Front for electing as governor a formeranayor) Freire's catholi-
cism and apparent anti- Commun1sm32 seemed to- guarantee that his method,
‘as stated by a Brazilian r1ght1st newspaper, would not anly teach illiter-
ates to read and wrxte, but a]so "to Tove democracy "38 AID's 1ntent1on
Was to paC1fy the northeast: - : o

created tenS1ons among the forces of the Left, because’ the campaign was
seen as a threat to the above-ment1oned e]eetoral strategy,pianned‘hy‘the
Front for Rio Grande de] Norte. Tensions were gased, says Pereira Paiva,
when Freire obtained two important concess1onsi (1) tﬁere would be no

' jnterference from author1t1es w1th his ‘program's contents, and (2) students-'
would be 1ncorporated at all program levels; - 1nelud1ng program d1rect1on 39 :
Freire; says Pereira Pa1va, tru1y be11eved that 'U.S. financing was due to
the success of his 11teracy techn1g e, and that it was convenient to

?accept assistance.
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The program announcement (danuary, 1963) was weﬂcomed by everyone,
- asserts Pereira Pa1va, 1nc1ud1ng some r1ght1st elements. Yet, soon after,
the proaram was derouniced by the R1ght as "Communist. "41 AID withdrew its
ﬂ'support off1c1a11y arguing "an 1nadequacy of the method's didactic pro-
cedures® as its reasons; but; in fact, see1ng the method as a factory of o
'revolutionaries', 42 It was far from that, in the opinion of Pere1ra -
Paiﬁa “Yet, the anti- Communlst parano1a ofthe United States, as well
5 of the. rxght1st e1ements in Brazil after the coyp of 1964 gave Freire's

method prec1se1y such an aura at the international 1eve1

When AID withdrew its Financial support; the method was ready to be .
launched at the national 1eve1 It had attracted the attent1on of the
constitutional Pres1dent Joao Goulart. Plans had been laid out (end of .

. 1963- 1964) for a Nat1ona1 theracy Campaign. using Freire' s method; wh1ch

\\mas considered by the government as an 1nstrument capab]e of rap1d1y pre- -
paring.illiterates to support its 11bera1 reforms program by means of
their votes:*® Christian students, on the other hand, supported the-

\method as. “a means to- transform the masses into a peop]e" 'Without be1ng

'rect1ve. The militants in the Left saw the method as a means to ini- ’ y
t1ate the po]1t1ca1 organ1zat1on of the popu]ar c]asses ﬁho would be .- /
motivated by the contents transm1tted by the program. Such were; 1n '
Pereira Paiva's theoryr the arguments and pract1ces which elaimed to be f

1nsp1red in Freire's program As it would happen a decade later iff the /.
‘United States, Fre1re s ideas in Brazil were g1ven the most diverse mean-
ings due to the amb1gu1ty of .his theoretical formulat1ons 45
A crucial issue in Brazil and elsewheré is whether or not the method

is directive and if so, to what extent. Pereira Paiva says that the
Brazilian Left opposed the method because 1t was not directive, but none-
theless used it for the. p011t1ca1 organ1zation of the new literates:

The progressive Chr1st1ans were more interested in the transformat1on of
the i1ldterate into a. "person," 1eav1ng untouched any spec1f1c p]ans for

a concrete po]1t1ca1 organ1zat1on The contents,of the program seemed to
be adequate both for the‘use of popu]1st Joliticians and the more leftist
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ﬁortheastérﬂ'Frohts— 6 At the end of Gou]art $ regime to use the method

ﬁeant to defend nat1ona1 reforms aga1nst 1mper1a11sm The. nethod s S ;
obgectlve was the "democrat1zat1on" of Braz11, and thls could Be inter-
rrrrrrrrrr .. 47 v :

. . !
The military coup brought the reform movement to an end: Freire was
“expelled ?rom his university pos1t1on arrested’ aod jaiied bv the m111tary;
~This 1nereased his popu.ar1ty in 1eft1st c1rc1es as a revolutionary hero. S
He was 43 years. old
. ,,y
. Through negot1at10ns Freire was allowed political assy]um 1n the
Bo|1v1an embassy, %:ter wh1ch he became a pol1tlca] exiTe. 48 - He 11ved 1n
the pre-Aliende Ch1\e deve]opxng his 11teraey methad from 1964 to 1969.
Then he accepted an}1nv1tat1on by Harvard Un1vers1ty to become a v1s1t1ng
professor. Also; late in the s*xt1es he spent two summers in Ivan' '
I1lich's Center for Informat1on and Documentation (628667 in Cuernavaca,
Mexico, and published what is perhap“ﬁ’é most famous book, Pedagog o
-the Oppressed. In 1971 he created the Inst1tute for Cultural Action N
(IDAC) in Geneva, Sw1tzer1and where he also 1ived ard worked with the -
World Council of Churches (HCC). Freire's visit to Harvard Ted to his
eva]uat1on of U.S. soc1ety' | - Co

IDAC has produced a series of monooraphs “one of which summarizes i

‘the impact of Fre1re s direct enc0unter WTth the United States: "Fre1re 3
i1lusions about demoeraey gave way to a more rigorous ana]ys1s of the

“ cont"ad1ct1ons -estt1rg in. each society—between eppressor and oppressed.®
According to IDAC; this-came about dye to Fre1re s observation of two .. ;o
things that struek him: (1) “massrve oppress1on ir a place which he had |
prev1ous]y thought as: theﬂsenter of mater1a1 prosper1ty,“ and (2) "the .
degree of a11enat1of*and domest1cat10n wh1ch an ent1re ser1es of .social
control 1n5c1tutlo's 1mposed on large sections of the Amer1can pubTic,

including the worklng class. w49 ‘The Hn1te States was, indeed, an a11en
world when compared to Latin Amerlca )
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Notés to Section 1: Who is Paulo Freire?
1. Robert Mackie, ed., Literacy and Revolution. The Pedagogy of Paulo
’ Freire (New York: Continuum, 1981). The book's back cover informs
that Mackie teaches at the University of New Castle, Australia, on
the subjects of radical education and Marxist social theory.

/

S

Mackie's review of Freire's life is offered in the "Introduction”

Mackie writes to the beok; pp. 3-8. B
B ) . “' ) , ’777. o
2.  Paulo Freire, Concientizacidn (Bogotd: Association of Educational
Publishers, 1972), pp. 15-18. The publisher is an association of

Catholic aorganizations. The autobiographical notes published in

this 107-page Spanish booklet were originally written in Chile, to
answer .the request of Mario Moreira Alves, a Brazilian .journalist i
who was seeking personal testimonies of Christians persecuted by the

military Junfa that was responsible for the 1964 coup in Brazil, W
Moreira Alves' E1 _Cri 1 Pueblo (“The Christ of ‘the Pecple”) ==

{(Chile: Ediciones Erchilla, 1970) is the book in which the testi-

monies were published. Freire's appears on pp. 247-50.

3. .The biographics? wotes that follow were constructed through the use -

- of the sources quoted in the first paragraph, in addition to bits
of informatiun obtained in books which review the history of Brazil

in the 20th century.
4. Paulo Freire, "The Importance of the Act of Reading," Journal of
Education, 165:1 (1983), p. 8. -

5. This and other quotes from Freire I transcribed from a group of

seven cassette tapes which record the proceedings of the conference

" iteracy, Empewerment and. Social Change,” held at the University

of Vermont, Burlington; April 20-24,-1981. The cassettes are divided

" into two groups: "Blue Series" (4 cassettes) and "Green Series"
(3 cassettes), all.sequentially numbered by side. Each cassette has
a 90-minute duration, They were sold by the University of Vermont
one fionth after the conference. I will identify the quotes refer- -

'ring to this source as either "Green" or "Blue" series; and the

'

..cassette side number in which the quote appears.

Green Series; Side 4. S '

Fre1ré, MM; p. 15;

(o<} ~{

Ibid. ,
C B . L e L _ _ . B
César Jderez and Juan Herndndez-Pic6, "Cultural Action for Freedom,"

in Paulo Freire, USCC/LADOC Keyhole Series No. 1, Wachington, D.C., L

[Vo I
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n.d., p. 29. The authors do not offer their source for th1s state—

_ment, which directly contrad1cts Fre?re s own account of his law
"career.

AN

10. Freire, Concientizacion, p. 17. Freife does not offer information

on his work in SESI: only the positions he held there. Through

secondary sources I have found that SESI was a private entity created

by employers to assist workers, through combined funds: employers -

contributed some monies and a portion of the workers' pay was deducted
for SESI's activities, " In & téléphone interview with a person that
knows well Freire's 11fe in Brazil, the_person told me that if was

his preference not to discuss SESI or Freire's work in it, This is. -
an aspeet that deserves further _investigation if we are to understand
Freire's occupat1ona1 life pr}or to the development of - his literacy

method.  Vani® . Pereira Paiva's Paulo Freire y el Nacignalismo

Desarrollista i"Pau]o Freire and Devé1opmenta]1st Nat1nna11sm“)

(México: Extempordneos, 1981), refers to Freire's work in SESI, again -
assuming that the readers know what it was. She asserts that in his -
1959 doctoral dissertation- Freire mentions SESI as an example of “an
educational work for non- -asgistentialist participation (...) without
Judging the institution [Sesd or its structure." It is the opinion

of Pereira Paiva that "Freire wanted to work against the assisten-

tialist aspect of SESI; which was fomented by employers to help the

industrial workers, making them participate as if it were a matter

of the workers themse]ves." It seems that "workers' clubs" were
organized in which workers could discuss the problems of their neigh- ¥
borhoods and city, toc,give workers "a soc1a11y responsible sense.’

(p. 99) The bottom line, it seems to me, is to find eut if this was
an emp]oyer 3 1n1tiat1ve, as some persons have told me.  We-just do S
not know; . s e -

[

11; Freire; Concientizacién; p. 17: -He states that, at SESI, he re-

initiated his dua1ogue with the people. If this is the origin to which™
Freire traces hi's method, conducting research on SESI, it seems to me, °

would be a theme deserving the attention of researchers who are in-
terested in Freire. Such research-is out of the scope of th1s ‘essay.

12, The. Eatho]xc Aetlon Mevement (EAM) and 1ts evolution, 18 best ex-
plained -by. Emanuel de kadt's Catholic Radicals in Brazil (tondon
Oxford University Press, 1970). Alsp, see Samuel Silva-Gotay's

E1 Pensamiento Cristiano Revolucionario en América Latina y el Caribe
{ Christian Revolutionary Thought in Latin Amerlca,and,the Caribbean ),
_ 2d ed. (Rio Piedras, Puerto Rico: Cordillera/Ediciones. S1gueme, 1983).
-Silva-Gotay traces CAM to an encyclical of Pope Pious- XI in 1931 which ~
sought for a "third way," neither capitalist nor socialist; based . v
upon the Christian social philosophy on capital and work,. and based
upon the concept of "charity." (p. 40) It advised Catholics to
create corporate structures integrated by employers and workers. It

gave a thrust to the aim of re-Christianization of soc1ety through
.. the "humanization of cap1ta11sm," best exemplified in the writings

0 &
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of Frencﬁ Catho]1c ph1loaopher Jacques M:zéta1n CAM was far from

being a ‘radical' entity and Freire has ekplained his and Elsa's
d1511}¢51onment w1th CAM (Mack1e ‘Literady and Revo.ut1on p 3)

-a‘here1nafter referred %o as PaulcgEnalne .
14: Mackie, thera;yganduRevolut1on p. 2, There_1s_some-eonfu51on—aS**"“

_ to the progress of Freire's university studies. Mackie says that ——
! Freire went from high school to the University of Recife "where he
studied to be a teacher of Portuguese;" ‘and makes no mention of

- - Freire's law studies or of his graduation as a lawyer; to which

Freire admits in Concie . Freire places himself as a uni-
versity ‘law student at the age of 20 (1941) and, at. the same time,

. ‘as a- teacher of Portuguese in a secondary schoo1 in Which - he worked

to he1p his- brothers support the family (Concientizécién, p. 12). ;
It is not known when he returned to the university to pursue the | i
s doctora] Studies wh1ch he comp]eted shortly after 1959. - ‘ i

Recife, Miguel Arraes. “.(See note 16 below.) The transfer of this

ac1t1v1ty to the Hn1vers1tyfof7ReCer is exp]arned by Emanuel de L
Kadt's C , as follows: "From its inception in 1960 - ol

‘many of those-who helped to direct its activities [those of PCM] ~ f%

15‘f The Popu]ar Cu]ture Mevement (PEM) was snonsored by the Mayor of

were members of JUC [Catholic University Youth]. ~And although the . ]
leadership remained in the hands of Catholics, _members of the -~ | -
Communist Party became increasingly 1nf1uent1a1 among the rank and

file as time went by. It v&s at least nartly in reaction to this

development that Paulo Freire*transférred his- (populist) método to

‘the Gultural Extension Service of the Un1vers1ty of Recife.™ (p. 104

1€. Magk]g s LJteracyganngevoJutlon, states "In 1962 M1gue1 Arraes./.
~ sponsored a- programme, to promote adult literacy in. the mun1c1palaty
of Recife, and appointed Paulo Freire as its coordinator. . It was ¢
in this context that the famous 'culture circles' were launched:" 9
{p. 4) Yet; ~de Kadt states that Recife's PEM staried in 1960: ,M,

(See note 15 above; J . ./%

217, M1gue1 Arraes, B¢a§i11449oebloj¥feoder ("Braz1l The Peop]e and the
Power") (México: “Ediciones Era, 1971), pp. 43-65. See also Clift/

‘Barnard’'s "Imperialism, Undewdevelopment and Education,”. in Mackie's
Literacy and Revolution, pp. 12-38. Arrass' book is ong of thef y
sources used by Barnard. f ‘ : f/ e
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18. The rura] areas w111 not ev1dence unrest until the F1ft1es 7);%

;- presents_the events wh1ch led to tﬁe 1964 '

, 1. Arraes, in Rueblo y Pa resents _the e
‘coup as a conteSt between segments of the ruling classes: the

emerging Brazilian industrialists against the entrenched oligarchic
burgeo1s1e.r The former were open to- 1ndustr1a]14at1on the 1atter ,
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agaxnstrﬁfBut the picture is net clear-cut, ‘as beth groups crassed
lines among political parties (of which there were many). AIT |

gengra]1zat10ns should thus be taken®very cautiously. Arraes was

an actor in the events which led to the coup. He was elected first:
as Mayor of Recife and later as Goverwor of the State of Pernambqppw_‘

~~4*group5’rang1ng from 11berals to Commun1sts, Arraes_considers “armed

“",be examined in the light of Arraes' analysis and the radical posi-

20,

21,

22.

23,

struggle" as the only option'left in Brazil. _Yet; I have been toid
that, as of this writing, he has returned to Brazil, that he Tives

there, and that he has even participated in an e]ectora? ‘campaign.

This information I have not been able to confirm, but deserves to
tions expressed in his book

Arraes, Pueb]o_y Peder, p 13

[F]

This unrest warrants caution when we try to understand what hapﬁened

The Peasant Leagues are an excellent example, as they have been " .

1nterpreted in the most diverse ways. Arraes says: "In 1956 Fraﬁ»
c1sco Ju11ao ‘founded the f1rst Peasant Leagues Immed1atély after~ _

‘ synd1cates. - Peasant's strugg]es started to have an effect in the
“life of seme regions-and the problem of agrarian reform; hidden til
then because it was considered an extrémely exp1951§e71ssue, became
an unavoidable theme." (Pueblo y Poder; p: 122.)- Emanuel de Kadt's .
Catholic Radicals strongly criticizes Juliao, who de Kadt says. - .
"gained in stridency in.the garly 1960's" {p. 26) and whose motives —
are judged as & ploy “to advance his political caree¥." (pp. 27-28) .
De Kadt believes that both the "leagues" and "syndicates" were
"organizations stimulated from above and buz]t from ths top downwards,"
(p. 111) by which he means that these were not genuinely "peasants’
struggles,; but organized by members of the progressive élite for a
variety of purposes. The Church at first wgnted to fight "Communism"

.but the movement of rural synd1ca11zat1on got out of its hands and

‘was. taken up, against strong criticism from the Church hierarchy; by

radical sectors of the Church,: These radicals saw the syndicates -as
organizations for the revo]ut1onary transformation of the country, -
through the long range (this -is very important} process of. gon.:ienti

range (this -is very important) process of- aon_,1ent1-
zation. Catholic radicals were nat for armed struggle’ (de Kadt,
Eatho];c Rnd1ﬁaﬁs, pp. 112-13); at least not befere the 1964 coup.

Arraes, in Pbebloﬁygpader, saw the events which led to tﬁe 1964 coup -

as an economic struggle within the €lite,- He believes that it came to

a point in which the industrial Brazilian burgeo151e did not realize
that 1t had béen conquéred by 1mper1alism during th° f1ft1es (9.0120)

parties and by mén wha er1g1na€ed in d1verse secra! env1renments, SR
‘brought together different: 1nterestsf An 1ndﬂstr1al1st a worker,



a Viberal, and a Cnmmunist,faIT'znuid,véhg , :
. . “since they all opposed foreign contrpl.™ ' (Arraes,.Pueblo y Poder, =
! ~ ps 118.) On the stadd of the Communist-Rarty, Enmanuel de Kadt's =~
: ic Radjcals informs: 'The “Communists were wrong. Their con- .
ception of collaborating with 'all nationalists and demograts' in* -~

a united front, which would bring together the 'largest number of

well be nationatists,

- patriots, irrespective of thei® class positipn or-party affilia-
. - tion'. certainlysoverestimated the.’patrigtism' of the burgeoisie as

a whole, and their willingness to oppose Tipperial isms Y (p. 100)

—. 0On the same subject; Arraes says that since!1954; ithe Communist Party

"\ adoptéd the line [described by de Xadt] {p:1130)." Al1 authers I ~

have reviewed seem-to agree that the populaniar peopie’s forces .
were very divided organizationally ard programmatically, and that .

_there was rot a-single group sufficiently organized to resist the. :
. blocdless .coup of 1964, - The feéling 1 ¢etig that, for al) the talk -

il Bops NS

of revolution, not a single organization conyidered that structural

reforms could be stopped by force.” . - - ||

24, Ppereira Paiva's book (sec note 10 bove), altfough specifically
devoted to’.examine theintellectual ‘formation of Paulo Freirecin, .

+ . Brazil until 1965, enters, into the formatién of Zhe Braziifar intel- » ..

lectuals in the 194D's and 1950's,.who impacted upon.Freire's ideas .
and methods,” In her opinion,s the programme which emerged out of . -

3:1

~ Brazil's intellectual-life and-e¢onomic transformation between .-
t  1930-1960°'was that of developmental natjonalism, a progremme that was
not revslutionary but reformist,; and within the parameters of <api-.

talist liberal democracy. Ihhaﬁé accepted he¥ conclusion. .- -~ .

25. See Paulo Freive's evaluaiion of ISEB in his Education as the.Prac-:

" tice of Freedom (writted ih 1965) published in Educetion for critical.
*  TConsciousness (New York: ~Continuum, 1981): "ISEB thought of Brazil
as_ its own reality;-as a project.” To think of Brazil as a Subject
~ + ‘was to identify oneself .with Brazil as it really was.. The power of

. the ISEB thinking had its origins.in this integratign with the newly: .
discovered and newly valueg national reality.-_Iwo important con=

“sequences emerged: the creative power of intellectuals 'who placed: -~
themselves.at the service of the national culture, shd commitment to -°
the destiny of the reality those intellectuals considercd and assumed: .
as their own. it was not by accident that ISEB, althouch it was not:
a university, spoke té asd was heard by an entire university gene-': °~

in trade unidns.® {p. 40) R L

- ration and; although it'wWas not a worker's union, gave. confererices

_ 26. . 1In Paulo Freive! Sée ngtes 24-and 10 above: .

o - RN B2 T e 7%,777777 - - o ;\",J‘;,;\ ., . e ’w.’: ."':,’V:‘i'v'- L
. 27% Pereira Paivay; Paulg Freire, p. '54. It,is interesiing to rote that -

g%guélg;awaés, in Puebio y Poder, says ISEB-gave the definitive: ..
%h

Coe L eoretical base to the ideology.of the national burgesisie, which-
‘f”“““:”““—ﬁfffm“tﬁrhééffﬁitiﬁﬁéliEﬁ?fTﬁtb,its?ﬁéaﬁﬁﬁ._,Writienhﬁeﬁqgé??apaigaj?gzva'E

 book; Arraes’ describes the -ideoTogical transition of ISEB';"intel- -

=
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lectuals in very similar terms to thosk of Pereira Paiva. "The -

ﬂﬂintegra]1st ment ;. of epenly fascist ‘tendencies had. tried. 1o. tﬁrn T
-nationalfsm tn€o a coherent doctrinal system, the group of intel-

lectuals_ for the most patrt integralist. ip origin,that later on
faunded ;SEB f1nal]y gave it 1ts defvn t1ve tharetical base.”
Ufig the fmpa;t of among otﬁers José Ortega y Gasset § La rebe116n'
de Tas masas (The Reb lion of the Masses),“both in Europe and Eatin

Americd there was a doncern among intellectuals. that "the‘masses"

had entered into .the political arena, like it or not, and that “some-

thing had to be done about it." Here in Puerto Rico the concern .was
(and still is) present among the intellectual elite, as Pereira -
Paiva says it happened in Brazil. Thé very term "the masses," later
on softened into-"the people" depicts the.'poor," "oppressed” or
Jexploited” (deﬁeﬂdwng on your point of view) as ignorant, emotional,

subject to man1pu1at1en——masswfxcat1on because they are not "edu-

cated." ;The drive is to "humanize" them; to' turn. them into “persons; " )

In the Uﬁ1tea States it is expressed as "bringing ‘them to the main-

_stream " The "masses" are not deemed capable 'of acthg as respon-
sible c1t1zens unless they are "educated into" democracy The whole

well- to 4o (1nc?ud1ng intellectuals) for. which "the masses" are felt
as a threat. As a solution, the option is to manipulate “them 1nte
a particular political program that can range from.reforms.to -
“revolution," dependlng on the preference of the élite members 1n

charge of "humanizing" the "masses “ In the particular gase.of "

Brazil it seems that there were sc many different groups trying to
reach the "masses" for so many different purposes, that when the
coup came about to wipe them all they were 'so fragmented that none

‘could resist. The "masses;" perhaps wisely, did not move a f1nger_

to stop what was be1ng destroyed by the military.

Pereira-Paiva, EaulogEre1ne, = BE. Freire's. method or1g1§§11y 777777

developed at a small scale in Rec1fe, was moved to the national Tevel

one year before the coup, that is, in 1963. -The process will be -

described further on along the essay. At this moment what seems
1mportant is to observe the ways in which the menta11ty of the 'nasg-
ses" is described, and what Fréire's method was intended to change

Catholicism in Brazil- unaerwént important cﬁanges betiveen b930-1960 s.

The influence of Jacques Maritain dimimished as the Wr1t1ngs of -

Emmarnue] . roun1er became known. Mounier, aiso French,. fought-during s G

the II World War in the French resistance,. together With Comenunists.
"He opened. a-door to a dialogue among Christians and Marxists for the
reconstruyction, of a turope without wars and without class exp101ta-

tion. (Silva Gotay, Pensamiento Cristiano- Revolucionario; pp.. 41-42).
The transition from adoptifig Maritain to adopting Mounier's ideas-

took & long time; and is a complex subject that I cannot adequatély

summarize here. Yet, wt 1s 1mpor;ant to state that by the early

,.‘

MY

¥
i




TS T i; = R ,\QQ;‘

sxxties there Wés a search for a noanommun1st Soc1alusm,

cratic Socialism in which the person (thus the label “persona11st“)ﬂ; ?f

S i would be deemed of .utmost importante. .The strongest- advocates for-.
y. ~ the newfpcsnt1on‘were the Christian umiversity students.” The posiz
Voo - tion included: overcom1ng underdeveTepment, ]1qu1datlon of capita~

1ism and private property, to be substituted by "an effective

instrument for the personalization of- all Brazzi1ans,*fnat1ona »ia-

~——tior of-the basic sectors of production; a planned economy: basé B
upon. the principles of Christidf personalism; a. plUralwst democraqy! 5
in which political parties would side with. the:interests’ the .
least-favoured classes; a gevernment that would not } 1bj
capitalist pressure groups and which woulid

benefit the people; and. non-a11gnment at ti

~(Pereira Paiva, Paulo Freire, p. 59) _'See Eman
, Radicals for more detailed: 1nformat1on.“ Pere-ra Pa
’ , Tthat the radical Catholic university students may. have ha
[ 1mpact on Ereire; causing a. 1ag “between his. theoryi : practic
_that is still evident in Freire's Education-as ‘the Practice of .
\Freadom, in which Freire quotes both Mounier and Maritain .
: that when Freire quotes Mounier he follows the guote wit
. Attack of "1rrat1ogajfsg§£§figg§~‘ including somé Ehri :
- ‘either did not understand or did not.want. tgfgnaerstand_the
search for iﬁtégratton w1th Braz111an prub!ems.ﬁ.f(» :

‘domm, p. 12)

o

Perekra Pa1va Paulﬂ Frezre,‘p. 127.vﬁ_ffF;J v

. * A summary of the changgs observed by Pere1ra Paian-w

from “an originally authoritarian po§1§109...;to ‘the def
burgeois .democracy, and ‘then::'to a: less clearly define
the direction of a defénse of the popuiar classes.”. Ps
 perceives "a serious contradiction"“between Freire's
. practice due to the fragility.of the_ theo,et1célpfo
| - Freire given the societal conflicts. in whichithe th
- {pp._221-22). . 1t sHould be clearly understood:tha:

analysxs gg}gjincludes~¢he'WOrk anﬂ theony of Fr“xre'teﬁlgss

r— *\-_

gPere1ra Pa1va, Pau]o;Frelre; pp. 20 ?1

. and th1s, in the Hashzngtqn Vi
“of .South America could be ‘iriflue

'7"c1ﬁatnng ‘book with:no footnotes or bib
the accuracy of the.authbr s_i,,”
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. 35. P’éréiré? wa Pau]o Fren‘e, p % E
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37 Ne have already ment10ned Eranuel de Kadt s opinion-on Freire's °
differpnces with Communists {see note 15 above) Pereira Paiva
mentions—=but does -niot _ exp?aln-athat there wére-“ténsions between _ .
-, Freire and the communists during Arraes' esectoga] campaign for Gover-‘

;_? nahfb? Pernambuco” and that this serve. as a guarantee against any.
‘ sasp1e1on ‘that the Freire method might be ‘subversive {p. 24). There

is no additional 1nformat10n as. to Fre1re s reiat1onsh1ps w1th '

r_¥.>2rx =

Commun1sts : i . AT

—.,'t..

ﬂu,38 Pere1ra Paxva ?au]o Fre1re, p- ?5

SCER
g 3

39 ibld p 24;. o L B | |
lbl&/ p 25 . | '. f oA ." -_-’:.' |

*'luh—_ﬁanzlda_Pereira"Palﬂaud£féhibés;;Eéiiﬁééséﬁéilexala;avvth1s apparea%%y—f—éiii::
- sudden change of attitude towards the Freire method {p. 25). Ema- . . = ~
nuel de Kadt's account suggests-that the turbulénce.of 1963 in wh1ch

" . gatholic. radicals-entered into tactic.alljances with Cogmunists,

7 while at the samé time using the Freirgethod

‘ , e ti thod; .and openly acting - .
.l;aga1n§§7§hg7§§§hol1c Chiurch's’ h1erarchy-—wh1chﬁms parading . "the T
.communist’menace ‘before the faithful® {p. ‘76)—may have had someth1ng :
“to do with the reaction agalnst thg-Fre1re method, .The.issue s .. . .
Sa ,u'lmportant and very obsture;in partprCduse ‘the-1964 caup captured. " -
- gies Loandfor destroyed many documents of 1963, all ‘considered subver51ye";-
-~ "that so cofveniently vague’ term With- whxch o stigmatize any instri-
" ... ment:of. unwelome change."/ {de Kadt; p. 15t} ~In’ ‘d€Radt"s opinion;

"Incitemént to revoﬁiwasneverfFre1re s direct ‘objective as &n edu-

T [ —— pacdi et on i O e gt

“cator, though democratization was; thus he vejected authoritariam

methods in education, the social pal11at1ve of [welfareism], and -
o 5the stiffling of . po]mtvcal express1on through mass1f1cacao fmas-~
' ;;S1f1cat1on3 . (p -108) o , . .

75,42;-.J93eph Page The Revolutjonlﬁatﬂever was (New Yark 1972) quyted

&

43 The m111tary coup ma&e no d1st1nct10ns when accus1ng pecp]e of sub-h 

.

Yersion.. -See Hubert: Heré1ng,Aﬁﬁulucnonngst6r1ca ‘de América Latina

: ~
- " {Buenos A1res Editorial Universitaria, 1972), Vol. 2; p, 1065;
.Mario More1ra A1VES El Cristo del Pueb]o pp. 293-95;. and John”™™ - = (:j

Gunther!'s Inside South America, p. 44. Fretre himself has stated:
"What -does. Teave. me perplexed is to' hear or read that 1 intended o
to'“'Bélchevize the country’ Wwith my method. In fact, my actual crime .

i?{«ic was 'that I treated litéracy ‘as more than gfmgghan1cai probiem, and

. Txnké& it to _conscientizagao., which was - 'dangerous.' . It was that I
_.v'v1ewed~educ§;\on as an effort to 11berate men, not as yet anothér

Q,‘
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-a;support on.a ‘people’ mobilized by di

’1n=trument to dom:nate them." '(Educat1on asgthegpractxcep’
;p 57 in his footnote 24. ) ]

-goyernment that had been:abandoned b

*‘frhe o;’:ﬁrégsmu””gueaagoc” ”"Ha’u
~Document #8 (Geneva, 1974), p. 25.

PerEIra Pa1va, PanlogEnEJre, pﬁ é§ éé S . y
Ibid., pp. 26-27. .
1bid: i;' I R

The prn11?eratxen ef movements and entitne

tioned by Arraes (see notes 19;-21" éﬁd,za,above) in ;he face of a
he. burgeoisie and basing its

t and fragmented graups,
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Sacéfon 2
 HOW IS FREIRE SEEN IN THE UNITED STATES? ,f@.fjcjk

Pauio Freire has pravoked and contindes to provoke m:xed react1ons

" in the United States since hid first visit in 1969-70. b At first, he‘\\\\\<;\\::i\\\

was inextricably Tinked to a 11teracy method or technique;-especially

among academics engaged.in adult education. VYet; as early as 1973, Freir
was prcc1a1med to bex"a revo]ut1onary dilemma” for U.S. adult eduﬁ%;ors.

In 1973 it was bacx to 11teracy, through an art1c1e that pr0c1a1

I\J

method 3 The 1nterest in Freire has osc111ated between those who are’
more inclined to Kis Titeracy technigue, and those who are moved by his
‘educational philosophy and ﬁ?dééss; ‘
in 1981, wh1]e Mackie edits a book devoted to éﬁam1ne the 1inks be-
" tween the pedagogy of Paulo Fre1re literacy and’ revoldtion (1n an excel-
lent. critical manner),,a new book in the Un1ted States by Patricia Cross | g

1ook1ng at Adilts as !;earners,4 c]ass1f1es Freiré as a deve]opmental _
theor1C1st of adult education, and gg}x refers to his work in Braz11 and
Ch11e pr1or to 1970 (a total number of five lines within a 287 -page book).
In the Un1ted States, Fre1re is read and 1nterpreted in'the most diverse
circles in amaz1ng1y contr§d1gtdry ways. - c .
. ' . ' . 1
A common criticism made to Freire in the United Stafes is that his
Writings are "obscure.” For instance, a booklet produced by ithe U:S:
Catholic Conference (usce) stites; "paulo Freire is very much in vogue
-these days, but anyonq;who reads him will agree tbat.he has a de51ccated (s1c),
‘metaphys1ca1 way-of wrapp1ng up. his 1deas that 1s most d1sconcert1ng "5
William Smith has stated that Freire's wr1t1ngs are "abstractfand dense
almost to the point of 1mpenevﬁbﬂ1ty "6 There are, 1ndeed severa] : .
: prob]ems in try1ng to understand Fre1re W1th1n the United States context. 5\~




_unLnown and not easily ava11ab1e to U.S. readers.. -

-

“from Freire's book about his work in Guinea-Bissau. The dissertation 15/

P -l .
LN ~

Members of his team at IDAC have stated that, in order to be able
to grasp the totality of Freire's -iitellectual development,. you must be,
or must have beer all of the foiloW}ng .Latin American; Eﬁathoiic, - 7
Marx1st and an Educator 7 A 1ack of understand1ng of Freire's 1nte1-
1ectua1 deve]opment is, in my op1n1on, a key*ﬂssue Freire's thought 1s
§t111_evolv1ng H]S wr1t1ngs-—andire1ated b1b11ography-are pub11shed in

the United States.usually outdated and h1$~pub11shed books.do not convey

“when and where,Fre1re ‘wrote each. There is‘a pattern in the deve]opment'

of Freire' s work . that can be traced if his books are read 1n the chrono-
log1ca1 order in which . they were written and evaluated vis=a-vis Freire’ s'"

practiceat that particular time.. But this chrono]oglca1 order and. other
essent1a1 b1b11ograph1ca1 sources about Fre1re are, for.the most part

"As of this wr1t1ng, a new book wh1ch co]]ects wr1t1ngs of and about
Freire over the sevent1es has been publIShed...1n German'8 It will ot be
available in Span1sh unt1] late 1984 and in English no one Rnows as it
has not yet been accepted for puo11cat1on in tﬁe Eng11sh 1angﬂage Who
knows what is in there? "A second eﬂample is Pere1ra Pa1va s book. I deem
it essent1a1 to attempt an understanding of the 1nte11ectua1 formation of

Paulo Freire: before he became 1nternat1ona11y famous. : As ‘of- now, it is

on1y available fin Partuguese and Span1sh 9 Pere1ra Palva S research
product enables us to test the romantic notion of a revo]ut1onary Fre1re
that aas arrested and jéi1éd in Braiil: h o ';%ny- :

A th1rd and 1ast exampTe is a doctoral d1ssertat1on written in
Canada eva]uat1ng Freire's work 1n Gu1nea-Blssau a theme?I shall discuss |
Iater on: 10 At th1s moment ;. the 1mportaqt th1ng to share is that the
dlssertat1on brings to the fore 31gn1f1caﬁt elements that cannot be g]ean d

unpub11shed “
L . 1

The fact that- Fre1re chrono]og1ca1 1nte11ectua1 deveTOQment as peL
h1s books and related b1b111ography are not easily ava11ab1e in tﬁe Uni ed



: re11es reav11y in Catho]1c, ex1stentf'11st _phﬂggmgnglgg1ca1_and_Marxlst——————
—-phildsophy - ik This is far from thefusual b1b110graphy U.s. students _ '
’(even graduate students) are requi ed to read in most U.S. colleges ana _
un1vers1t1es Let us see Freire's own view of the prob1em,as he d1scusséé
it in 1981: 12 ::

In Germany, fiy work 1s found to be transparent easy;
due—perhaps—to the Germans' ]opg experience with dia-
lectic thought. They want.theory, not facts. In the

- U:S: people want facts; not theory. .But facts do not

stand by themselves without theory My books are print-
ed every year in Germany, and are used by many univer-
sities in their academic departments. - _ ) ii

WOrAer§7§1§ofunderstand my work, as well as those who
have some experience of oppression. But I acknowledge
there might be a prcb]em of cross- cu]tura] translation

with U.S. readers.
Freire continues his anaiy’sisé

tryrto think d1a1ect1ca11y byrtry1ng to ynderstand

:Eontrad1ct1ons and how they WOrk in- rea11ty, not as a

of giving itself; something that is not static, that,

is becoming. Hew can I-describe reality with a static
- language? My language has to be contrad1ctory in, Qrder
~/ to grasp a contradictory reality®’

‘ ~ But in the United States the habit is to think not - ,
- ‘ d1a1ect1ca11y but in a p051t1v15t1c way. And then @y o

, At a quest1on as to why he uses such an "aeademlc" 1anguw,e; hé'réSﬁéhés&

I d?d,U9§ write for the peasants but for those who can
‘work with them: If a graduate-student in education .
cannot read my books, then you cannot understand Sartre,

i Hegel, and not even Dewey And your universities have
to start all over again!

'Fréir’é ﬁas 'm'a'aé 'stf’dn”g éritiéism to thé' édu’éa’tieﬁ ﬁiaViaéa' sy most

. “eat1ng books“ 1nstead of read1ng them which provokes "an 1nd1gést1on of
books.." He 3€ip1ses the fact that professors fee] it 1s w1th1n their

S
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, : ,':dgntto ﬁrespribe exactly which pages of a book a student should read,
-1 if thi' coth éiﬁé fﬁé §Eﬁﬂénf a. éoﬁﬁféﬁénifon'o? Eﬁé anfﬁofié Eﬁongﬁf;:

done in a hurr1ed fashion on1y ‘because a requ1red long b1b11ography awaits
to be read in a prescr1bed per1od But there is more. 2

To_understand fiy books you have to have exper1ence
‘With the peoo]e-—not Just with books' What I des-
cribe I did. :

- The "obscur1ty" prob]em, stemm1ng, in my op1n1on from the elements'"
a]ready mentioned; "is compounded when U.S: readers try to make sense of
the many contrad1ctions that can be identified 1n Freire's wr1t1ngs. When
these. are po1nted out to Freire in face-to-face encounters, he responds
;very strong]y "I have the right to be contradictory!" And he does,

indeed. Yet, within the U.S. env1ronméﬁ% this argument 1s not very he]p-
ful for persons who are attracted to Freire's theory and who are trying..-
'fo make sense out of it as a basis to 6Feafe and/or. develop non-oppressive :
: educat1ona1 programs For. the land of a]] k1nd of manuals wh1oh exp1a1n
; “how-to" everyth1ng in a step~by-step fash1on, Freire' 's refusal to give
this type of 1nformat1on results €n a cons1derab1e amount of frustrat1on,

if not anger.

B Freire understands this very well and also the fact that he'is not
famitar with daily Tife.in the United States. His attitude is, more or
less: "You quys have to formulate your own theory, and deve]op your own

solutions.” But, sadly enougk, in conferences where Freire is the "star"

(a 565?%?6& Eﬁaf ﬁé‘ﬁa§ éaid ﬁé §f?6n§1§ Fééenfé); Titeracy Wofkéfé; i

o1vt1ons to the prob]ems they face at their 10ca1 sites. Fre1re 1nvar1ab1y

responds W1th an anecdote about.h1s work in Brazil, Chile or Gu1nea Bissau.
As to what the anecdote means within the U:S: context... we11 friend;

that is xou prob]em'

R one o'? FFeif‘eE mein tenets is that education is political:l® This
is accepted by some 11bera.s and everyone: to thexr p011t1ca1 1eft The

\» -~
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problem is, what does that mean? - Wh1ch po]1t1cs condutt,to a non-

‘“oppress1ve (thus, 11berat1ng) educatxonaT orogram? Responses are as

varied as the po]1t1ca1 preference of the person who asks the question,

and the fact 1s that all can quote Freire out of context to prove their ‘
soint because, as I have said, Freire's thought has evolved a]ong the

years .and it is still in that process.. The.vesults are heated debates

(not d1alogﬂ’s) as to what Freire means ; and Tittle ‘action or theory
construction as to what must be done in th Un1ted States.

.

Fre1re attacks arianism from both Left and R1ght Th1s is
often quoted by seot;%gzns in the U.S. to accuse. the1r 1deolog1ca1 oppo1ents
of be1ng sectarian. It becomes another game of words wherein Freire is’
quoted in sapport of a]mosr any political preference Fre:re arguns for

4 revo]ut1on At the same time, he dee?ares h1mse1f a "pac1f1st" and has
~ stated that a]though he understands that revolutions are not made with
f]owers he does not "11ke to think -on violent. transformat1on" adding that

he "prefers to be ca]}ed‘burgeo1s "

[

'irsﬁé revolutionary you aié; Paulo:  You eaﬁﬁafévéﬁ KiTl a chicken"

and that Fre1re often quotes in sem1nars Another phrase by Fre1re in
this context: "l can't kit you; but if you hurt my wife, I cou]d ki1l
you=unless "I have thirty minutés to think about 1t " ‘What kind 6f revolu-
tion then Freire advocates for716 ‘In Puerto Rieo we cannot help but
;=remember books 1nvar1ab1y written by U.S. socia] sc1ent1sts adm1r1ng the
-qu1et peaceful revo]ut1on" that Puerto Rico underwent during the fifties |
and sixties while our economy vas be1ng devastated by U. S eapata] mak1ng
" 60% -of our families aependent on food~stamps Those in the U.S. who con-

) sider Freire as a revolutionary in Brazil prior to the 1964 m111tary coup,
“would do well to re-read his first book, and to eompare‘th1s;w1th their
personal definitions of what constitutes a “revoiutionary:‘“ '

Fre1re has made an abso]ute d1v1s1on of the world into oppressed and
oppressors.- You;mugt be one or the other. In recent years, in Freire's




thought, the oppressed-have-become ﬁéré éiéér1y‘%ae&tﬁ??E&”ﬁ%tﬁ*érﬁﬁﬁs“”“““*
that in the United States are called ““the poor:" In international terms,

the oppressgd are Th1rd wor1d seuntr1es, and 1nhab1tants of the Th1rd

N

| 1ndustr1a1 countries which const1tute the First World: Thsre are also

"First Worlds" (the e11te) in underdeve]eped countr1es For Frelre, 1t s’

A0 Tonger a matter of geography

\\ o

- The oppressed mustxtlght for: the1r 11berat1on in erder to- beceme ‘
human , says Freire. And those in the middle c1asses and upper stratas of

- soc1ety who ‘side with ‘the oppressed must commit ap individual class:suicide.

The image is similar to the Catholic version of Easter—to die and be
reborn as humans in a k1nd of sp1r1tua1 transformat1on
: }
: Fre1re s politics have rece1ved the most diverse type of deserlp-
tibhs, some of which are: elitist (Manfred Sfah]éy), a revo]utlonary
mhist Soc1a11st or a-Marxist Soc1a1lst ;18

Soc1a11st as distinct from a hu
20), to name but a f*w./

h, I9 ana to ome extent; Halker

a romantlc (Griffith

These c1ass1flrat1ons and 1abe’s originate in the fact that, since
his second book; the Eedagogyenf th"eppressed Fre1re has started to
quote Marx in empathet1c terms, as we11 as Che F1de1 Cactro, and Mao-Tse-,
Tung. Quoting Marx/does not make him a Marx1st Freire seems -to be more i
inclined to the strongly Hege11an writings of the young Marx (which Marx

h1mse1f never, pub]tshed) It 15 g]aring]y clear in Freire' s books that;
21 .

" in his theory, . o , s

there it no Er1macz of ecanemlc and hlstor1ca1
materialism as the bases ‘For revolution .{:: ) Freire

ignores,the pofitical economy of revolution in favor

of an empha51s on the cultural dimension of revolu-
' tion. o
There cannot be a pr1macy of historical materialism in Freire, s1wp1y
because he is a deVoted Catholic ("the more I read Marx, ‘the more 1 f1nd
Christ in every street " he says frequent]y) Marx, espee1a11y the . ,
young Marx and his concept of alienation, is consonant with the progressive

lf : _ 7



,Ehr1st1ans who believe that humans cannot become tru]z human unt11 the
basic, human, material living conditions are ava11ab1e to them.

- o . -

treire has 1ncreas1ng]y exh1b1ted a tendency to romant1c17e and
idealize revolutionary leaders in the Th1rd World; tak1ng their ”'tings
at face value and, I hate to say, most uricritically. He looks at these
lTeaders to confirm his theory: the revolutionary is a man that acts out
of love, a human being who sacrifices without personal self-interest;
indeed, a-Christ-like figure in authentic communion with the people.
" White he warns that- revolutions can betray fﬁé?ﬁ%§5651§ and become bureau-
cratic and manipulative—these he labels "inauthentic"—he does not offer
a concrete example of where he has seen this occur, if anywhere. Inter=--
F6§éfé3'iﬁ Véfﬁénf By déﬁéfﬁéﬁ Kﬁié? EBEHE tUBé éna the}jﬁghiyzhierarchi~

i

isits to the
island, Freire respondeg

-1 have not yet been in Cuba. I have friends there and
friends who have been there. Cuba is not creating a : i
paradise, because that is not the task for a: revolution. - = ¢

A revolution makes history (...) For me the question is

that the more Cuba becomes ab]e to go towards an opening,

'thé more Cuba will become authentically socialist. I do

not . think Cuba is preponderantly rigid. We also can.dis-

cover in Cuba some signs of Stalinism- (whlch is spread - ;
in the left all over the world). But Cuba cannot be com- .

pared. The Cuban people were able to get their history
into their hands in 20 years: This could not exist if

the pebple had been exclusively manipulated. ' How to ex-

plair the creativity, the presence of happiness in the

streets (not just the people, the streets thémselves!).
.y think Cuba is trying to go mdre and more beyond rigid-:
ity. I'myself do not understand the why's of Ethiopia.
I do understand Angola and’ Mozambique, bombarded by South
Africa. I was there once and about 600 chjldren died.
They also have mediocres there; people that are net se
capable. They[the med1acres] speak Spanish there and

not Portuguese. This is wrong. But I never saw Gubans

in ghettos separatea from the Angolans.
But Tet us assume that they commit more mistakes than

right things. The important thing is the attitudes o

with which fﬁéy go—as friends; as cnmrades. (My em phas1s.)

‘The above shou]d be critically éxamined even: by those of us Who have been

in Cuba 24
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whom eemeremise se?ﬁtiaﬁ% rig t be egatiateu betWEEﬁ France and the

Freire shies away from the harsh, painful, violent acts committed by

‘both sides in any revalutionary war,2° and reserves his criticism to the
'Vibiéhté 6? bppreésers The V1o1ence of the oppressed 1s Just1f1ed be-

I th1nk from Fre1re s d1chotom121ng of the ent1re wor]d 1‘ two antagonis-
tlc sides: eppressers and oppressed; 1eav1ng no §§ééé‘for mediators or
the interlocuteurs va]ab]es. This term emerged in the A]ger1an war of

independence and referred to  moderdte: nat1ona11st representatlves with

struggling A]ger1ahs Amaz1ng]y eneugh Am1lear Cabral took up the term
to describe the beg1nn1ng Uf his’struggle: We ( ) “the eng1neers,

deeters, bank e]erks and son on,. joined together to form a group of inter= -

-~

locuteurs valables, e : ‘ /:
//

y of 1ook1ng at/tthgs, that is the road- to Stali- i

“*'nism and it only, promotes "traitors" Anstead of "dissidents:* Then all

criticism is 511enced ‘and_the. Dn]y resu]t is the creat1on of escap1sts. _%M_;

’Becom1ng an escapist is the only soﬂut1on when ycu are forced to choose )
" between the 0pt1ons of being “a renegade or a loyal opportunlst " The

escap1st renounces to an active- part1c1pat1on in political 11fe - Any
political causé defeats itself when it becomes an end and not a means, -
because it 11qu1dates the pess1b1l1ty of future a]11es by produc1ng 2

escap1sts T A . /_ Ok ,‘ / i

‘Kolakowski further po1nts at the value of 1ncons1stency; 'thch-he**m*m~
describes as a “refusal to ¢hoose Zonce and for all between any values .~ ¥
whatever which. mutua]]y exc1ude each other. "29, He makes it very clear, |
that he is not advocatlng ?or a m1dale-of~the-road p051t1on. He is Oﬂ]th e

14
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stating that the various ¥alues are, notor1ous]y threughout h1stony,
Jintroduced into society by mutua]]y antagonlst1c forces - Incons1stency,

then 30

-

as an. individual attitude is mere]y a consciously

§g§t§]ned reserve of uncertainty, a permanent feel-

ing of poss1ble personal error, or the pn551b111ty ’ o <
that one's antﬂgon1st may be raght ' ’

Kolakowski 15 not 5rgu1ng for an abso1ute re]at1v1sm There éie %f,
limits to 1ncons1stency (what Ko]akowsk1 calls e]ementarv situations' i 31 I

the defenseless—all these are elementary sitdations...
here we suddenly confront a dual-valued worid...

Open aggre551on genoe1de, tg[tgrelfmlgtregtm%nt of

Inconsistency has certain limits whithin which 1t is- ¢

valid: the 1limits wherein reality is contradictory.
But reality is contrad1ctory up to a certain point.
Perhaps because of Freire’ 's rad1ca] d1chotomy and’ his refusai to
face the agon1z1ng decisions that must be" made by revo]ut1onar1es in war,
his own IDAC team wonders whether Freire's. prcgram of educat1on for libera-
t1on may on]y be fea51b]e 1n a post revolut1onary §itﬂét56n.32 At thlS

some of his ruies for the eth1cs of means and ends, in Ru]es for Rad1cals 33

s in war the end 3ust1f1es almost any means (p. 29)
-,genera]]y, success or failure is a m1ghty deter-

! minant of ethics (p 34) 7
* any efféct1ve means is automat1ca]1y Judged by the - 7

oppos1t1on as being unethical (p. 35)

you do what you_can W1th what you have and c]othe
it with moral garments {p: 36).-

Freire's writings (perhaps because of the;reason§;Wé”héﬁé stated) are in
strong disagreementowithgwhat ATinsky presents as [rather cynical, hard] - -
rules. I think A]1nsky describes the way of th1qgs as they. are, and ‘ o
Freire describes them as he thinks. they should be. In .his adm1rat10n for -
“revolutionary leaders, not once Fre1re exam1nes to what extent tﬁe ]eaders
he adm1res may have been gu1ded by the above “ru?es " '

<
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_ In conversat10n< with Y. s. A11nsky-1nsp1red communﬂty organ1zers,

I have” “heard manv t1me> that‘FreJre s "more revo]ut10nary“ than A]lnsky 5

was. This I attritube %o the stated,ant1 Communism of A]lnsky, Vvis-avis

Fre1re s quotes of Marx; Ehe Fldel Am1lcar Eabral and Mao-Tse-Tung s -

cu]tura] revolutlon Biit we have to see Freire's quotes and remarks

within a-cor.ext: a ccntext which .s rerta1n1y noteﬂcmmunlst and that

1nc1udes a ph]]osoph1c31 stand that reJects h1sterlal mat rJal1sm, and

which Ibelieve to be ba51ca11y personallst Besides, let u us not fcsgf
_'that Freire has never beef u1recrny olved in a revo 5

(armed warfare), Communist or not.

' It 15 not our 1n<th1on to dwe]l on a comparison between Freire and |
Alinsky. 1t is the’subJect of a doctoral dissertation now in pregress
at Rutgers Un1ver'1ty But there. 15 another distinction we wou]d like to

’-

point out, and i 1§<thé way/Freire and Alinsky categor1ze humats: For ' -
Freire, as we hze;ieen, human1ty 15 snarp]y d1cho+om1zed 1nte "eppressors

and “oppressed." “¥gr Alinsky
nots;" and t e "havew3ome-want more "34 - ;fj;: % ' -

Ear]y:1n the sevent1es Griffith reférred to Freire's reliance "upon

»emet1ena"y laden and vague]y defined terms. w35 If you are in agreement’
%5 w1th Fr'1re s view of rea11ty you will not see this vagueness: Freire s
st imprecisely about "the correct way;" about "authent1c 1eaders"

"out "pe]1t1ca1 c1ar1ty The 1og1ca1 inference is that the truth

-

] That type of attitude can be. expected 1n a person'who is om the way

’5to become a ]eader (or prom1nent member of a vanguard 6f the Leninist

/ type), prepar1ng for revotution: “1s Fre1re at that stage? A11nsky rem1nds'.’
us thac, in prepar1ng for a confrontat1on you have no opt1on but to act

, to dolbt in that type of s1tuat1on, if you want V.ctory. After V1ctony.
_in Alinsky's words, you "clothe W1themora1 garments" evenyth1ng you d1d

“to grab power. As J.M. Garcfa—Passalacqua rém1nds ‘us, "the w1nn1ng

S
-
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,err0r1sts af yesterday are the respected statesmen of today "36 As for
o S : .‘ TN

We have seen Fre1re s statements on revolut1cn and violence. Where
is he at? Timid remarks have been made sxnce 1980 tp -the effect haf

ifreire’s pract1ce does not have the ]1berat1ng petentval it asp1res to; .. - %
rather' there are dangers that 1ts potential mwght be +he reverse,"37 §
more.privately stated, “Freire may bé taking us to a place where We do ‘ fjf f_»u_ﬂ
. vnot ﬂant to go." The "pIace" 19 not even ment1onéd A Tast examp]e ;38 ‘Qr‘
I appree1ate yeur concerns epput Freire. I too am » . i/éf

protective—he's such a loveable guy~but he's made - o

his contribution—and,-in a way, we are all’ guilty of
making him a gufu... Paulo has been such a good . o
friend and such an 1mportant influence—for all of. 1 : e

us! : : o ' , ‘/S;:".-

Ear]y in the seventies, ﬁiiiiam Griffith warned that a log1cal con-

clusion of Freire's theory was that ‘after the tr1umph of a revo}ut1on,' ;'f-

';there weuld b€ no freedom to disagree with the new rullng group 39~ Those 4'; '
of us who saw in FTE]F&»&R inspiration were angered. Yet, “as of 198#, - i

* and ana1y21ng Freire's writings, talks and actions .since the eq

© the ﬁppressegw I am more and more iriclined to agree wi th.Grlffjth, :

At this p01nt some readers may be ask1ng, "what does all of this.
has to do with the subject of ‘this essay? It has to do a Tot. If we find
that we are or were tunclear about the meaning and objectives of the theory .
upon which our educational activities wWere or are be1ng based and have '
accepted it as inherently relevant to our work, What k1nd of clarlty can
we have when evaluating the process ‘and outcomes of ‘our programs%r Par-

' ticularly, when we are supposed to be act1ng and eritical reflecting

upon our act1ons' b . 3 — o
p . o o =

———~«~>4ihé-faet:$§:%ﬁ§t:ﬁwe" had very 11tt1e 1nfonnat10n -about the issues
that are here d1scussed when we created “pedagegy ef—the~oppressea pro-

grams " We 1dea1zzed Paulo Fre1re and h1s pedagogy as a "Thlrd W6r1d"
,,,,,,, -

, 29
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ER (the mner Th1r&’ﬁoﬂd) m the Umted States.: 'i £

£ L us were, gr had been what ‘IDAC says yau shauld bé to fufﬂy grasp Frezre -’
f (L&tm American; Catholics; .Marmsts a‘nd Educators) we were “Iwmg Tn
,  the umteo States.. Wé Fed . head on 1nt& 1ts comp'lex reahtwes.
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nilyotes to Sect1on 2 - How' is. Fre1re Seen 3n tﬁe Un1 ed States’_"'%

. ‘f Dy

1.--In L!teraqy and Revo1ution Mackie categorizes into four types all

Q, ‘reactions-to Freire’'s writings: ~{a):those imbued by the theology’
C Vo of Tiberation who "cast Freire's.work within an-jdealist framaworkﬂ SR
* . {p: 8); (b)-adult educ: “ors who "fail to understand Freire’s /* ~ .’ o

¥ T:pro}1t1cs" ‘and-"wrestle with ways. %o, denude, domesticate, absorb B T

and eventually nullify the; challenge [Freire makes] to functiona-

“Tism" {p. B);. (c) the literacist. interpreters;“"often hampered by

©o-an ethnocefitric vigw of EFre1ré s] methodology in relation to .
= .Y EngTish- speak}ng cultures” (p. 9); and-(d) “those wiio take.issue . -
. ..more :or iess directly . with the pplitical ‘impetus of. his_pedagogy."

't o . Mackie:concludes that there. is a “Palemdaséﬂ elof misinformation;

e m13repre$entat1on and aow?r1gﬁt nonsense concern1ng Fren'e\'E (p 19};.

fiﬂéif"StanTey M. Grabowski, ed., Paulo Fre1reAf AARevalutqenagyAbllemmé”
© .. *. for the Adult Educatdr (Syracuse, New ank ERIC Clearinghouse on _ * &=
Adult Educat1on, 1972) : . b *‘i e ";“: T

;fié;"ueynth1a Brewn t1tera#y i Thlrty Hours Pau]o FreJre B L1teraqx
A Erﬁcess,lngNarth East - Braz11 (tendon wr1ters and Readers Pub11sh~;,

| 1ng Cooperat1ve, 1975) I ‘ N :nkk; f; 
;;zi. Patr1c1a Cross, Adults as Learners (san Franc1sc9 | J6§§é§-85§§' S ;Mi,f-ﬁi;
N Pub119hers 1982)"pp 231-32.. - = < . R
5 Us Catholic Eonfererice; Paulo Fre1re, LaDoC Keyhole Serdes Mo, 1, . - .
- .pe ‘3. - No author g1ven for. the quete, wich appears uns1gned in the CE
- 1ntroduct1on }éﬂt, ~f4~w | R S : a

. ';w1?11an Sm1th IhegMe -The ”7”GIAEEULn‘ ' — 1;;
Freire's Pedagogy, Center'for'}nternat1ona1 Educat1on (Amherst, R

. P
e PP
el © 2 SRR

. Mass:_ Univ. of Mass.; 1976), p. vi. " This author also ‘produced - . Wl

'The = code Marual" to "operat1ona11ze“ the concept of conscienti- R
i zation in & joint project conducted-by the School of Education of. -~ = - =
- .7 the University of Massachusetts; ‘the Agency for International Develop-- e
i _~ment {AID) and,the Ecuadoriam Ministry of Education: One of the o |
- goals.of the:project was to ut111zé ”modxfxed“*orms" of Freire's

methodology ‘to demonstrate that: Ysuch,a’ "method of literacy yaé moré

gffective than.the literacy system tﬁen be1ng used™
‘(p. a). AID withdrew its support for Freire in 1963, but by 1972
. it was: propos1ng "his method in "modified form™ fbr Ecuador -1 f1nd
i th1s IEEF fasc1nat1ngr S . .

7. BQan1CE*f”; "rcy, ¥BAE Bocument 48, ps 31

én., Pau?o rre1re, Der lehre'bst4P011i4ker4Und4Kunstlen Hamburg, Octo-
ber 1981. B _ 3




8 4{:_

*,?wwkiﬁ;“qunda Haras1m,"L1teracy and Nat10ﬂa1 Reconstructxon h'Gﬁ1hea-Bi§Séﬁ"'

S lar per1od of Brazil' s 1nte11eetua] 11fe.v

E §.: Ihe Portuguese version of Van11da Pereira Pa1va s book is ent1t1ed

Paulo Freire E o Eac1ona11smo-Devenv01V1ment1sta (Rwo de Janezro
Civilizacao Bras11e1ra, 1980) .

A Critigue of the Freirian Literacy- CampaEyﬂ'(Thes1 ‘or the Degree
" of. Doctor of Ph1losophy in the Un1vers1ty of Toronto, 1983) :

v

11. It 1s 1mp9551b1e to deta11 the 1mpact ‘of the many sources which.

nurtured Freire's eclecticism. See Mackie's “Contributions to the

 Thought of Paulo Freire,;"-in Literacy and Rewolution, pp:- 93-119; i

~ also Harasim (note 9 above); pp: 347-65, 5ub sect1ons entitled:

o~ mI VAT IV L ZXEEIELIE B s vy wWE ¥=i Bt S

© "The Philosophical premises of Freire's pedagogy" (Christian Exis-

;tent1ai1sm, Idealism) and’ "Fre1re and the PAIGC: Ideolog1ca1
J”Popu11sm " A Iast source is Pere1ra Paiva s book devoted 1n 1ts

12: Blue Series; Side 3. See note 5 in Section 1.° All qull":' Y

o Fre1re in th1s and the next page were- transcribed from

13." It 1s 1nterest1ng to note, on the basis of thIS quote, P;reira Pa1va s

Edication as the Practice of Freedom, whole. sections and express1ons~
in the book that dealt with Brazilian- nationalism were excluded.
This. she says, while allowing-the text to have a more' universal.

meaning, makes it difficult for German readers.to understand both

-the extent-to which ‘the book.is grounded,1n Brazil's intellectual

life during . 1950—60 and the book s-ties W1th developmental nat1ona11sm:.

14. We should bear 1n m1nd _that the contents of mosg of Fre1re 's™books '
. are not descriptions of ‘what he did; but ph11050ph1ca1 and theore~
"t1eéT_"onswderat1ons about what he- d1d s ‘

15. What "is meant by Frexre with th1s statement is. that edueat1on has a

political. pukpose. ‘In Freire's views there are only two purposes

-education.is either for* liberation of for domestication. But-

u, o idaac hahind an

_“holitical” here has more to do with the ideas behind any eggggtxonai

scheme; jdeas that aré. ‘transmitted (and can be cha]lenged) both
through the process and centents of education. -1t bears no relation
to a specific political practice with which to organize and move to
transform the political.’and economic structures of a given SOC]qu
in a context. :aue, the confusion. See net in ‘

Section

. 16. The quotes aboutVV1olence and revolution are transcr1bea from the

“Blue Series. cassettes, $1de 5 (see note 5 in Section.l), and were
statements made by Freire in 1981 in Vermont Other quotos' “No
sane person4oan 1ove to. k111 " thus a reve]ut1enany must est1mate-

A
y
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' "the soc1a1 cost, in 11ves, o? any m111tary operat1on " Tﬁ1s was.

part of an anecdote of Amflcar Cabral's stand on the subject. We

il 1ater ee that Cabral did not evade this issue of the need 0

/be done in meetlngs .and if those in_power would stop oppressing..

B Grabewsk1, Revo?ut1onary B11emma pp: 36-54.

for violent Freire added:. "I.would love it_if every change could ]

Unfertunate1y, that is not_so. (...) Who are those who-hate such =

a quantity of people by alTlowing them to dié in hunger? This is . | ;

violence and hate at a tremendous level!"™ On the murder of Chilean .

President Salvador Allende (1973) Freire said: "I was tremendously

shocked. . A11 of us were seeing a dream destroyed. The dream of
transform1ng society in peaee;. freedom, democracy. It is a lie
that there was_.no freedom:.in.Chile. I had been there; absolutely
free. {...) But I also be11é9é that it is poss1b1e to begin to
transform Societies with 1ess cost.” We have to.give the best of

‘ourselves to do that because history is changing:" On his return to

Brazil: "There is a new international order; new historical condi- .

tions. In Brazil I am trying to do what I can within-my situation.”
FrE1re said that he has 301ned the Braz111an Workers' Party.

Manfred Stanley; -"Litéracy: The Crisis of Eenventlena1 W1sdom,"'ih :

14

Mackie, Liter

William Gr1ff1th "Paulo Fre1re Utopian Perspect1ve on l1teracy
Educat1oﬁ for Revo]utwon," in Grabowsk1ws Révo1ut1onahy Di]emma, p. 77.

catlen," 1n ﬁac&1e 3 t1teraey and Reve]ut1en p: 112,

’
C .

Literacy and Révolution, p. 105.

Samuel Silva Gotay in E1 Pénsam1ehto Cr1st1aﬁo Revo]uc1onar1o, )
endeavors to prove that it is possible to be both a Christian and a
historical materialist. Samuel does not differentiate between Pro--
testant "and Eathe11c Ehristian revolutionaries. = In addition; in an
interview we%he1d on January 31, 1984, he told. me. that his book

Robert Mackie, ;feontr1but1ons to the Thought of Paulo Fre1re,“ in

" presents the theory under which historical matérialism and revolu-

tionary Christianity can find a common +heo]ogiceﬂ grourd. I would

‘like to remind the reader of Camilo TorreS,. a Catholic:priest who
-actually 301ned the Co]omb1an guerrilias. fcr armed warfare aga1nst

the oppressive government and was killed by ‘the army in the process.

Even though he took up arms; he expressed: "1 could truly co Jaborate

with the .Communists in Eolombla because I believe that among them

there are truly revolutionary elements and because, to the extent . .
that they are scientific; they have points that coincide with the ' =~ _

work I have.-proposed myself to do:.. we are friends of the Communists

and will go with them to grab power, without discarding the pos-
s1b111ty -that afterwards there will-be a d1scusi1on Un‘philosoph1c .




“'.R1o P1edras, Puerto 1ce 00931
23:
24.

25.

s -tical Left. resu1t1ng from that experienc

'-ed " Amilcar.Cabrdt; Revolution in Guinea:. Selected Te
"1969), p. 115. /ﬁmi1car was murdered in 1973z

“the most, important. o? our. time. It
7 experience of the Stalinist era and the main tendeqcy pf.the po]i-

'a]ternat1ve wo (Kb]akowsk1 s emphas1s, p 115 ) _.»\,..

| . ,

./'/‘
\ 1

questions. . At th1g mcment pract1ca1 matters are- the- 1mpoytant
thing. (. ,,) Commnunists shou]d ‘know that I will noet join their
ranks s that I am’ not nor will be a Chimunist, not as a Ee]omq an,
as-a’ sec1o1eg1st orias a priest." (Quoted by Silva Gotay, pp: 54-55).

tamilo: Torres is de§cr1begszfs11vg “Gotay as a "myst1 devoted to
revolution” (p. :55): E Although I recommend Silva's bgok without
réservation;- I must say that it- has not persuaded me that a atholic.
can be a historical materialist. The theoretical Juncture hg pre-
sents, however, is. fzsc1nat1ngly coherent. The Pook {in Spanish)

sells for $10. Write to. CEHILA/CARIBE, Aparta 22146, UPR @tatlon;_

|
|

BlueASerles, &1de 5.

‘What does Fre1re mean By-"the people” 1n'h1s statement on CLba, as .

recently as 19817 See my_reflections jn_note 28, Section 1. Is
the’ people" in power in Cuba? .Do_we/believe that "e]ass trugg]e"
has been e11m1nated/by the Revo]ut;g’ - ] } :
See note 16 above? Allstglr”HQFﬁifﬁf
ria 1954-62 (New York: __Penguin Books, 1979), states Tt was | un-
en1ab|y -and horribly savage, btinging death to an est1mat%d one.

million Muslin Algerians andr”‘eiexpuls1on from their homgs of ap-

proximately the same number ©f European settlers. If. thejone side.

practiced upispeakable mutiYations’; the other tortured and| once it .
took hold,/there seemd ng/halting the pitiless spread of yiolence" =

Referring to what Portugal had turned into 'strategic hamiets'

{p: 224). Amflcar Cabra}; admired. by. Fre1re, did not evade the 1ssue:;,

violent attacks by olr. troops and several of them have been destroy-L§f

‘Guinea-Bissaus :he stgte - "These hamlets have been- subaggted to

ts, trans-‘j;x
lated and edited by RichardHandyside (New_ YorkA ﬁonthlgRev1ew, S
R (] k]

There is simply-no ..
way .to _avoid. the presence of -violence in a revelut1en n matter h7w¢;?
justified the v1o1enee may- seem to be : - R

. 1.do net th1nk that combatants can successfu]ly face the enemy W1tﬁ <

‘love; "' fTﬁey may be moved by 109& at another; more general Jevel,

e SNV o ==

of which I will speak further.on. - I agree that the vibl'nce of the
oppressed 1s react1ve, but I dn not think 1t is loving. |

_single’ alternative is one:
st. adequately expresses . the -

Leszek Kalakewsku, Marxasm and Befcnn~(6reat Br1ta1nﬁ,i1661n Boogs;%ﬁ
1971). :He tells us: "The problem.of 5

recent p011t1ca1 and intellectual attemp

sance of the- revo]ut1onary Left... may be: Characterjzed an”attem*
to break through the traditional. Sta11nlst blackma11 of. a,s1n§1e

R TR



28;  He saysfi ft9§§]71ncens1steney is fantamount jn practlce to fanat1-
' ' cism, while inconsistency is the source of tolerance.' {Ibid. ;

.p. 230). Further on:’ "Ihcons1stency is simply a secret awareness

of the contradictions of this world" (p 231) , , _
29. 1bid. |
30. 1bid.

5 75 J ’ . » R

31._Ibid., p. 237. | |
32. Dominicé and Darcy, IDAC Document #8 p. 31. See note 49, Section 1.

33. Saul A]1nsky, Riles .for Radicals (New York: Vintage Books, 1972).' B
The rules .are.spread throughout the. Ehapter "of Means and Ends;" e
bp.24-47. e :

34. Alinsky’ ’;"have some-want more" Teaves space for.a materialist (se]f—

interest) explanat10n on why the middle class (the have some-want

more) may join the ot of the oppressed. - We will see that he does -

not escape the. idealist trap either.  But at least, he does not fall
‘into a sharp dichotomizing. His_years as community organizer may. have’f,j

taught Rim that things are not always'as clear-cut as we would Tike

them to be. His cTass1f1cat1on appears in Ru]gs, PP 18 -23.

.

35, -”;’ii'” Griffith, "Utop1an Perspect1ve,9 p- 74.

36. Stated by Juan M GarclanPassalacqua in_ "The Nature of Terrcr1sm,“-f
The San duan Star; Sept::. 13, 1983, p- 253 and “FALN," The San Juan
- ¥star; quly 9; 1983; b 27. e ,

. ;«1~.

37. J1m Wa1ker, “The End of D1a1ogue,“ p 150

38. The last two examp]es*ﬁre exoerpts “from persona] 1etters sengfﬁyﬁvf
" concerned practitioners to.the author during 1983 'The1r names are ,
* not. relevant for the purposes of th1s text.v3~r; N A R

39. See note 35 above. ' Griffith made 3 sr1t1que %f FreIre siﬁrévejﬁi

t1onary ‘profram,” pp 74-77
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Section 3

" WHO ARE WE?’A T

v

<z

It 1s neeessary to qua11fy my use. of the pronoun "we n It is not
used as an academ1c p]ura] nor-it refers to everzon e who uses Fre1re S

1deas It refers to a group ma1n1y of. Lat1nos 1r the Un1ted States and iy

cat1ona] philosophy. With one except1on (a project that d1d engage in.
11teracy work as 1ts §§§3g;program, though not the gglz program), We were
not so migch attracted by =re1re s 11teracy method but by the educat1ona]
pract1ce of liberation and strugg]e aga1nst oppression. 1mp11ed by_Fre1re sf;
educational philosophy. The resonance of Freire in Puerto Rigo was mostly
fe]t by those of us who argﬁbersuaded that Puerto Rico is a Latin Amer:cani]f

country and thus résent its be1ng an Amer1can eo]ony. In the Hn1ted

.i“

, States the overt reasons “for Fre1re S. popular1ty in th1s part1cu1ar group

were the racism and- exp1o1tat1on that are crue]]y ev1dent in al] Tow-
income commun1t1es ' '

i

’

We d1d ‘not know mucﬁ about Pau]o Freire. Most of us- Were members of

i m1dd1e c]ass fam111es (even if some of us were; 11ke myse]f f1rst—v

generat1on co]]ege students), and had been'"ach1evers" 1n schoo] A few i

Master § in Edueat1on the Human1t1es or the Soc1a1 Sc1ences Inc]ud1ng
Ang]os, there is: st111kon]y one person w1th a Master' 5 ins Mathemat1cs
within the group that has continued work1ng together "The 1n1t1a1 grou'7
included a/nun, an ex-nun; a po]1t1ca} exile. from Franco s Spa1n, a cllie
cal- psycho]og1st and a consu]tant in educat1on a]l turned 1nto educators
for-the-pedagogy-aga1nst-oppress1on The group grew 1nto a most hete--'

rOgenecus network of more than 309 persons, al] 1nterested 1n worklng
W1th or 3ust cur1ous about Pau]o Freire s 1deas,e o

i -4
b
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‘thing must be done. " We fe]t indebted to the oppressed becaqse we had
been pr1v11eged even if (and perhaps because) soie 6f our fam111es had )
been: themselves oppressed/and had . "made it" within the system We did.

_not have a very c?ear as to where we were gO1ng or prec1se1y what kind
of change we Wanted but sure]y enough we wanted change ‘

Gleat1ng or Jo1n1ng pr1va;e non-prof1t organ1zat1ons to work "in -
the system seemed at that time to be a prom151ng opt1on 1 This was made
p0551b1e due to the massive. amounts of federal funds ﬂn*programs that
were created by the government after the "troub]ed“ s1xt1es Programs
were there for a]most any*h1ng You on]y had to 1earn how . to wr1te pro-
‘posals in "proposa!ese," the buréaucrat1c 1anguage nieeded to get funded;,
He ‘either became proff1c1ent proposa] wrxters, or got ‘a ho]d of someone ’
.who vas. By carefuiiy word1ng and soften1ng Fre1re s most rad1ca1 con- 4
tents we were able to obta1n funds to deveTop a w1de var1ety of programs:, '
Instead of "oppressed,"” for 1nstance, we, used the phrase "1ow-1ncome, .,»h
undereducated adults." The pedagogy of. the oppressed was ca]]ed "non-
trad1t1ona1 " "compensatory“ or. "a]ternat1ve padagogy n if the program
to which we were send1ng a: proposa] was . known to be staffed by 11bera1s,
we would use "Third’ WOr1d" somewhere in the proposa]. At that t')e, we '
cou]d not.see the str1ngs attached to ’edera1 fund1ng, and we all: needed
'sa1ar1es Learners in the pr09rams we created came from the 1owest sectors
of the 'social strata and cou]d not afford tu1t1on fees. As ‘a resu]t, most
1nst1tut10ns and programs’ became a]most tota11y dependent upcn federal -
fund1ng Even an institution wiich proud]y declared 1tse1f to be an f
except1on after in- depth quest1on1ng was a]so found to be 1nd1rect1y
dependent upon. federal funds; as its staff members rece1ved food stamps :
and all sorts of federa? transfer payments for Iow-1ncame 1nd1v1dua1s; to
comp1ement the: subs1stence sa]ar1es the 1nst1tut1on pa1d As of th1s

wr1t1ng the 1nst1tut10n 1s no 1onger around

Most of us chose to: 1ead ver§/51mp1e persona] 11festy1es, regard]ess
He were on]y a few 1nd1v1dua]s and '

l
. 7nceme ‘and p]ace of res1dence
. \ .

-




* * by liberating educators‘ﬂn a non-1dea11st1c framework It is; 1ndeéd a

became workaholics: There were no "bureaucrac1es" in our proJects and,

except for proposa] wr1t1ng and other spEC1a11zed skills, 11 did a'bit
of everyth1ng, esofc1a1]y teach1ng or "fac1]1tat1ng" as -we preferred to -
call our work.. The absence of one person could ea51?y dep]ete a progect ‘
.of needed staff.’ ThlS ]ed one of us-to exc]a1m at a meet1ng "How can

educat1on?" T
: ,/

-

The “we“ that I am trytng to make allve through what, adm1tted1y, .f
may appear to be 1mpreSS1on1st1c descr1ptxers, refers on]y to the begzn- -
red in 1978-79 Pr1or to bump1ng 1nto each other, we were pretty much R
' isolated individuals and: small groups work1ng for. 11berat1ng educat1on »
';w1thout knowing that there were other 1nd1v1duals and groups engaged 1n : 
the same task. The deve]opment of what later on became a broad network,vd&
and the problems encountered in our pract1ce w111ebe descr1Bed ]ater ﬁ
what I have presented unt11 now as’ an answeyr to ‘the "who are we," 1s, 1n m&ﬂ i

A T ’QEV -
"Na1ve," if not uncr1t1ca17 because for all the,te]k of o]ass S
strugg]e and other Marx1st terms; the quest1on 1tse1f has never been asked
taboo.to ask a quest1on as s1mp1e as: "And what are your class or "self”
interests?” un]ess one is. expected to 11sten o and accept a very" 1dea1 5»?7
platitude or evasion. j But we are not aTone in th1s probiem Let us™ re¢1ew
: three examples of answers to that quest1on" those of Sau] A11nsky, Byron
_Kennard and Kar] Marx. o j :

Sau1 A11psky asserted tﬁat se1f-1nterest 1s *he Bas1s upon wh1ch

*

? o It appears shamefu1 to adm1t that we operate on- the "

fbas1$ of naked'self: znterest SO we: desperate]y try

to reconcile every: sh1ft of ‘circumstances that is

- our se1f‘1nterest in. terms of a broad mora1 Just1f1ca-’jkj:f

—— o 777-Ar77747*~.-7f N




. . tion or rationalization..: We do not adm1t the actua]
" fact: our own sel‘ ‘nterest (Rules, P 55) -
What then we m1ght r1ghtfu]1y ask Wa< A11nsky s self 1nterest? Or that
of his sehoo, of community organ1zers? Ah; my fr1end ‘there are excep-

t1ons

there 15 that wondrous quaijty of man that from t1me

_to time: floods :over the natural dams of survival and

self-interest... these are'the except1ons to the rule,

but there has been enough of them flashing through the .
“murky past of history to suggest that episodic trans-

figurations of the human spirit are more than tﬁe

f]ash of fireflies. (Ruies, pp- 58~ 59) :

we have seen~Fre1re exp1a1n that ‘a member of the we]] to-do comm1ts
c]ass suicide" to join the ‘1ot of the oppressed ‘acting out of -love ;- comm1t-

ting "class suicide.” 1In my op1n1on not very d1fferent from A11nsky 3
,"transf1gurat1on of the human sp1r1t." i

Byron Kennard -8 commun1ty organ12er w1th more than & decade of
experience in the United Stati?, has pub]1shed,a very" 1nterest1ng~book_~
entxtled Noth1ng Can be BDHE,AE¥E£ytthQAJSAQO, ble 2 Let us see how he
dea]s with our quest1on o

| Nature, in 1ts bounty, seems to have progrmnned a few

members of the human §pééies to kick:up a fuss at the -

first s1gn “of oppression or abuse of .authgrity... But:

- nature is prudent as well.as bountiful so it programmed

. a vastly larger number of individuals whose aob it is to
,,keep the 1id on t1ght (p 1)

i oo

And, further on,

What dr1ves the organ1Lers? Way down deep, I confess,

the answerimayfheigurefanﬂfs]mple resenitment of author- -
L itye Soxwhat is the psychological motivation.is pathe= R
',t1ca11y plain to any greenhdrn Freudian? So what_if  _ N
organizers'are all trying to get_even with their fathers? =

If nobody ever camé “along and stirred’ things up,. every- ;ﬂ.'

one would 11ve\@s serfs or slaves under the thumb of
soma despot. (p,S)

1‘1'

How dvd Marx h1mse1f account ?or hJs,own rad1ca11zat1on'2 If as he

P : , R . e L
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Wh1ch Gou]dner says.7

the e11te.‘opted for the e\hse of the proletar1ans?3 T - -

"Throggh the eontemplat1on of . the situation of the . v
working class" and. 'hrough “a theoret1ca1 compre- TR .
“hension of ﬁ1story "N _ ‘ =

There is no Way to avo1d th 'e11t1sm, the "ye- are-soMething-spee1a1"'
feeling in a]l the above examp]es '7 one; not even the most’ adamant
hlstor1ca1 mater1a11st,seems to see a°why be&dnd 1ofty 1dea]s. It may Bé S

" that; as Alvin Gouldner says happened ’f Harx1sts,4 we liberating- educators

have reached the 11m1ts of our se]f-unde ,tand1ng ‘But Gou1dner sees a_

.'Way out and for what 1t may be worth in- terms of se]f—ref1ect1on I will .

symmarize his theery, apo]eg1z:ng for the ne7essar11y sketchy way in wﬁ1ch
,I must do it. ’ \ ' *

According to Alvin, Goy'Tdner, e W

.em:

c]ass in history: the cu]tera] (a’ pposed to monetary) burgeo1s1e 5 Dﬁr o
"cap1ta1" is culture, the one we have acqu1red through our stud1es at

w5 prec1se1y those "forma]" educat1ona1 1nst1tut1ons we critic1ze SO much:

There are twe s1des to the "we."‘ "1nte11ectuals" and "tecﬁn1ca1 1nté1-,u'--
justified by Gouidner, based™ upon-Ma 's_texts, wh1ch, in Goquner s terms

‘ presented '"fundamentally 1nadequate" scenario when def1n1ng‘the~c1asse\“ﬁf;
struggle as one in which the protagon1sts were the proletartat and capi- \\if
talist c1asses.§”‘ a : : e

y a

——-Tigentsia." The terms "class” and ig§p1ta1“ are taken from Marx, and 07

\

The New C]ass made its début 1n the Bn1ted States w1th Woodrow W11-‘;hff

~son's adm1n1strat1on and ‘with the 1nvolvemént of 1nte11ectua]s in‘the. . i .

“Soc1allst and proofess1ve movements that precededrtt :QThe Go]d War a11enat-ef
ed the new class ‘who turned to ?1ght 1tS oppenent, the mon1ed c1ass in <
_arenas sucﬁ as academ1c freedom, pretect1on of consumer r1ghts, expertvse
in pub11c po]1ey deve]opment reform movements for,Fhonesty in government,
the international ecology movement ana even women s: ltberatton .about

[

" some 1mportant part o? 1t 1s ot onsy an. express1on

of resastance to the oppress1on of women-1n-genera]




but a demand by ucated m1dd1e '1ass women for- ful]

membership r1ght in tﬁe New CTass.

Because "no class goes to war W1thout f1rst seeking What it candgecure
through negotiations or threat, ( :) one, hasic strategy of the New C1as§i ) _
115 to eu]t1vate an a111ance w1th a mass werk1ng elass, prdletar1at or ¢ ' ;;Q
pesantry, to sharpeﬁ the conflict between that- mass and., the old c]ass an
to d1rect that alliance against the old c]ass and 1ts hegemon1c position
in the old soc1a1 drder w8 SR ‘

- L RN e

Both the welfare state and the SOC1a11st state are seen by Gou]dner v
as pe]1t1ea1 strateg1es of the cu]tqra] New Class; add1ng that in a :'7
Socialist state the hegemony of the New Class 18 greater Oné of the pub]1cr

" jdeologies of the New Class is that of "profess1ona]1sm" (1et us remember /
that Ivan 1111ch described the "serv1ce" professions.as . “d1sa5)1ng profem
sidns"), wh1ch is a "tacit c1a1m by the New Class to teehn1ea1 and merfl _
superiority over the old c]ass," as Well as "a bid fbr prest1ge w1th1ff7fi
established society" and a representat1on of the New CTass as an'altd ativ

- to the aid The New E]ass "is a eultura] burgee151e who apprepr1a7:s

" tural cap1ta] "10

'seme years aga ' -

It was . 3d1a1ogue between a Marx1st-¢<\f;mst part;y’member and a-
~typical formally undereducated self-made ca P

x.1n a revo]ut1on. The Commun1st -cores - from a- we]] to-do mlddle—class . . P
i fam1iy, had stud1ed in Europe and T%arned a’ veny advanced med1ca] spec1a]1za- ﬁ

.'\ .
M

in the country. Tﬁe cap1ta11st had Been exposed

~ty af an urban ghette s1nee ear]y ch11dhood.. He
. s

tion that is veny scarc
' ta hunger‘and td the er




i

got out of 1t through sheer fbree (11ter311y, nofﬁé&%ﬂﬁé§;g v1oTence), N
1eav1ng schos1 when he was in the.eighth grade (pub11c schoo]) to help o
"sustain his mother and brothers while working in the docks for 25 cents

an hour, twelve hours a day Thev were ne1ghbors. I \\:

g . ER O S

Capltahst' Have 5&u ever experienced hunger? . . -,

e Commun ist:  You know I haven't. . IR

S Capitalist: And now you have a very valuable profession,
right? What will your financial situation be

 if your revolution triumphs? You:will be in
. “*high demand, because there are only a few with
-your skz]]s., Besides, you are a party member
*and surely that also W111 be rewarded. But;

- what will 1 be?

-~

Communist: Yourfeggerlonce in organ1z1ng dook workers
s - could be very valuable in workers synd1cates

aftér the revolution. % L

LRI

Capitalist: You must bé joking! What synd1catés under a-
Communist system? By def1n1tion, workerssare - -
no longer oppressag in al Communist-society.

‘ Our strugg]e was' collective bargaining and ‘ ,
- - there is n ch thing.in your desired soc1e+y. e
' * " Come on, let’us be.honest! Guys Jike you will " T

“be at ‘the top and guys like me w111 be at the
—_— ttom, after.my properties aré- exproprlated\.
- 24hd spme do-nothing party~credentta1led guy 1s

o€d with my | ouse. Not while I am alive.

a

‘Will have to Rill me first, because j . - . i

) - love this land as much as you do, and w111 not A

L become an exile: . J N
N (END OF DIALOGUE) . | O

_ ‘We must start with peop]e where they are, Fre1re frequent‘y says.
~ - Do we ﬁonestly tﬁ1nk the cap1ta11st W11] be cﬁanged through dta ague W1thtr
” a m1dd1e-e]ass person, c]ass su1c1de and a]]? Br is he “the enemy" with =

Whlch accord1ng to Fréiro, d:a]ogue is not poss1b1e? At 1east dur1ng{f

T —

and unt11 he parported]y eommltted "class su1c1de the now cap1tallst.was
1ndeéd part of the people, and Very mucH“oppressed to bout The COmmun1st




. _
LR

as you may have gathered 1 be]ieve to be a member of ‘the New G?ass~ He

was never oppressed . Lk

What do we do in s1tuat1ons 11ke tms’7 Who are we, anyway. anﬂ what

Just kind, 1@v1ng peep]e prepared to give everything, 1nc1ud1ng 0ur 11ves,
fbr the oppressed’ And do we know what we’ are talking about when we talk -
about poverty and oppresszon? How wmny of us have experxenced it (nqt as

an act ‘of will; to have the experwence, “but because there was no other o

cho1ce)? R 5" A o | T <\\i

professxona] "they turned inwards and bui1t a narrow warld af the1r ewn."
shxe]ded by the1r~se1f~rwghteous, saivatlan1st reformist rhetoric, they
lost the capac1ty either to accept criticism or to cr1t1c1ze themse?ves.“i ]
Have "we" the "new wave" of 11berat1ng educators fallen into th1$ part1cdﬂr‘

lar trap?- - - ' : R L "

by

Aga1n, quotﬁng Katz'13 L . S
( I suspect that what the poor want for the1r ch11dren . .
‘ is affluence. status, and & house in the suburbs, L
e rather than community, a guitar and Soul. . They may S S
. . prefer ‘schools that teach their children to read and. : S~
c _write ‘and cipher rather than to feel and to be. If SRR
this 1is thgftg§e37tﬁe@fgpfuncomfortable piece 6Ff o~
reality must _be confronted: .. “radicalism is .

‘jtself.a species of class activity. It refiects an _ L ”“fffﬂ

attempt at cultural imposition Tully as much as the -

- _ traditional educational emphasis on_competition, ° . .
* -, restraint; and orderliness; whose burgeois. bias radi- . ¥
2/ cals are quick to extoriate. (My emphas1s | | o N

It.has been our field exper1ence that, whlie we waniea to deve]op ¢ritical

consc1ousness w1th 1earners ‘they wanted a high school dlploma, or to learn
‘,EnQIIs@.as a second Lpnguage, anq very rapxd!y, to get a 30b,1§ They did. :
‘not haveé-the time or the inclination for other "critical® subjects: And - .

#
Wik
’
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| 1f you said that a dlplcma was "not 1mportant," afte‘_si?ence was brokeb

fﬂow many do 1__ havy?" : _A' P

Vif

thraugh trust, a learner weu1d be qu1ek te say. 7 ﬂQ: important fcr 1111“~

s N R

. B

Address1ng thase af us wha have er1t1qued past edueatwan refermers
and who have either beén engaged 1n (or accepted) a radlcai revision 0
5choo11ng, Ravitch asks 15 - tf_," L a -1;}‘~L,g:<*"*—
I R e i

1f reformer; in thé past ‘havetbeen power-hungny':x?‘
manipulative and devioys,.why trust reformers: n“thera
present? 1f past refarms have served*hidden 'vested
1otere5§1ﬁrﬁthgrathan,tﬁe,peogie,wﬁﬂz,a§sume,b§n§:;”
" ficial consequences from present. reforms? If:class.

conngctions are so compel)ing what are’we to make of
:gll*cf‘ghom ares”

the radical revisionists: themse]ves
by proféssibna1 status and income; | ~of 1 !
same upper ‘middle c?ass greﬂp that h”a tra t na11 '

ied refarm mﬂvements? ' : S B

simply ignore 't

' “”the most imPOYtizf end’forxg Tert
f:assume _that' it i

“maximized, wh11e Bureaucﬂ

‘,=ystems ari

.f’



- . A ) - g o s it i 4

- in our- network away from ‘the Soviet system, which is increasingly ca?]ed
"state cap1ta11sm“ by many.. 19 A]thouuh we never talk open]y in front of -
“fhe eneny"20 many have stated 1n private cenversat1ons that they ("we“)

’r1ght . The *ssue of whether freedom and equa]1ty are mutualiy exc1u51ve

*free to die of hunger under a bEIdge or of ee1d in.winter beeause you

;cannot afford heating expenses That, we all _agree, is not freedom. But
are there"freedoms" that most of us are not,prepared to surrender? . Which?
47And how does all th1s re]ate to our role in the strugg!e for 11berat10n and

,'fempowerment7 Cou1d this issue of freedom or equality be one of the s1tua—

. ;t1ons thaf could Jﬁstlfy Kolakowski's v1ew of the r1ght not to chopse’

- But then Fre1re,says that not choosing is equ1va1ent tc side with.the oppres-—zﬁgu;
~ sor; that no- png is neutra] If you,(“we?) do.ggt choose; we are "tha
enemy." Or are ﬁé?_‘ ' - ‘ ?

":5,:: ‘ L ”‘ . oL : .
-Gouldner says that a paradox of the New Class is that 1t (we?) 1s
beth elitist and emancxpatory 21 I think that our e]1t1sm cannot be den1pd
no mattershow much we try to deny 1t Because el1tlsm is more than an

attitude. It also has to do with the place {or role) we have in our partiru-

7
g

lar societies. o :

An answer to the qUest1ons "Who are we"“ and "What mot1vates us’"

type of analys1s It may be. beaut1fu] to think that we are (1) acting out
of 1ove (2) non=elitist, (3) prepared to comm1t‘;c1ass su1erde,‘ and .

(4 prepared togleapn,frgm the.learners, who we cénsider our eguals in a R

common. quest for e ways to iiggg against oppression and createa = . .
Ags wor]d. 'Beaghfi.g! but, 15 it true7 '




R o - : |
Bookish def1n1%10ns for all vague terms; taken r1ght out- of FPE]TE s
books have been abundant But the prob]em of hew to use them, once 1n the u
farmwurkers fields, pub11c hou51ng ‘projects; the streets and the non-
classrooms Ye created in the Un1ted States, was left untouched. Each had
to invent his/her way at each,s1te; not w1th3ut a great deal of 1deolog1-'
cal and poweSistrugglé within each site. Ultimately, "we" represented
veny heterogeneous group gf se]F-appelnted rebe]s {or radicals) that in _
three years cou?d not agree upon a single def1n1tton upon Wh1ch to act co]-

Iectlve]y 22

Y

56 | .- | ' '\u\‘ ' ‘;
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Notes to Sectiéh 3: Who Are We? | S

1.  In and within are not the same. We used'to'sayvﬁe were "within."
To work "within" you have to reach the inner sanctum of the System.
Very few Latinos have ach1eved that. ‘ .

. 2 3 (Andover Mass. : Buck House“Pub11sh1pg Company, 1982)
F( 3; Qucted by Alvin Go u]dner in; The Future of Intellectuals and the

J AalségéfgiﬁégﬁéﬁgClass (New York Oxford University Press, 1982),

i R p 58. ’ . 3. o .
4. A1V1? Gou}dner, The. Two Marx1sms (New Yoik: Oxford Un1ver51ty Press,
1982
- P : -
\5.. - Gouldner's "New Class" (see note 3 above), shouid not be confused with

_._.that of Milovan Djilas' in The New Ciass.  An Analysis of the

_ .Communist System (New York, 1957) or in The Unperfect Society. =~
~ vond the New Class (New York 1969). D3jilas refers to the a]ready
entrenched bureaucracy in_the Soviet Union and other socialist

_3 e“ states. Gouldner's new class, the way I see it, would be the class
% contending for power against the one identified by Djilas:
_iB: e would do well to exémine whether all revolutions are ajim war .

'+ -among different sectors of the elite, particuiarly, in Alinsky's
{/ terms, between the "haves" and the “have some-want more.".
L

.;7;§ Gou]dner New C]ass, p. 17.-
) 8., Ibid.

- _

—9; ““*%van i]]iﬁh - Toward-a History o

. (New York: Bantan, 1980).

10— Gouldner, New Class, p. 19.

110 See my transcription of "A Dialogue with Freire" in Educac1‘n LJbe—
‘radpra (E.L.), January 1982, pp. 6-10, in which Freire says:. "It is
very important to stress that we must start where the students are;
with their own perception of reality, their own level of know1edge,

" not with one's: (:::) It is impossible to start from side of:

things" {p. 7). E.L. was a newsletter published in English between ~

Sept. 1680 and Nov. 1982, tc cumitect practitioners of Fregre s ideas
in the United States and Puerto Ricc.. A total of eighteen issues
were published. These are still ava11ab]e from: Alternativas;_

- P.0. Box 424, Sefiorial Mail Station, Rfé Piedras, Puerto Rico 00926.
In the Jan. 1982 issue ; I provided a transcr1pt1on of a Seminar/
B1a]ogue which took place 1n(§he Spanish Educat1ona1 Development

(SED) Center, Wash1ngton D.C., December ;a,\1981 e :

o
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Dianne Ravitch; IheARevi§ioﬁi§isgaevqsediefﬁeCrlt4qge~9fetheuRad1cal

AS
Ib1d., p. 124. o . g

See iy article;. "The Emergence of a t1berat1ng Education Proaect u
in Educac1en L1beradera, December 1980, pp. 15-17. .

_Aité&kgéﬁgiﬁéASchuols,(New York: Basic Books, 1978),. p: 118
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The idea, is that the State becomes all gowerful, ;t1F11ng dissent-

and appropr1at1ng the surplus value of the workers' ‘Tabor to 1nvest:
Way the surp]us va1ue is 1nvested

Ihere is rea]]y no way to know whe or whare is’ "the enemy" of

: 11berat1ng education. The parano1d and at the same time naive way

. in which "the enemy" is seen, in my opinion, has prevented us from .

eq;er;@gf1nto dialogues with persons critical of our theory and/or

practices. " If we only talk to those who agree with us, are not we
fu]]ow1ng a dangerou;]y uncritical path? -

Gou]dner, New Class; p. 84.

]
{

Th1s sect1en is mostly written in the past tense This ﬂoes not mean

that all the fieldwork based upon Freire has ended:. The use of the

past ‘tense is due to the fact that I am engaged in a retrospective

1ook at what transp1red between 1979-1983. There are st111 many -
users of Freire's ideas in the United States, even 'some of those

who integrated the “we" about which I talk. here. However, _many
Tiberating education projects did not survive Reaganomics and/or.
the1; own internal theeret1ca]/praet1ca] weaknesses. Projects that

did survive are for the most part, again working isolated from each

other; trying to make ends:meet and wondering: if they will still be

around next year. As of this writing, many individuals (not pro-

jects) are still connected by a network and exchang1ng by means of
the newsletter A]ternat1vas :This is descr1bed 1n the next sect1on.

B

—§t as tha-State p]eases. The workers may have no- say at all in the -~ -

#




Section 4

WHAT DID w.iz Do?

On the previous sectlon,_I stated in gener31 terms some charaeter1s-
t1cs of those: of us whe, dur1rg the seventies; created What we Wanted to

be a pedagogy w1th (not for) the oppressed We ca]led it ] _
education: 1 I have estab11shed that we were guided by Frelre 5 beoks,‘
and by an expressed conv1ct1on that there 45 oppress1on 137 the Un1ted
States (of wh1ch racism is on]y a part). -We were also persuaded that the
“traditional” (and even most of the non- trad1t1ona1) educational programs

" in the Un1ted States e1ther had g1ven up or had not rea]]y tr1ed to

P P e L
o

—— et

oppressed “He dec1ded “to try.

There were vast differences among tﬁe ways in wh1ch we tTTEd there

was an immense var1ety in the. educat1ona1 programs and activities we
created to work with the oppressed They 1nc1uded Span1sh 11teracy pro-
co]lege programs ; co]]ege pragrams at the 2- and 4-year levels; the use
of theatre c]own1ng, ma§§%ge and other non- verba] edueat1ona1 too]s,

college re- entry programs for m1dd1e aged women, to name on]y a few

Gur 1nst1tut1ona1 base was summar1zed as fo]]ows in November 1981 3

We are a11 private, non- prof1t organ1zat1ens working
at_the grassroots level in urban and rural geographi-

cal areas where katinos are concentrated. We do not

- own fancy ar expen51ve physical facilities, equipment,

Tlibraries; audio visual or computer centers We are

by no means financially secure. A doctora] degree

would be more an exception thavi & rule in the paper

credentials of our staff. We cannot afford -Ph. D.
salaries. Most Of tiie learners in our projects cannot
pay tuition, and because most institutions are not

accredited; students are not eligible for f1nanc1a1

aid. Our revenues are extremely 1iﬁited

-
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- The Tearners in our programs were a- predom1nant1y Lat1no p0pu1at1on,
a1though some proaects worked with Black and heterogeneous (Black tat1no,

f_-0r1enta1) populations. With few exceptions, ]earners were adults ‘those =
described by the ‘Inited States educational system as "non trad1t1ona1 A

"depr1ved " or "6 advantaged “ we reaected a]! those 1abe1s In oé-

emp]oyed They 1nc1uded recent 1mm1grants and regu]ar migrants The
immense maJor1ty of them lived under poverty level in e1ther urban or

“wnl

rural areas

They wanted to learn éna they Workéa hard at 1éérn?ﬁ§ what fﬁéﬁ‘ﬁ :
- needed._’They were most emphat1ca]1y not; as "the system“ often states or

implies, lazy, ignorant losers. It may seem that way, within a self- -
serving definition of competency or survival, which conveniently, turns
into self-fulfilling ﬁrbbﬁéSj:ii ' ' '

A set of be11efs (even if locally defined at each s1te) was deemed
to be the start1ng point in all programs These were to be trans]ated

into a set of concrete aet1ons Thus I called them "pract1ced beliefs.'

el

There were: ;

:  we are all humans, and therefore, equals in our
R ‘human d1gn1ty, we are ali worthy of_ respect; and

we are al : "éab}e~——Because_ijjng is_learn-

ing, we all have learned a lot: We may not have

]earnedfthe”samefth1ggs but everyone surely has a
lot to teach others. _

s all of us, including "administrators" can be
learners and teachers at the same time, if a process
to do so is_created. SpechT1zéa'funct1ons in a
hierarchical organ1za?§gna] structure are not com-
patible “With our v1ew/} P

s the organan1zat1ona14process,of an educational
institution is as important as the contents of its
educational programs. In fact, the process is a
type of contents—what some have called the hidden
curriculum of the educational system. We must
constantly examine W1th learners the process. of 6

'educat1on and administration in our 1nst1tut1ons
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) - We proéab1y shared thé same 1dea]s that are vo1ced by the trad1-
“tional edﬁtat1ona1 system, but we believed ourse]ves to be different: we
acted upon the ideals and strived to translate them into cencrete acu1ans
‘Qur rationale for th1s was:

Jo 3097C§npet teach freedom to a capt1ve ‘audience; you_

7 cannot teach equality when the teacher or board mem-
Ao “ber is above and: h1erarch1ca¥1y separeted from the
// students. You cannot in honesty evaluate the work
h of otherﬁ51f you are not prepared-to be evaluated by
them. You cannot teach desocracy by means of unde- -
moerat1c proecesses.’/ - -

Y

The way to avoid. fa111ng 1nto the trap ‘of say1ng without deIng was,
what I now believe to be the aaopt1on of\g superf1c1a1 1nterpretat1on of demo-
) cracy as a part1c1patory process with- which we would reflect w1th “Tearners ”
about,al].1nst1tut1onal activities:

We deeméd att1tudes and emot1ons to be. of “utmost 1mpcrtance 9

e We do not separate emotions and feelings from words

- and action: We reject the affective/cognitive dicho- a - ‘ °f
tomy and takesinto cons1gat1on these domains; look- i~

ing at how they are expr

ed in words and ‘actions. -

And this we do with everyone: students, teachers and

administrators. We examine the cognitive and affective

domains in words and action on a one-to-one basis, but
“also in group situations. We do.it by means of open
, dialogues and what some woulc call exercises in group
- — -. — dynamics. Body 1anguage and non-verbal communication
are important.for us. We disagree strongly-among our-.
- selves and anger, like any other feelings,; is con-

sidered okay; as long-as it is acknowledged or p01nted

~ out 1n a d1a]ogue, to exam1ne it as a part of a pro- .
o 'Cess o S B i

"We frowned at "academia" bécaUSé we felt it impiiéd something that’
is separated from the common sense, day-to day concerns of the 1earner
Not- only separated; but above and . beyond these concerns. Which was; 1n5
our op1n1on, the major reason why 1earngrs often failed to learn in
"academic" environments while they learned easily in the environment we Wt, o
created with them: ' ' o

) . ‘
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Our preferred mcde of 1earn1ng was coliect1ve or group 1earn1ng
Most of us emphas1zed co]]ect1ve 1earn1ng, as opposed to 1nd1v1dual1zed
instruction. We felt very strong]y that the basis of power is found. . in
collective, rather than 1nd1v1dua1 act1ons.10 That # why e tried to
emphasize the part1c1pat1on of learners in dec1s1on maktggjwfrown1ng upon
distinctions between "academ1c" and - “adm1n1' ragige
were isolaged ent1t1es

<

common sense concerns of the ]earners the basis -upon. wh1ch we constructed
wWith them, ascurr1cu1um. We wanted it to be a cross d1sc1p11nary (or :
1nt%rd1sc1p11nary) Curr1cu1um that could- change every yeor, b;sed"opon
the needs of the’ learners, as perce1ved by us with all of them. We- tr1ed
to avoid the pressure of prescr1bed contents that we. had to cover in- "X" L
: per1od of t1me We wWere concerned w1th effective ¢each1ng and 1earn1ng

The pressure to cover prescr1bed conte1ts, 1n our op1n1on prevented both

r

fW1th1n our programs, the 1earners coiie out of the
culture of silence; out of the fatalism and apparent
docility; out of their self-devaluat1on. And they

-develop a sense of power based upon a critical

understand1ng of the coricrete conditions of their

_existence in this country. They realize that these
conditions can and should be Chgnged that theﬂ?can
- do something to this effect.

This cannot be the result of trad1t1onal teach1ngs
which is conceived as a process whereby a knowled-
geable person deposits contents into the head of -

- an_ignorant _person. . Empowennent cannet result from

this type of activity in which the process is tel-
ling learners that they are powerless ard 1gnorant

'

while § say otherwise.
Teach1ng and education: 1ni“” eral; nnc]ud1ng the

adm1n1strat1on of educatioral institutions; is con-

.ceived as something different. An education of

quality then would be seen as.an unfinished process:
"thefprocess of 1earn1ngAhow we can best” learn together

-9
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35 equals and with dignity what we &1] decide it is -
important to learn, so that we can be empowered to . :
"act,-to change audetherefoﬁe to transform our world

into a place ] 1n4wh4eh44t4W4llebeeeas¢er4toetﬁeJugmﬂlv

and to love.

As stated in note 3 for this section, 511 the information I have
pr0v1ded thus far is excerp ted from a presentataon I was -asked to make by .
a major Fund1ng agency - I knew very well that what I was to say was not
exactly what "the system" wanted to hear, but I went along with my plan-
ned presentation anyway. As of 19841 must admit ihat,the statements
presented-in 1981 only offered our, ideals, cur shoulds; what we wished

.

Gur programs “to-be. - v, - %f="'-J-JF--‘***~’"“aﬁwiéa*@¢~~*vw*~iv~f’ie_e;e;m_,g._;_

_ In 1981 I had alrsady discovered the ehormous gap which separated us
from our funding sources, and had realized that a “confrontatipn® was
inevitable. Further, we were gcing to lose (our funding, that is).unless
we opted 'to defeat ourselves by accept1ng money to do what - We, dld not |
want to do.- H In our situation, fund1ng would be a se?f*defeat1ng victory.

A dec1s1un had to be taken both fndividually and W1th1n_eaeh project.

Pad
3 &

I' had made mine. The Reagan adm1n1strat1or was into "qua11ty" and-
‘excellence” in education, and we were farrfrom being considered "exce1-
lent" by the system Eonsequently, in the presentation 1 was asked
sffer I started by denounglng "the def’n1t1ons game: " ‘

The;def1n1t1en$”game”1s an:Obstac]e to communieétibhs
Wb;cfj,leads us to a dead end: "Hhat is quality?" we

. mean1ng]ess , or we will come 1th -as many def1n1-
h _tions as there are persons. And where do we go from
“here? The:rdefinitions: game can take us straight into
a need to define even the concepts*we have used in
our definition. But that would not tell us much abou§
what we can actually do to promote effective teaching
and learning. 1 dare say that perhaps definitions

are not. as he1pfu1 as we often think they are!

Further on, I lashed against another "favorite" of thg system by
iayzng that we-were not 1nto "the numbers game," a]though sponsori 1g agenc1es

=
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saméiiné; requ1red tﬂat we enter T{/ i -, |

How many do you recruit? How many do you enrol!?“’
How many do you graduate? Our quest-is not guantity; -
but quality. It should be evident by now that; if we

were to construe a definition of quality in ilberat1ng .

. - education; its elements-would greatly differ from the -

accepted; standard criteria, wh1ch are. bas1ca]1y ﬂuan~u

titative.

Our collective work, which & a group of sevcn prqgect dxrectors had str1ved
‘to sustain since 1978-79 was about to end its fede.aIly funded stage We
could sense . A cﬁange of adm1n1strat1on had ‘taken place in the ‘govérn

mént of the Un1+ed States and 1t was :not 1nc11ned to ass1st _the grass-:ti
roots. As I otated to a group of about_75 11berat1ng educators 1n the v
onTy nat10na1 conference we ever he1d 12 ‘ : o

Thv on]y reason why We are here teday is because we l;‘
have not forgotten because we have followed-up.

And we have to dq-1t again if we want o continue

: working togethers: wThat is for you te dec1de, for
" ' you to do. ) .

- IRCEL is only an 1nstrument fbr _your use. But IchLf
needs you to use it on
sake of your own ijnstitutions.

not only for the ;

We need to go beyond

the narrow confines of our barrios and to reach out

to compafieros in other barrios. It takes all of us

to do it.

IRCEL (Information aﬂd Resources Center for Educae16n Liberadora

—TiBérétinééaucétioh-) had two beg1nn1ngs. "0ff1c1311y it started in .
- September; 1980 when we rece1ved a federal grant to finance it. Unof-

ficially, however; it started in 1978 when a group of representatives .

from some H1span1c L1berat1ng Education progects surprised each other at

3 eonference in wiscens1n.' It was a Progects Directors’ meeting convened_
. by a federal funding agency. I had been working with a graﬁn'bt Freire-
winspired educators in Puerto Rico,!3 trying to discover through practice

ana based upon Frewre s theor1es a réﬂevant alternat1ve for the educa-

Nl

!

t f1nanc1a] support for our efforts. We received a three-year grant and
x, that 1s how 1 ?ound ‘myself; as an eva]uator, in a Proaects D1rectors
meet1ng " ‘ :




To our dismay, we felt a]1enated we felt that we d1d ﬁk{(be]ong
‘there. e naturally meved to see if thereiwere other Latinos in the con-.
ference w1th which we could conmun1cate We fbund peep]e from two pro-
jects: one in New York and one in Oregon. We all discovered that what
we were da1ng was very similar; although we were work1ng 1n very different
barrios. we Tearned that we were not alone; and that know]edge gave us
some eriergy to 4o on. 14 When the meeting ended; however; we went ‘back to
our projects:and we did not follow- up You know how it<is: pract1t1oners
se]dom havD the time to ‘do.these things: . . '

In 97“ :ere WdS 4ﬂ@théﬁ rrnJects Directors® meet1ng Hna ny then

education. By th=§‘f'me al] were féeling an urgency td commt n1cate “With

each other; but tJ communicate without the limitations of a conference
that had 11ttle to do with what we were doing.’ We Jjust had to;meet(aga1ﬁ;

with an agenda p*epared by us, for HS.YS _ _' ?

Oie of the projects had received more money than it had requested;
by mistaké of thé ?Uhdihg agency. Th1s-proJeet asked the fund1ng agency

tiscuss cemmon concerns Permission was granted It was January, 1980

I had moved from Puerto Rico to the Un1ted States to accept a jab in
the State of Virginia; and had prepared & proposa? requesting é§§.;‘éﬁéé
to create a network of latino Adult Educat1on Projects: I part1elpated

in the Mini-Caucus as an observer and recorder.16

. - The Caucus was held to se4_if we could take steps to work fogether
Aeggrdles of the outcome of the proposal I had written. The seven pro-
lects worked intensively for. Iwo days. What follows is what we came uR
rith as resuits: y '\\ ' .

1. We drafted a iis\t\\éf common ’p’ﬁo’biém’s and concerns. i
2. We agreed that I wou‘d use the research facilities -
. - of the institution +hat employed me to 1dentiﬁy : .
65
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. ‘ more tatlna Adult Educatlon Projects which were

using the ideas and methods of Paulo Fre1re in

the United States ' ) -

- projects that were doing what we were doing; we
‘ " would make a special unsolicited request fer funds

to the agency that already was fundlng some pro-

3. We- agreed that, if we cou]d find at least six more

jects; to hold a Mini-Conference in New York,

sometime in the summer of 1980. .

7/ i 4. We agrend to file a report to the funding agency
s ' : w1th these results.

t . B
o

By the month of Juné 1980 (three mﬁnths after. the caucus3< tweurV-;}m
four proJects had been 1dent1f1ed and contacted.. The fundlng ageney ap-
- '~f*~~proved an-unsolicited- proposal” to convene “the proposed M1n1-ConfegEan 1n.
. New York in Ju]y 1980. A?l 24 proaects participated: In the Mini~

Conference we learned everyth1ng we could about each project, exchanged
| materlais, and identified common prob]ems. We agreesion a pentative word-

ing for the mean1ng for our programs, drafte& ca1]ect1ve1y.17 It -read as :

A foligws:
Educac16n 115eradora,(11berat1na vducat:cn) takes

place in different settings. _
» ’
2. Educac1én711berannra is the part1c1patony pract1c9
? of education fﬁét mawntalns that education is

‘ ] pelitical.

[ =Y
.

begins by making people aware of themselves and

‘“‘"—~R&\, 3. Ediucacion iiberadora is an, educaﬂlonal process that

~ e

their surroundings and, as human beings, to deve-

’ 1op a critical consciousness.

4, Lnberac46n7§11berat10n) is defin-d as the empower=
ment of participants and the giving-up of power of
the -facilitator.

Educacisn liberadora fits. into two pract1ca1 ap- .
plications {cunscientization and 11teracy), but * -

- ' o these cannat occur separately.19

(S,

- 6. ,Each of us Epresent in New York] is work1ng ina
liberating setting,. whether it be appiied directly
in a "schooling" sense, or a _"non-schooling” sense
stch as with youth prﬁgrams and in the fields of
music and art.



7. The fbiiewlng were 1dent1f1ed as communa11t1es
- ¢ that united us: :

T s We consider that dialogue *is a startmg point in
educacién lrberadura

. Educac16n 11beradora is the empowerment of the

people.<V

racién must gejhand in hand with prev1d1ng
the peopj with skills that. w111 help them in

their 1mmed1ate srtuatlon

e Edicacion liberadora is “de-schdé?iﬁg.“zz ‘ -

: . Educaelén liberadora occurs predomlnantTy in
i community sett1nas-_ L

» Liberacidn is culturai zdent1ty‘

* Educacidn 11beradora,does not discard tﬁggry o

practice. On the contrary, both theory and
practice are utilized dlalectlca1ly

* The exlstenee, strength and deve]opment of . o
educacidn. 11beradara shau]d ga hand in héﬁd With I

******

r

In order to accomplish th]S a mechanism ﬁas to
be established.25

It was decided that, if t;§ proposal I had submitted was funded, I
‘would undertake the networking/and resources sharing tasks which all pro-
jects needed, but for which no project had time or staff.

1
L ]

The proposal was funded and IRCEL was born based at the Latino Insti-
tute Research Division in, Reston; ¥irginia:. It operated from September, -
1980 to September, 1982 when the Instztu,p jave notice that its operat1ons

“in V1rgan1a would be closed. I requested and obtained. the safekeeplng of
the materials colllected by IRCEL notified all preaects and iooked for a
way to continue i&e networking we needed; this time without federal mpn1es.

A progressive church granted seed monies ‘For this effort and a “new"

network ca]TedAﬁlternatlvas-was born, starfed by unempIOyed volunteers in

57 87
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February; 1983 2? Its maaar,network1né veh1c1e is & newsletter that’is )

stall ‘being publlshed 28

-

,;{-

funded year of 1982-83: ° “two deeuments had to be prepared to asszst

piact1t10ners in two areas whlch had bééﬁ 1dent1f1ed as presentang the
blggest proElems to all pro;ects engaggd in }1barating éducatlon'

.+ Formation of faci;;tators (teachers). |
o Evaluation of | ?Béiéii‘ﬁé’ Education ﬁr&géézﬁé . MR
' :I‘L £2 < . monm i g e _2
,ang fi ument was proaucea in 270;;-?1n360 ‘and mailed in 1983
The: gecend d cumenﬁ is tﬁe one you are now read1ng '
| |
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Notes to Section 4: What Did e Do? -

r;~sec9ndary Education (FIPSE), “Annual Proiect Directors’ Meeting,

#

(%2
.

"liberating educdtion” s not much-in use. It

b

Some called it iébérétery éaueatien ‘As of thia writing, the iabet
iberating education" is las: evelved into.

”"educatlon for empowerment " and "popular {or people's) édaeatian>

A tota} ot 28 proaects came together 1n 1081, An IRCEL lgﬁlgﬂeecr

‘that proaect foune%rs and d1reetors seemed to ruve

. We wanted "part1c1patory“'1nstead;ef "representat1ve“ demOfracy | R

*ﬁlj-and Puerto Rico: See. page 54 of the ‘essay-for a descrlpt1on of

\’i'lxberatlng educatnen was. operattoha11zed across. the. Un1ted States
'}IRCEL v 5 \

3
3

The 1nforma{1on and quctcs grov1de8 or pi ges 49 to 54 are excerpted

from a presentation! made at the Fund for the- Imprnvemenu of Dost—

Columbia, Maryland; Novegber 1981. It was entitled, "The Meaning of

Quality Education in IRGEL A Dechrat1e~Apprqach Towards . Effective——— 1
Teaﬁh1ng and tearn1ng,‘ and was’pu511shed in Educacidn L1beradora, -
Decemh?r 1981 PP:. 10 }3 Co:

as it ngnpres c1ass dlfferences AL
g ] ,

'|h1f posxt1on 1s falr1y close-to tﬁe persona11st or pepu1ust approach

E.Th1s be]mef was perhaps the hardest to pract1te Spec1g112ed,func-

tions Sometimes are required by the system .(such as check signing
and submis3ion of financial. reports to the IRS) and some are essen-

-txa] for &nst1tut1ona1 survival (such as;propesai—wr1t1ng and fund-

rai ng) 4A1so, proaert founders and cld timers could not avoid a

certain love-hate from newcomers, which was based on the charisma

This was & maJor concern DE” JSQ, for the most part, learners.reSlsted
to spend theiv time in-any..ing ‘that would take them away from their . s

.mmee1ate, sqrv1va1~orzented and. pract1ca1 objectives. Further,
p vk-time staff members could not invest a great deal of ‘time in

m.:tings and more meetings; even-though they did ({for the most part)

work” far. moye hours than tﬁey Were ‘paid for. : ; e

Y ; -

Again, learners resasted an experuence with wh1ch they. 'were pot

familiar. ».In some instances they Jdemanded "real" teacherst homework

~and tha d15c1p11ne of a trad1t10na1 school. . : T

l I

- This. meant that all were egpected to participate equally. in delibera-

tions prior to decision-making; and that decisions were to be taken .
by consensis 1ns*§a¢ uf by maioriiy wote:. Any other sty]e brought

jnstant accusacions. of ".utheritariznism,” and/or degmatism.. Par--

. ticipation kecame a” end in .rzeld. Participation for what? To,

»

. S e e T
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A

practice "democracy."  Yet then rapid decisions were needed for
action, the preferred process did not seem to work. 1f always
entanled an enoymous amount ef time. .0

Fe

29.. This was certainly true—and time consuming. An impact of group

v

+dynamics, no doubt. It is fascinating to read Emanuel de Kadt's ,
statements in @holic Radicals in Brazil, on how powerfu]]y Catho- /)

o ~ lic_university students were impacted by group dynamics, in_the xv_ei 7

- v garly sixties, much in the same way We were in’'the T#te seventie3: :

' © 7 . Another (uzknown) attraction te Freire's educat1ona1 ph11050phy7 ’
See de Kad?, pp. 215-18: . _

N
=

10. The philosophy and pract1ce that we developed tr1ed3tp be«<as non- <
» directive as possiblg. I think that Withost rea11z1ng it, we moved
s ' “from using non-directiveness as a means to using it as a goal in_
- itself. How non-directive can you be in 1ns1st1n§ in nan-d1rect1veness$
The. quesinon en]y came up in the only Iarge conference we ever held
(October; 1981 in Reston, Virginia):. Read1n9 Emanuel de Kadt, I

could pot help but remembering that con?erence. -Some-of the prob?ems 3

posed by de Kadt, which we also faced; were: (a) a\ten51en between

“the regulrement for efficiency and the requ1rement tp have a minimum

-~ - R TERUL T E L

‘of authority from the top; (b) extreme non-directiveness was force-
fully proclaimed most]y by those who were not in a position of '
ultimate .administrative ?Espens1b111ty, (c) any k1nd|ef structure

was resentsd as manipulation; (d) newcomers did not have an-under- = _

standing of what ‘our work was about; ard a great dgal of fime had to

T T e 7 _EY I =L T L 2=

" be spent in c1ar1fy1ng th1s.ma ter' (el voices of d1s ent «dominated -

Tic Rad1cals; pp. 222 25 See Eva Dfa
- education conference, in "A Vidion Being FOrmed
Eenferenee," Edueae16n h}beradera‘ Geteber-Nevemb”r

~ beradora, pp 26 28.

11; ] pecailf;hat compg;fi 77rd advanced ed at f Vi
"in." Some liberatin ducatlonfpnoae ﬁégg Jthat road. Most,
~ however, refused to con¥ider that type 4f#3

techno!ogy we,» gzr-n“

arEiNity as a. priorigyL
It was qujte expens1ve to 1mp1emen§, ;t equired specialized staff;
etc. We were d1smayed by the._ priorztaes expressgd by theﬁiegganj~
. /aeminwstrat1en, in which. we clear]y did not;gfit;" -

ote 10 above:. The qaote e

 12. This is: tﬁe conferegce to wﬁlch T refer-i.;

ening Remarks," which

is taken from myf"{pfﬁfﬁ ame after . two. days of -
interaction duping=which I had. sensed the -mentioned in note 10. :
The -confe; e partj c1pants inclyded a cons1derab1e number of “riew- %
comers." ' Many diredtors. of projécts could not attend due to. the ".?“g
emergencaes (mostly inancial) faced by the projects, and sent other i}
< aff members to, represent“tbem I.fe]t the need to tell. the stony“ =
\p; our eai?ect1ve wark to nqbava11 The agenda carefulTy planned

N el T
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collect1ve1y, but by progéct directors ever the phone and ma11

was disrupted under the banner’ of non-directiveness. Members of

our funding agency were present. The 51tuat1on was hope]ess

ProJect D.A.R.E. (D1scover1ng _Alternatives for Re1evart Education),
create d n 1978 with a grant from FIPSE (see note 3 above). It was

.- locat n a public urban housing project in San _Juan, Puerto Rico..
I was in charge of “"process evaluation:" D.A:R.E. was one 0of the

14.

proaects which helpéd me start IRCEL when I moved to the Unlted
States in 1980. ‘ -

" We had discovered i'%wough trial and error; that hberatmg educatlon

was easier said than done, as .the. sdying goes. - It was an exhdusting

and very frustra*1ng endeavor. All our premlses had been proved

false by the Tearners. . We #ere caught into the unexpected Situation

~ of being reguired (bv the learners).to do the very things we had

. decided ngt

ié:

19.

to do. -And, as Freire advised, we had started with
learner , wnere they were at, hoping to move along, with them, to
where we winted to go. They Pnew better, though and refused "our"
way: g : _

5

The urgeecy #as serious: We needed ta 1earn how cthers wera coping

with reatity; £ 7ind out if we were crashing against rea!wty or

were just bming 1n,ompetent perhaps we. were jooking for a 'magic"’
solution!

.* The prob]eus and concerns EXPrass sed at Lne M1n1 Caucus were -inte-

grated into s document I pre aared and mal.ed to all part1c1pants

~ Probtlems anc concerns were am z ﬂg!y similgr 1* a11 projects.

A careful transcr1pt of proceedwrgs was -made "ased upon notes taken
throughout the interaction. These were mailed, by the host institu-
tton to all participants. - - L :

The nioveresit towards non- d1rect1veness 33 c1ear1y expressed by th1s

statement. - T

\,

Consc1entlzateon, a term much dlscussed and deflned (and, inciden-

tally.a term which originated within_ISEB; see page 4 ), was the _

lmmedgate objective of liberating education. - This-we_all_realized.

'rﬂThe objective responded, we believed, to a long-range goal: the«~es;m,_

structural transformation of society. Jhe problem was that no one

knew ‘how -conscientization could be "practically app11ed" in the

‘United States context. ~We were 1earn1ng by do1ng

This was a medlum-range goal Empowerment was’ needed before struc:,

tural changes

* This was an imnediate objective, as 1'55?*}15;5 demanded it



22. We were mich influenced by Ivan I11ich, as evidenced i this com
monality. ' , . ‘ S iaiund

. 237//;reirefs/émbhasis on cuitural action wasmore than well-received by,
Latinos, who struggle in the United States to safequard their cultural -

~identity. The question of whose culture (that of élite or that of .,
g oppressed;katihbs) never came up.in,this¢meeting; o _ e

24. We truly wanted to Tearn from each other, arong projects, to face

_ the ;hai]enges”that our practice was posing to our theory.

25. “In addition to what will be described in this section, interesting

experiments, such a5 spaff exchanges, were conducted. EducaciGn
. Liberadora; the newsletter which connected us between 1980-82, is

the best source on the mechanisms that were tried in this queSt.
26. Federal funding, I had decided, was self-defeating. 1 undertook the
© task to continue networking efforts through volunteer ﬁngg By -

then, many of us were unemployed and, while searchirg fot a job,

some joined efforts to keep in touch wWith all who wanted to try. |
27. A private, non-,.ofit entity was created cal’:. Alternative Solutions,

~Inc. (ASI). This entity operated between October, 1982 and May,
; 1983 when it was dissolved. Its assets were transferred to Puerto
: : Rico, for the project. Alternativas (the new network), sponsored by =
the Puerto Rican Center for Lifelong Studies. ~The.chirch approved.
the dissolution and transfer;'and has pledged to support tha opera- -
tions of the network until December, 1985, ‘

28.. The newsletter is entitled Alternativas. /.

o 29. Phyl1is Noble, Formation of Freirian Facilitators (Latifo Institute;
L I Chicago, July, 1983). A R o '

e

e
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Section 5
'WORKING IN THE SYSTEM
~ Liberating education in the United States.as seen by practitioners
unfolded within a hostile’ env1ronment The assumptions of liberating
ediiiinon about the 111ness of the Hn1ted States soc1ety, as we]l as 1ts

those of the power structures in the country The u1t1mate goa1 in the
theory of United States 11berat1ng educat1on the 1dea1, is to be po]1t1-
Gc1zed with learners for a structural transformat1on of the society. It.
is not to reform the system in order to make 1t work better L1berating
educators are theoretically. persuaded that reforms will not bring about
;soe1a1 Just1ce Reforms are using a band-aid to step a hemorrage -
At the same t1me 11berat1ng educators rea11zed that’ "revo]utwn"1 ) _Mgﬁ
wf not even PTose in the United States and that structural transfermat1en
s & 1ong, uph111 path.  To a great exfent the attraction felt by u.S.
prograssives towards Freire's educat1ona1 ph1losophy 15 ‘based upon Freire's
.opt1m1sm. In the face of wr1t1ngs such as Marcuse Hre B1men51ona1 Mar,Zg
which almost defeats from the start any “intent at'transformat1on by def1n-ﬁ :
“ing the system as ?H powerful, Freire's insistence on hope, on do1ng what;
is p0551b1e, on being utopic by denounc1ng and announc1ng a better world
on not giving up, was a welcomed relief and 1nsp1rat1on for many defeated
f"radica?s” of the. S1Xt185.; In a debate W1th Ivan I1lich at- the World '

Council of Churches 1n beneva (1974) Fre1re ﬁad st:ateél“3 »‘f“f?f;'if“W“ev~*

The fact .. that certa1n given h1stor1ca1 c1rcumstances
in which ‘educators find .themselves do not allow them .
to participate more actively in the process of . .the revo=
1ot1onary transformation of society does not mean-that
their more 1imited effort is worthless, since this. will
be the effort that; for them; is hlstor1cally viable:

In history one does what is historically p0551b1e and

not what one would like to do:

 The opt*nnsm“We~found.1nﬁFre1re 1ed us to adopt h1s educat1ona1
ph1losophy in a most uncritical manner: uinanned and—spontaneously

»
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enthusiastic. - We-did rot fu]]y realize that, even if in fact there is ¢
Third World within the United States, its cond1t10ns ‘wou'ld be very dif-
ferent from those’of the Third World out,of the Un1ted States Yes; we
- were aware of the fact that the United Statés is not Brazil and tha* ther
was a lot to learn. We were also aware of what Ivad 1111ch called "the
modernization of péverty,"4 that poverty in the United States is a sub~
sidized poverty, and suspeeted that this would make our work mueh more R
d1ff1cu1t But someone had to try, to search for an effé§t1ve way to |
 help out those who needed 1t most. The cond1t10us of our people in the - \
‘Un1ted States were s0 bad that we could not possab]y make them worse. L
Alternatives were needed and we were pre--red to discover them, in pro- \:
cess. One proposa] to the fedEral government stated JUst that (thngh in
careful proposa]ese) "let us try someth1ng d1fferent because the edu-~"
cat1ona1 system has failed. We do not know if it will work but, do you ;f
have a better 1dea?" We were g1ven a tgree-year grant to., f;nd out if - |
someth1ng could be done: 5 | _ o , R ;

i

groups in var1ous parts ‘of the United States tr1ed to 1mp1ement Fre1re s o
Titeracy method and concluded "that the Freire eehn1gu 15 1rre1evant te f
the peop1e of North America. “6 (My empha51s ) In the pursu1t of accuracy,
I wwst state that we did not see Freire's educat1ona1 ph1losopﬁyvas a: : “dp
saurce for a literacy "method" or "teehn1que " ﬁs stated out of ZéaLatlno
projects I dealt with, on]y two had 11teracy proqrams and of these on]y :

one tried to rep11cate Freire's ‘method. - He were not in search of a

““11teraey techn1que, but of tota] ayerhaal beth 1n the process and oon—~wi

as there is oppre551on in the Unlted States, Fre1re wou]d be reievant, at
. least at the theoret1ca1 1eve17 but that gractlce for the n1ted States f'%

W€,




Reed accepted my criticism through correspondence; but his book is
still around ”fhus; i feei it necessary to inciude his response:'

is a valid one. 1% should not read as a general

criticism of Letin educators! It does, however, and

as such is insccurate {...) The real problem with

the way the.quote in the. book reads is. that it does ¥
~ not. point out the many experiences. led by Lating BN

educators- that have made very s1gn1f1cant contribus

tions to deve10p1ng the concepts and praétice of

]zberat1ng educat:on‘ The error stands o be corrected

©

Th1s m1nor d1sagreement WTth R ed is on?y an examp]e of a SEF!QS of
er1ct1ons wh1ch ‘took place between elite members of m1n0r1ty groups ‘who '
_'where "1nven*1ng the1r way: through" the' app’1catwon o Freire's pedagogy,

r1ght there - 1n(the field, and what they saw as most1y "WHITE" or "ANGLO“

,academ1c1ans who argued endlessly about the meaning and accuracy of ,,ﬂ"” ;
jFre1re s theoret1ca1 formu]at1ens We also argued end]ess]y . But we saw :
;ourse]ves as "doers“ and “them“ as "talkers We became separatlsts a o

;great gap deve]oped between the Lat1no grassroots and all unvvers1ty -based
peop]e, tat1no and Ang]o a11ke We fe}t that Freire was "used" as the

fsubaect of many publzcatwons and d1ssertat1ons wr1tten hy academ1cs who
were ou4y moqed by the pub11sh or-per1sh syndrome on behalf of their pro-
fess1ona1 advancement "Qur" quest was felt as an end1ess, frustrat1ng

jendeavor to make sense out of what we were 1earn1ng in the field. as com-
pared W1th what Frexre wrote.. 8 '

v -

Lat1nos and other m1nor1t1es at the grassroots se1dom found the t1me

‘nor had the 1nc11nat1on to wr1te about their: exper1ences. That was’ seen

as a "leidrj L con51der that'até1tude as a serleus mistake. Those that

d1d wr1te refused for the most part to share with people cut of, their <
;programs what they had writt en ‘the stated,reason belng ‘that others wou1d

be’ 1nc11ned to “copy“ 3nstead of creat1ng the1r own. processes and mate-

r1als SO o T e e

oy

\J.

‘
. \..-__\ }

‘ The: 1ssue came 1nto the f1rst10 open conf11ct dur1ng the con réﬁéé,”
'w1th Fre1re sponsored by the Un1Vers1ty of Vermont, in Burlington iééi;

S
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© the program

News about the forthcem1ng eenference spread and aBout 15 Lat1nos repre-

there. We were the on]y cohesive group in the conference and found that

or the conference was .contradictory to the pract1ce of 1ibe-
rat1ng *education as we understood it. 1 Latnnos caucused at night, at
the end of the.first session and opted to act in two ways: (1) to re-
quest from Freire a separate small group o&SSTOh, in theJSpan1sh 1anguage,

and (2) to request from the prOgram organizers.an opportun1ty to d1alogue

_ with other part1c1pants about what we were do1ng, as epposed to see1ng

films; 11sten1ng to presentat1ons snd 1nterrogat1ng Fre1re about his
theughts in quest1on and-anSWer se551ons. The organxzers accepted our
among" part1c1pants Would be open as an a1ternat1ve to the structﬁred pro-
gram. The sessions we conducted attracted many non- Lat1no conference |
part1c1pants who- expressed surpr1se at the Ha11zat1on that there” were

many projects already gglgg th1nas to use Fre’re S edueat1onal ph1lesophy
(not just engaged in 11teracy) w1th the. pbpu]at10n far Wh1ch it was intend=
éd.lz Soiie na1veJy declared us "experts." But- trxs was an except1on |

Our work a1ways went and 1s to this date, unrecognized 1n*the 1arger "

. world of the Hn1ted Sta**s academ1a Many usefuT results based znon fzeléviﬁ

reflect in Wr1t1ng (much less to tape d1a10gue sess1ons), about what was
being done: However, tﬁe prob]ems posed by those who have pub11shed books
for written art1c1es and—d+ssertat1ens}~abaut the pract1ces of 11berat1n@y,,’
educat1on in the United States are not very d1fferent from what I learned
in close 1nteract10n with at 1east 10 of the 24 Latino proaects that at ,

one time 1ntegrated the ltberatxng educat1en network, and with many "iso-

lated pract1t1oners."' educators who trzed, 1n.the1r classrooiis, to do. ]
someth1ng to transform the pr0cess and contents of thetr educat1cna1 expe— ;;
riences with students.. : ' -

\.

The work that Ey ?ar, I cons1der the best analyS1s of the pract1ce =

= -

of 11berat1ng éthe author ea11s 1t 11beratarz) educat1on 1n the Hn1ted

A
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States “has been written and pub11shed by Ira Shor.*” Another (unpublished)
work which'is very va]uab]e is Tom Heaney's doctoral. dissertation.1?.
Each must be looked at 1n7context.

13

.

- Ira grew up in the South Bronx as a son of a working-class ‘family and
P Was se1ected out of his world "as part of the fract1on of worker-k1ds to
be tracked on to the un1vers1ty," based upon h1s I. Q scores. This he
' cal]s his f1rst "class suicide: ils rising through the school system,
'era51ng his Worker background, and becom1ng a university 1nte11ectua1
Yet, "in an ironic way," says Ira; he returned to the pecple he grew up

W1th 16
After a university education, I taught Open Admissions

students for six years at Staten Is1and Eommun1ty
College. , .

-’

Ira writes from the perspect1ve of an individual facuity member who tried

‘to do something w1tn work1ng -class learners admitted to ce]1ege under the
- Open Adm1ss1ons exper1ment condicted (and dafeated) in the City.of New

York. His book 1s both theoret1ca1 and pract1ca1 he reflects upon the

obstac1es encountered in the larger United States society, by those who

try to practice 11berat1ng education, and shares what he did, how he did
it andwhy. -7 ' '

Tom was_born "of second generation middle class Irish parents with

strang fam111a1 ties to the Cathq&;y Church." His parents "made ]t'

“got theirs the hard way through diligence; n1ght sehool; and many years
.~of p!aywng the game and wa1t1ng fcr the1r turh. In 3choo] Tom and h1s

most st1mu]ated [the1r] minds.: wl7 were 1t not fo”'h1s m1dd]e-class back-

ground Tom asserts, he may have ended as a dropput. Tom's work is his

o doetora] d1ssertat1on, cﬁnducted through "part1c17atory research "18 Hé

work1ng at the grassroots 1n the c1ty of Eh1cago His grem1se, the issue

which met1vates his study, is a conc]us1on

N
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. For Ira, critical teach1ng is stall,p0551b1e. It may.be. V151b1e or ’ow‘i

the Unit. 1'States have failed. .:

- Tom' s research is arn attempt to uncover- the reasons. for th1s "fa11ure,

u51ng a research mnthodology that will not V1olate the integrity*of wiat
11Berat1ng educat1en is. Tom wants to take a f1rst step tewards the
formulation of ¢ theory of 11berat1ng educat1on w1th1n the United States.

I see Ira as more attuned to tne reality which Latinos cenfronted .

‘.1n the United States, and Tom as having a negat1v1st1c-—1f not pess1m1st1c-

stand. - Ira talks as an 1nd1v1dual pract1t1oner who er1t1ca]‘y ref]ects

upon his role in a given system Tom; in spite of all h1s e??orts at

d1a1ague and part1e1pat1an, is an "outsider” (ke has not praet1ced 11berat»:
ing educat1on w1th undereducated working class adults on a long-range ff.r**
basis). Ira i‘ﬁ’v’éaféa years in the practice about which he writes: Tom_
1nvested 14 month$ in the part1c1patary research pracess and is (er was)

& member of the Board of Directors at one of the 1nst1tut1ons he studied

I d1sagree strongly with Tom's contention on- "failure" as an absolute
" result: failure as compared to what W1th1n the Hn1ted States? Ira‘'s
.é%perxence was the defeat of ' the Gpen Adm1551ons program on beha]f of o
which he struggled. Yet, this is Yot perceived as "Eanlure.? His is more"*

-

a feeling that being de?eated in a battle dde€ not mean the end of the
war; and that defeat 1tse1f is a 1earning exper1enee ' He writes, ;ra
s S

As a means to resist the erasure of mempny and as
~ one means to prevent the forces which ended Open -

Admissions from ending our. appree1atxon of an epi-

sode in social reconstruction. -

\‘\

prafile, aecerd1ng to the 5pace a]]owed by the powers that be. but it

“he]ps 1oy a»base fpr transcendent change, which will have to. be foughtir

fffffff 20

i

aggregates of therr parts, and his draw1ng of conc1u51ons on that Bas1s.

\7
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At some péihtf Tom seems te realize this whepn ﬁé'Statés;zl
One unresolved cnntrad1ct1on emerged from the research
‘process. Hhile learners contributed much to the study,
-they were urderstandably leéss interested in.the genera-
‘tion of theory than the staff and adn1n1strators for
whom theoretical assumptions were highly significant:

As a result the theoretical portions of this study were.

o ,f11€eked through an 1ncreaS1ugly conceptua1iy or1ented ]
: group of educators... this group functions as a: vanguard
=an élite w1th1n a program comm1tted to ega11tar1an

My exper izhue w1th 11berat1ng educat1on programs has taught me that an .
1nstitut1on in-itself cannot be T1berat1ng peapie can be And with‘n :
any 1nst+éut1on there are all sorts of pebple, poigﬁs of V1EW, practic°5:
- stated and unstated onto]og1ca1 and ep1stemo1og1ca1 belwefs I guess I
;‘ have 1eanned to trust more what' seop1e do than what they say they ars; .«
'_~Part1cu1ar1y in 11berating educat1nn, 1 have seen so many ace1ons in,
- contradiction with verbal expressions about those $ame act1ens, that 1 am’y -
. caut1ous as to the val1d1ty of generaixzat1ons based upon wbat people-say.

b' Further, [ know how resistant are program "people to "9ﬁt51dérs" and Tom o

Sl -

- s still; no matter- how empathetic; a un1vers1ty—base5 person conduct1ng
_researeh with {or abeut) grassreots 11berat.ng education programs that,

f to begin w1th he has dec]ared a fa11ure., , N

Both Ira Shor and Toii héaﬁéy"séiiéi&é that. obstacles to- the develsp- |
ment of critical consciousness are far more formidable in the United .§
_ States than in the Third World:. .Ira sees the Uﬁ?ieﬁ Sfiféi‘ééréﬁbiiy”; -
“1mpe51ng an anti- er1t1ca1 mass cu1turf wh1ch is the fiist?éﬁa iaﬁééSta¢
‘" learning problem of the general populat1on. In his viéw. ihe United
States opposses mass 1nte11ectua11sm and has created a mass den1a1 of
"reason "ach1eved throuqh a netwerk af cultural 1nstrument; far thought
'*'i wou1d agree. But it is the subtle, hardly n0t1ceable, Way in wh1ch it
r%ff§ done in the Hn1ted States what constitutes the problen Is not the
‘United States, after a11 the "1an4 ef freedem and demeeraey, Wht“ if
you work hard you can make 1t, and where there 1s equal oﬁpurtun1ty for a]]? ‘




Ira distributes the obstacies to critical thought in the United

- ¥ states among szvera) categorles. Let us br1ef1y ge over thﬂ“»?ég;);

o The vacat1ona1 ciliure —. 1rg o

machinification of charactar,“

S concept of human deve]opment to *hn;mﬂanﬂv . .
S "trained hands." This increases himan*s ?ow self -
csteem and divides the workforce (msnta?fmanua?)
. relegating some (I would say most) to the bottom
strata by means of bureaucratic test1ng in school
and work-classification on the work site. It is a

- : ‘ culture which socializes workers -against inte] tec-~

tuai. Ti?e, aga1nst fee11ng and agd1nst autoncmy

s False. consc1ousness -rTh1s.1s an irrat1ona1121ng
v force whith conditions people to police themselves
through their internalization of the .ideas preachéd
- by. the ¥ruling elite (such -as sexism; racism; and.

the worship of the rich and powerful): The deepest

dimensions .of false cdnsc1ousness are fOur ‘as .

identified by Ira: = - A

1 Re1f1cat1on - Th1s is a stat1c and contained W&y
of th}nk1ng which narrow]y experiences 1jfe in
stationary pieces. It originates in-the isolated

- fragment of labor each person. perfarms on the job.

- The end result. s that “the system" is perce1ved

in an “awra ofnwster1ous1nvu1nerab111ty,“ in front

R * . of which humans feel overwhelmed. The elusiveness .

o o " _of social control gets people confused as to the: =
e : ' " meaning ‘of freedom, and about. the meanS‘to be free
- and whole. The people become tou fragmented to P
- o 7 organize for popul.~ liberation, and develop.vays
o . _"to beat the system" for. survival, which; deep-
T . "down, only j5.a means to outsmart "capitalism by
playing: ‘within the' very rules of the business

. S “ world. Reification prevents humans ?rom“see1nn
: systemat1c wholes: - ‘ o

L IR

_ 2. Pre-scientific th1nk1ng - ThlS mcde_of thiﬁking
) ~ is a retreat from cnmprétandang cause and effect - .
e - -in reality. by accepting mystical causations; . -+
S ‘ . which_are unveriiiable, to explain: real1ty. An. - -~
' “ﬁ“, - .example is to attribute everything "wrong" to the L
/ - 7 "flawed, rotten human nature;" or the belief in :
- “lady luck,“ ‘and; as a last’ examp]e, "brand-name

< Ly . consumerist 1oyalty“ which ‘avoids a critical examina:
SRR S tion of the. gualjty of one consumer: 1tem as compared:

' - _with the item to which one s “1qyaﬂ _Fhis dimen-

" sion of -false consciousness. discourages a search

. 7 for rational exp]anatlons o* aathentic prebTems

¥




3;,Acce1erat10n — Described by Ira as "go1ng no- “ 3

where fast" this consists of the speeding up of R : ' !
the popu]at1on s mental processes-beyond a pace - : : o
which is suitable ‘for’ eritical analy§1§3W77§gn;; i
ditioning of the mind to operate at a perceptual

e 30 i PTE -

% speed which repels the time needed for careful N

scruting. It is mostly inflicted by the electronic N Ty

mass media but also by sloganizing and elements - } N

in the routine life itself: the commuting traf- , . = 1

- fic, the fast-food industry, elevators, esca1aters, _ : St

o revolving doops; motorized toothbrushes:and a | < \
S .myriad of consumer items to make things go fast. ; ‘

Acceleration promotes a- "hyster1ca1 saturation of
the senses” and an addiction to high Tevels of -
surface stimulations: This causes minds to be

uncomfortable with the reces%ar1.y slow pace of .
cr1t]g§]7thgggbtiapq dialogue; which represiats : o S
“a jarring change in perceptua1 speedgwand 1nte1ﬁ . A

.ectua1 demands."

4, My§t1f1cat1on = In case all of the above fa1 A
the system still has_this back-up. It consist:
_false answers tg, secial questions; answers
stantly pred1pa€ed as “trhtﬁs * . Some examp'es
prowded by Ira: ‘

+ America needs nuciear power to free us‘from , TN
the greedy Arab- oil countries. - ‘ : L

s Women belong in the kitchen (far Lat1nas,
in the house),

o Blacks use welfare to bay Cadillacs: - o =
o The grass is aiways greener... | - :

> If you are so smart, why. ain't you rich?

Words like nigger; spic; mlck k1ke, wop,; cunt; 7
dyke; which are condensed 11ngu1st1c expres- _ i
51ens fer whole mystical fields of‘belle? »

Other 1n§t§nces of myst1f1cat1on are the wei] known
blaming the victim attitudes and, interestingly

enough, the sports culture which "massifies people . RIS
away from class consciousness” by making all classes _ o :

"un1ted“ 1n the defenso of th1s particular "team."

- 4l

N
P R T

e The thxrd categony of oBstac?es to. critical: thought in

o \gte United States is tﬁe nonfpractlcemofAdemocracy. : ' - R




.ti,i%;:'f':.S

In a land where burea aqy and ﬁierarchy re1gn and 1n

- which state-and corpordtions. have an imposing and

: dehumanizing ‘presence in our daily lives, patriotic -
c]xchesiipththstand1ng, "people pay a price for ta1k~ .

1ing back to parents; bosses; teachers;. supervisor:
cops; judges; landlords; ered1t,managers -and. bur au— N
erats——The-population virtually exerts no power over .~ =

_ elected officers. The lack of practice in democratic .

participation-retards the development of organizational Sl
skills which.are needed. to sustain pnl1t1ca resistance. . e
We learn the need to: .be quiet, 1nstFad, in the presencei

of authorit1es

: _;The 1ast;categery ment1ened by Ira .5 "the demands uf
- private 1ife.":  On top of all of the above, each of us

/- assigned to each role; Within and cutside our families. .
" The generation gap does not help. : Neither does the -

// need to earn a 11v1ng, often to commute, to do house-,;;
7 work, atc. ;

,has many di*férent roTeg to plays and respons1bi11t1gs ER o

' - - ;
o~

tion of a11 of the abave elrﬁumstanees,zirgysﬁ/;“goes ahead to desc”1
what he did with h1s students to f19ht’aqa1ns$ it all; and ta pro t
cr1t1ca] thlnklng, botﬁ “in h1mself and hws learners. . ' 7P

-
-

the Qrassroots—quwte ﬁ,_ffferent env1rcnmenb~although the. learn rs 1nf'“
Tom's work were notxveny dv?ferent from the ones Ira 1nteracted w th ‘
:(except, perhaps; fbr racent 1mm1grants) Read1ng Tbm ts anether—fust,
for different measons. - Tom facusses on the prcbiems of lwbératwng éﬂu-
cation 1nsf?tut16n4 that wotk within tﬁe system -and tﬁe 11m1ts they must;
confpont. Ira, after all, is granted by the system the authar1ty ta be
the S@ster of his clas§room L1berat1ng edﬁcatibn 1nst1tut10ns are notf‘

the owners .of their 11ées mainly because fin nci
"the system" fer theiv surv*vai Also, Becau 2 Wh?Te tﬁe peopie'wﬁu in




. - . . . . -\
1 L

ard Excent ror AUy fu;dzng, We he]xeve ourselves to be "away from it all;
" as i%lands in the m}d 5 Qf nowrc '

A
: N -,
* h \

om ?ihaih g5 aré Fesonaht to the exper1ence of Latinos, but only
arn}y S0. 1 vieuld 3ay thaL tbey are: most useful. to that which in the
' thear; >hua1d§§ ot ex1st but goes: the &lite of adm n1strators and "old

ti ?ers' w>tn1q h1#rarghzual systems of I}beratJﬁg educatxen .These are

the onEs brapped 1nto a]] kinds of ccn!f'*ts As stated Jy Tom-25

Jff' : anese 1fberatory precrams have two 1evaTs of est—
YT tence. they are siademic inst: ut1ensfw1th the same

r'ar‘agefr"ld and ﬁ‘ﬁ}nl.éndm:" neecs of any ULné insti-

~ titution [and] they are the embodiment of 2 liberating ;.
educdtion movement (...) Conflici is. 1nev1tab1e and o
the conflict is personally centered on those persons .
Who_are charged: w1uh the dlrect1on and. admznwstrat'on

nal gontext The experiences ew*her exhausts the:
energies ‘of these leaders of grinds them into p1eces,

ol il Mo~ punbeniuidbdl 2 O EE T s . l

caught as they are betweeﬁ‘the demands of twe contra-
dictory purposes- o e o

LT - ; - , i
T - Py

It is these people, whom Tom also caiied an €lite vanguard, who can m'éf
5

benefit from Tom' s wnrk Because, purposefu?}y er not, I be]1eve it is
_‘or them that Tom writes.; o ' ) . '

]

'ffLéE us have a o6k at what Tom found as a result of his research.

;Regarclag the characteristics, va?ues and cemmana!w;wes in the projects -

he studved Tom f1nds that 26

- Tbe bas1s of power is feund in ce?xec;xve rather
* than 1nd1v1daa§ actajnf ' L .
T oL ,””;,WWiNW,Xj"

. Co??abqrat1va’@hdes arm emphasized over competitive

-~modes Uf-crga:z’atidnv e LT R

, An active roce is atsumed in rﬂ]atwon to the produc=
} tion of rulture %nd coinsume “ism is reaefted as botth .

an insult and ssurce uf “impoverishment:
® '

o

mise, qnd alienation

. Corf‘ict is preferred to compro
'1sed as self-

1§ Iived-cut instead of being dis
destru-tive behavior. i :

e
R

"
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- - h - - - . - ‘ -
s Liberating educators are Tirst doers of their words;
" and: then talkers, valuing action over discussion and
' reiating discussion to their need for reflection on
whiat they have already begun to do. )

&

critical reflection, through the development of coh- I
scionsress and through consensual governance:

Sectarianism is avoided by submitting all action to

S S
. The values that seem tc be-present in these projects, says Tom, oppose

those believed to be inherent to non-liberating education. The contrast-
ing values are: ' ’

. €ollective learning  Individualized instruction  *
. Culture-making Cul ture-consuming

Creative alienation Adaptation and compromise

Direct action " Conceptualizatiof

5. Eritical consciousness * = Acquiescence

[ES I LG N
.

L

Finally, the roles that are {or should be) desired in.liberating educatios
pragrams are also in contradiction with those of “the system:" the
students are “learners who teach.” The teachers are “teachers who learn.”

" Administrator: are "persons who listen in collegiality.” And the members

of a Board of Directors are "paFsons who share power:"

) | o - -
These, again, I only consider “shoulds,” ideal stands or goals to oe

reached by an €lite of liberating educators. Perhaps too ideal; given the

conditions under which we work. Tom's conclusions, which I will reproduce
below, stem from the standards against which liberating education programs
are compa~ed:: The conclus ions are: | : '

"« There is a fundamental contradictic” hetween Tiberat-

ing and traditienal education progrems. Incongruities

are acceptable [to the systen] until praxis so trans-
forms learners that they can.no longer maintain an
uncritical ‘stance in'relation to the sponsoring system;

,. - The academic &lite will take an_increasingiy critical
_view-of liberating education. Empowerment will be
effectively blacked by economic sanctions imposed by

the institutional sponsor. THE .LGHG-TERM CG5T OF SUR-

VIVAL -IN THE SYSTEM MIGHT BE THAT LIBLKATING EDUCATION 735;

CEASES TO BE LIBERATING, - WHICH iS NOT SURVIVAL.

0

* |
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« The prograns wh1cn most eas1]y surv1ve are tre enes

°  that are not qualifatively different from; just

better than, traditional adult education programs.

Survivors duo_the same things that all other pvi-
grams do only ~hey . do it more effect1vg4y

L= 5 fhis ‘orm of success [éffect1venes§ brings 'incen-
tiyes arnd encouragement by the traditionzl syStem,

to improve ¢+ ‘ctiveness even mgr?ﬁfffﬁg pressure

- for growth numbers game?] is imposed when-funds:;
are contvngnf; ipon such growth,

_ aberowth becomes the basis of economic securmtv ang ]
o acceptability to the sponsoring system‘ {FoF

PR, - —AA - ey
exampxe, incre :tﬁ cl!u}}mcnuszl

C\)

BUT THERE ARE LIMITS 70 GROWTH: ® fhggafbeyond which

mutuality and par*1r1pat10n Teveis cease to be
'workab?e. . - S B

_+ The pressuire, Tor giowth %ae'f**n,oné common way in
which large systems c¢rizpt libehating education pro-

grams;+<and neutralize their power to engage 1in co]]gc:

tive, transfonn1ng action.

\; _ s Liberating education prograns more c]ear1y percelve

. the oppression. which they oppose than the freadom to
\ 7 which they aspire. THEY ARE A “TSXON REING FORMED

.,\ . ybegff§1iure ocecurs in iiberating edurat10n, it tooJ
\ often is not becaus® the progran has been "done in.

o by the educational esta:lishment— though thic might

well bo truz=but at a deeper level because the program

has greatly exiggerated the importance of education in
the process of liberation and soc1al change. Educa-
tion causes neither to cccur in thm'ubsenfe of po11t1-

cal geals and means . : o

s The conf11ct betwe n traditiona; and 11bfrat1ng

- education has, in fact, been used to ditguise and .

ignore the. 1"““‘enr weaknéss of manj 11beratmg pro-
grams. o -z o

I vould agree with several of Tom's conclisions, and strongly #is-

agree with others. Latino 1ﬂSt1tUt’Oﬂ§ for Tiberatina education were
created to be and %o ope\fte as educatlonal 1nst1tut1en5\even it "dwf-

ferent." Mo one can deny this.: Many realize that “edUFBtion alone”’ will
not de the trick of social transfoimation and trat aducation is politicsls

-

/

-
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But none of Lé has
Structural chapge. . j R .

i

What Tor 2iizves to be the Eiaﬁéfeat weakness® of many 1iberating
programs is that these are not tisd to Widér and broader movements of
social transfcnmat1on* This is true, if we look at them from. outside,

from "the ma1nstream i ﬁéﬁy programs are; for the most part, isolated,

utopic endeavors espec1al}y among 1.a19n0s whe are not yet organizad

po11t1ca11y sn any meeningful way, Yet, there are reasons beyend thiges
a1 $n

fétf | where .ars the "broader movsmernts f‘ﬂr social and pght}‘_ ans=

format1on" in the Uﬂvted State= thh1n which tat1nos can be Integra eﬂ”

.rust are prevalent and ne’ ther white nor Lat1no 11aerat1ng educaters are
irmune to rhose rea11t1esf Pet me offer two persorial anecdotes to i1lue-
trate the point. : ' -

3
A
r’

Upon my *r1va1 to the stats of Yirginia, I reacheu cut to groups uY
org*n1zed women in the state to find oui what they sere ar’ nq and ¥ thers
was & way in which I could pit:h in. Jur1ng a eléphoiz won rsazion;
this is mare or Tess, what I heard: . ‘

eh, an ethnic! Great. We've never had an othh%c

in our group! I ;

ks

_As a Puerto Ricanm . .in and raiscd in t#2 Island; 1 have nevar seen mysalf

as "an ethaic:* [ felt unt only offerced, but angry at the so-callad
progross1ve, 11berated wnite woien of § 1rq7n1a and d1d not even considsr

joining them agais. Politically 1neoryect? Perhaps But human, Each ;
6t us has to chocse where to 1nvest/xﬁe amount of-time that we can squeeze

out of our personat and work 11ve5* ,I did not consider this a worthy

inves trlent of my time;

The second anecdote was as recent as 1983, ahen I participated in an
1nu1tat1onal conference of progress‘ve “adult édﬁéégéis There was oue
Black and I was the only U.S.-based Latina among the invitees. I.raised

the issue both *,.oally and, later on, in writing. A1l hell broke loose,
Ve : ' .

3



Later, [ was informed by a friend that the "ruling” group had conducte 1
a "trial in absemcz.” The verdict? I had not followed the rules of the
ééﬁé" (Hﬁéi ééﬁé? Mh*cn ru1e<7 No dﬁé'ﬁéa iﬁbeﬁéd ﬁé there ﬁéFé &ﬁy‘

agendas" within a group gf pcep]euwho are supposed to be progressive work--;
ing for the empowerment and liberation of the oppressed. ) ;

White progrzssives in all sorts of U.S. movements for broader social
transformation are always discussing "the lack of minority represéﬁfat1on“
in their meetings as a serious "ppobiem*" The 3lack participant had
stated very skrongly at the same conference - ~at no one in his {Black
compunity woJTd\WasLe time in participatiry i+ a meeting such as the om:
"we were in. K Wifite from the northeast & - essed his disgust #* procezd-
ings that ne also consicered a waste of time, and that in his view offered
nothing of value, no new learning that he could take back to share with
the ééﬁﬁ#ﬁitj he #Eﬁféﬁﬁﬁ‘ﬁa; and thet ﬁ6d?3.jﬁ$fi?§ the expenses @éaé to
cever the ‘costs of the conference. ?ﬁéy had étﬁér; MB?E*immediétég prao--—
blems to deal with.2” As far as I know, nc one wrote about it. I did and
was pep?z1zed 1n such a*stt]e wey that- excep* for identifyirg my source,

which 1 FEfUSE to do- I cannot cffer any ev.denqe. : .

e e e e ——

~—

~

It is sad, it may be 11v1sxve in terms »f p011t1tai strategiss for
‘structural change, it may be what you want: but many Latinos and other
mincrity pembors in preirsssive amd not so progressive circles alike do +
feel :reated as if ’hey were labo-atory specimens to be studied. /v a
rosu1t, we create ou— own institutions for our peap!e. We pravwde perhaps

the.same“ thzngs biit; as Tom acmits, in a better; more efficient way.
»nd that’ Ay vPry well be the 1**1ts c' what Lat1no= and other polttin
urorgan1zed mlnoricles can do at. th s tw e, g1ven the Efonomic and SC A:

prograssive €lites in ‘he United States.28

! suggest tha' ne. Arogram created in tre system by Whites, lLatincs or
whoever, -an be ;uaz11¢}1ve,y differc t from any other program out “Sure,
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if by qualitatively we imply something like "essentially" or "irherently”
better. ¢fgwagaregln,gthatglsggxactlyfwheregwefare, 1f the country in

which we are is p]agued by all kinds of 111nesses none of us is immune.

- We can try to be different, we cin try to create better ways, even
to Tive differently, Apd many ave, indeed; trying. Al1; however; are
cempted by material 1'\cent1ves and subject to cooptation by the system;
not to mention the harassment that may come from very .different direc-
tions; no mauter how subtie. The system can get at any of us in many dif-
ferent ways - -

We all need a salary or a mear: to obtain income. There are those
wha cannot afford the luxury of "risking it," and still try to do what ‘
they can, QOthers can nore ea:11y risk open defiance {e.g., tenured pro-

fessors, 51ngle persons without famlly to support and prot‘a-,H JOtgons

. that can a1ways fall back VTeitt the income of their parentc te survive if.

left unemployed, etc.d. Facing this subject, Tom says: .29

Those :'ngaged in a 11beratory praxis must alse eat

and pay rent, so émplcymentglsgnat4n14ummnihyggoa+
for revolutionaries. It is frequently only when we
pbssecs degrees and credentials that we have the
Tuxury to minimize their 1mportance. My emphasis.)

Ke mwght ask, as 4% 3¢ with F?éire about the type of “vevolutionaries”

of which Tom is talkisg and about which type of “revolution.” I also ask:

has Tom ;ons1dered the \ype, a—ount and quality of credent ials of the

staff rombers in the programs he studied, to gxamine the extent to which

these are sufficient to afford them “the Tuxury to minimize the 1mportanaé

of 8é§ﬁéé§ aﬁa éfé&éﬁi‘éi§“5 T6 what extent the béfeéivea “faiiﬁFé“ to

is dug to the fact thgt only a few can afford the Tuxury cf be1ng liberat-

ing é%'dé?iﬁéa 5y @il utopic "shoulds"? '
The examples mentioned by Tom as successful programs (success mearing

programs that have not macde a compromise with { 2 stfEM)30 ere those

‘which were conducted by Sau! Alinsky and M/les Ho ton: T.eSé.ﬁefzr**;

s 83



- sags Tom: )

M1gh+ not be regarded as "educators" in the tradx—

tional usage of that tem: but have probahly con-

tributed far more to the tiberatory educatian of

poor and working class '‘communit’es that the .providers
of programs more exp11c1fly 1dent1fled as- educatxo—

nal.

I have a]ready mentxéhéd Alinsky's rules for radicals as cﬁmbéréd_ﬁith A
Tom considers Alinsky's pract1ce "rem1n1scent of the process

Freire's.
fscrl:bed by f {.]n Frt:n ro W I l‘igéééréés an- i'hp rpaggpq stated ‘iﬁ Sec~
tion 2 '

It would take a study of both Alinsky and Myles' classs positions;
" their educztional credentials;  the coaditions and composition of the
communi ties with which they worked; and a comparison with the sityation -
of ! aturos i the United States over the seventies, to determine if Tom

is camparwng apples and oranges. That is wut of the range of th1s docu~

ment, but the issue stands fer further explorstion.

A

’
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Notes to Section 5: "HWorking in the System

The term “revolution” here-means armed struggle.

Hertiert Marcuse, E1 Hombre Unidimensional {Mexico: dJeaquin Mortiz,
1968). Pub11shed in Engl1sh by Beacen Press; Bastod, 1954:

Bem1n1cé and Earcy, IDAC Docament #5, p. 28. e note 49 in Section 1.

I];xch mHistory of Needs, pp. 10-13. : _ ’—5\>

Th]S was _ the or1q.ﬁ of Pr01ect D A.R.E. See mcts L3 in Séttiéh 3.

Dav1d Reed Edaca%1en for BqudJnggagpf”*
South End Press, 1981), P13

ale Magenr

Letter from David Reed; dated.Augus* 3 1983

Alvin Gouldner in The Future of Inte]:é&gua]s ‘and the Rise ef-tﬁé
New_Class; mentions that the cultural new class incJudes ar "academic

pro!etarlat " 1 wondz if the gap I describe beiween the grassroots

people and the academicians reflects this situatinn. Evem though
working at ke grassroots. most project directors in IRCEL were.col-
Tege- educated peonle.

This was, in my 6pinion, znother man;festat1en of the non-dxrective
approach we ;eught L i

-
The second— ' ‘ was the IRCEL Conferang» ﬁescrlbed in the notes
" of the ore: : . ;
There wzs nr gue, but question and answer sessions. The prugram

did not provis. part1c1pants with time to discuss what they were doing.
Proceedings seemed too "theoretical," demanding frou. Freire answers
to.problems specific to the United xtates context. The group was too
large for a pa-ticipatory approach.

A summary cf what transpired in Vermont was provided in Educaczdn

Liberadora, Apr11-May 1981.

Ira Shor, Critical Teachiing and Evervday-Lifc (Boston: South End
Press; 1980). ,

Thomas W. Héahéy,‘%dult Learning and Empawerment Toward a Tieory
of L1berat1ng Education'{Chicago, 1980‘-

Ira helps

335 suicide applxes to more than one s tuat;an as



16, Shor, Critical Taaching, p. xiv.

17: Heoners 8600t learning; pe 2

1&. yie amouitt of Jiterature on part1c1patony research
v 1o the subject, see Folke Dubell; ed., = -,
earch by ths Peopla. Selected Papers
y Partict patunifReseareh in Ljubljana,
; ing b nwversxty Department of Edu-
1. Shoi. £ritical Teaching, p. 269. .

20. Ip_g

Z1. Hear.y, Aduit Learning; p. 12.

22. chor; Eritical Teaching; p: 47:

23. 1bid., pp. 47-87.

24. Thinking-for-survival may not be "revolutionary,” but it is certainly
critical. It is a d]fféréht manner from that of the "haves” or the
"have Some-want mores” in Alinsky's terms. We must be carevul with

_ -our elitist view of "critical thinking” as a synonym for “the manner

"7 in which we think {or would Tike to think).".

25.  neney, Adult Learning, p. 53.

v

' 26. The summary to be presented irn the next pages way/ excerpted for the
ocut,; with Tom Heaney's

1981 IRCEL Conferehce; and dlstr1buted as a hanc
caonsent,.

By
1%

27, The value of the immediate problems and concerns Qf,ﬁ"{,f’- TS WE

work with is perhaps the most ignored issue in our theur. .ud pract1ce.

28. Coupled with our Tack of serious reflection on the issues | am rais-
. ing in tnis essay.
{ I I o o
29. Heaney, Adult Learning, p. 136. The very tact that the statements |
~  have emphasized ! must be ssaued aelnts at the elitist nature of our

endeavcr |
F -
30. Hbéhéy, Aduit Learn1ng, n. 23. o -
31. IUJ_Q, p. 32.
. [? . ' .
/




. Section 6
EVALUATION AND tm@ﬁmmﬁ

:—??:“—~w—-*‘-~The*wcrd*‘*evamarron“’s*hamd entail no mystery. In its etimolo-

glcal orvrvns, it haﬁ to do w1th vaiues, thrngh whxrh hamans detenn1ned

lives. But there i5 no word that academla “and/or the government cannot
turn into a mysterious and comp]ex,"eoncqpt" that only duly "ertified ‘
professionals can or should haﬁdié;, Thus,; the word evaiuation was (mul-

:fiﬁié choice): (a) re-defwned (b) co#fused (c) revised, (d) prostituted,
(e) all previous cho1ces, {f) nene of the prev1ous ch01ces, (g9) who cares?

Our world is f!aoded with “surnamed” eva]uat16hs. process and pre— .
duc t; fermative and summat1ve‘ quanb1tat1ve and qualitatxee goa] -free; .
act1on—or1ented and s9° Un.i External fund1ng sources upon which, as
stated, most of us came to depend requ1red ar evaluat19n plan prvar to
considering us fbr funding Further, evaluation plans had to be of Such
nature as to give a reasonab]e guarantee that they would produce an.
“sbjecpive" evaluation. '

Accord1ng to Saaberg,2 thé Hiegr ﬁg of eva]uat1an was restr1ctad dur1ng'
tﬁé 51xt1es. 1ﬁe war-on—poverty pragrams créated by the f*deral gavern-

”ﬁV&antrun” as a synonym for "determzn&ng the negatxve or p051t1ve 1mpactvy
Af planh“d socia: intervention."” Yes, we had to make an estimate in all
Grcpoasals of 'eﬂpected 1mpaet“ and/or "tntended butcnmes,“ and Yo say how

Wg were gu.ng to find out if; in fact, what we expected was attained. We

. h:d *o be “acrou#tabie,“ to have well-defined goals and/er "meas ’able"

objectives exprassed in "OPeratnonal" (1 e., meaeurabIe) terms . Remember""
we did not, have a clear idea of to where : wanted to go. much less what
to expect 1nventfng our wWay thrnugh the implementation of a Inird WOrld
pedagegy ard pti nsophy of education 1n thn United Sts: es.s



We intended to work wi th a population which the United. States esta-
blishment considers at best "difficult’ if not impossible, hopeless or
unreachable. The liberals of the system had nothing to lose ard much to
gain if we could reach these difficult populations w1th pragrams that,

. due to the grassreﬂts nature of aur eperatlens and tha scarce f:nd<

Ju1d not prepare 1ear1ers for adr ¢vian 1o Harvard. ﬁi ihe most, we
could get adult learnerc into c—ﬁv kg col?eges and that is what commun1ty
Eé?]égés wers thsre for anyway. in the meant1me, aath the government

: aﬁq privafe-ph11antropy could get a lot of miisage showing how.hard they
" weye i“;;wg to expand "equality of &ﬁﬁﬁéfibﬁéi O§§6FEﬁﬁiiié§ for all."

o -
We ~rned to write eva]uat1on plans, copied the least restr1ctive

surnamed mcde1s available (most1y qua11tat1ve, process and/or action-
oriented’ eva’uatzons)3 and aga“ N wWe: ‘ded careful]y what we wrote: Hewﬁver,
we werc trapped into the use of 9Vu]ﬂ3t10n des1gns,§reated by the veny

" system in and aga1nst which we were'work1ng We, had to do what Sjoberg

“'cails “decermining the negat1ve or positive impact of p]anned social inter-
'vent1on,' according to what the fund1nr sources de*ermxned to be pesxt1ve o
~or negatiVve. I have already explained how, at least at the level of the

" shoulds, hrat we wanted was d1rfereng from what most funding.sources in

the system wanted: OQur def1ﬂ1t1ons of positive or negative werg rif-

ferent. But there are other roots for the discrepancy that I hav o ot

touched yet. “We" did rot have the time to explore more isgues ang nbe\
d1d not feel the need to do it: I refer to issues of antalegy and p%s~

) tenology./-

. B*fferent views on, what.is poswt1ve or negat1ve stem from dwfferent ,
anteYog1ca] and epistemolegical ssumgt1on often unsta»ed and based upon’

" yested interests, assumptions that are ccns1dervd as theAt"ath,and are

seldom quest1oned tet us br1efly rev1ew the mean1ng of aﬂuq}ﬂgy and

L] ﬁ
to perfo:m. . - . .
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sively with knowiedge. tb° or1gln, nature, methods and a1mrts of- hana'
.knowléﬂgé’ ﬁopefully coherent]y 1rtegrated into a tngggx. The relation
':w1th onto]ogy. it seems to me s 1s ‘based on the fact That our views on the
'"e sencp“ of haman bernas and of rea11ty will be necessar1ly re1ated te V‘

Crelistly ge..he tru* .or ?’!E%Ey of cur trowleo - (hdy can we know -

.-

,,,,,,,,,,,,

- metaﬁzysx‘s, which alms at d1seever|ng the 25sence e. bevng undlar th1ngs.

In our partlcular fae’a of interest. ontology would lead us to ask ques= 2-';
tions such as: What 15 a nunan being? What 1s the natyre {or es;ence)

T

srentiy good ‘bad; or neither? Are we .
'(genet.es ‘heredity; chemicals in our .

of reaf.tw? ﬂre ﬁumap ,wzngs
what we are due to simgl

-‘uod1es7) Due to the 1nf?uenca of our- soc1a1ieco1ogwca1 environment?

Both? Meither? Is there cgcp a th1ng as a "born criminal®?. Are Black§; k

Latinos, irdians, genetié%iL{ inferior in 1nte111gence? Are the poor pear E
because tiiey are dumb and lazy? Have things "a1ways been this way“ and '
thus; not amenatle to change? or is real1ty %0meth1ng we make and thus

can,charge? These and other quest1ons and our personal ans.iers wWill g1ve .

us a gl;mase r our ontvuaglca1 v1ews. cher que=t1ans “not S0, freqaent
regarding ont ology is reality rea!_y out there7 or s it "ipside sur-

- m1nds'7 Would there be 3, tree 1f there were no one tg name it, to iden-

t1ry it as-—» "tree”? In. otﬁ=" worﬁs would there be & rea11ty if tkére
were ne humars to see, pereelve, descrlbe it? " Is rna11ty perhaps buth
"out ;ﬁere" and “1ns¢de-u§,1‘the out 1nteract1no with the in by meaqs of
our 1crvous system? And sc on. e queetxons are real]y end]ess :

xpzstemolcqy is cieseﬂy rela»ed to ontnlﬁgy The former deals exe

if we be11eve in "born crwmina]s" the amaunt and’ k1nd of knawledge tﬁat we
wili grant to that part1cu ar ﬁamaﬁ'being will be tﬁe one.that leads nerf:
or him into what s/he was born 7o But aﬁtstemoIegy gejs more comp’%r
in that it Seeks to encohipsss t hé standavu; or Cr?terlwfﬁy which we “an

=2
whai we bziieve fo bz srue iz; in Fact trus?§.~ Queat‘éﬁs to explora oa?
personal ép"teﬁelagic&’ s*and wouId be s1m11av to trﬂ fw.JOWsng 'Can' ;
humns ]éar” If S0, hnw and » tan we check’ on the brath of this gnvw-- ,
Tedge. if-in any oossib?e way? Are there limlts,to wdat we can know: "




v ) . . . ' 4 } : * ‘
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Granted most_peopie, espec1a11y those engaged 1n a strubgle to sur-

vive, are n{t cunstantly axploring any of the onto1og1cal and ep1stemolo— ~’:L~;
gtcal qtest1ons I have offered as examp1es We tend to be Eontent Wlth '
*

what we think is reai or true, apd seldom exaQ1ne the origin of the
stands ‘e take, whatever, they are. But there is no guestion that we all

, act based’upon sope kind of onto1ogy and some kind of ep1stemo]ogy, even
Gf we “call it "common sense." i -

Paulo Freire eiﬁreééeé‘ himself on these matters in his writings and
dialogues: In fact; he denounces traditional or 6ﬁﬁre§§i9e educational
sy’sgéms among other reasons because, although educational systems are
based ﬁpon an onto]ogy and an ep1stemo]ogy, these are not stated as such.
‘Instead, says Freire, Jppressors propagate idens (Fre1re cails them "myths")
"-“truth" and this iz done’ through a var1ety of mantpulat1ve teern1ques
which are an obstac’c to the development of cr1t1ca1 thought. Examp}es of. + S

fns are s‘atements made by the oppressive system

‘what Fre1r' cal’s {
< expl1a1:1y or 1np; atly, such as 4 - o _— N

3557 ve ﬂr&er (6r system) is an order of

. . ’ . » '

<> e wWe are ai?,frée to work wnéré we want; if you ﬂon't
- 1iké yaur job you are free to quit and seek a*other

* the oppres:ive oFdar respects human r1ghts B .

o if you aye not lazy, you can "make 1t"AW1tp1n
' the system ) . R

. everyone has thé"rtgﬁt to an education
T e we are a11 equan and equa1|y treated

7i~the glite is a herolc elass who guards the occidental,
Christian civilization from the attacks of the mat~~__

& - _ - X 1 - _T7

P : o r1a11st barbaxzans

-

« the people should be gratefu] to the élite, arcept
Y 1ts mandates and be content

-..]

. a rebel11on aga1nst the é11te s a sin aga1nst God : 7 a
1 K . L . b

. the Alite s dynamlc. the’ oppressed are lazy and dis- '
honest. The form?r are “ontologically” Super1or to , . .
the lattor . , , : - S




B Uit should be EV;d?Ft'tﬁ the rea&er that. Fre1re, Just by cal?1ng a11 the - ;‘?
;, ' QC ' abcv “myfns“~c+rann’y d1sagrees wzth evenyyeﬂe of them: dyt, aias, ' o
“t §] . e
A ; Freire is not very clear either in h;s a1ternat1ve onto]ogx; 1 and epls?

temo?oglca1 formu]at1ons _ S SRS
_Freire's ontology séES‘human beings as essent3a11v h: %or1ca1 bejn §‘hﬂ
(as -opposed to "biclogical”) that are unfinished Eﬁ€+$3ﬁk‘&ﬁd tﬁus hava .. =
a 9écati6ﬁ to be more; to be free: D'fferent From. an1ﬁaf$, humans\1nﬁer1tlj;!**
a historical “and cu]tura] war?d that 1s made by hﬁmans and wh1ch they arer
ab]e to transform by act1ng upon’ it. Animals are programméd to-a djust r ‘jA;f §

=

_Vthf?ﬁg - anyjronment and cannot have a sense’ of’hastony, mucﬁ Tess “make“
ﬁultr~¢a. Humans are -spec: ial be1ngs.. A]thaugh cand1t1aned hy their enVIren-
ment they are not determined by it: they can ac “and transform rea]1ty
_Reality, which is historical and cu1tura] ot only b1o10uaca1 i§égg£§

. out-there” (1t ex1sts) ‘and’ "inside us" {what we. make of ? the way- we
,?? grasp it in our munds how we see it and 1nterpret 1t) Humans are bemgc
I capa?Je of “*akmwg d151 nce “Jm tHE1. cond1t1ens, thelr reuaiﬁy~ ‘o sub- x

et1on te transferm that r**7 ty- Yhe part of rea]xty »h“t is "1ns‘de us“ﬁ" .
4s the consc1ousress ve dc ’on-qbout the rature ‘of thg/ouu-there “e¢11uy -
x Ear?y in his works rre1re d3 st1n@uished ﬁetween Lialitat1va1y dafferpnt =
types ef eonscleusne,s, rang1ng frnﬂ magfc ta cr1tfc } Thws he his not "{?

~
PARREEN

‘ sta z:?. The human worid and m1nd are xn 3 never-endrng procéss of~oecam1ng,

¢h.5 is: the-case, how dc*quans %earn or acquzre-knowtedge? Frexre -G o
eﬁistemalogy is not rr'e of cen»radxctlcns. He holds the human mwnd to be 7‘fg:~
both" arq\va an- . g states that we Tearn through a process of = v‘~}_ﬂf

SR ahstra tici: s? SEERI .ﬂfurmatian frcm thia Uutdthzre realxtyl .

R re‘Tect1ng upon i ity thﬂ use r? cratw&a? tﬁrugﬁt But "; M-

:’ : Teaue orily emerzes when er%tzcel re-ltctwen is ﬁambxned Wit th transfarm:ngé . . fg

’ ~action and funther cr:txca1 réf1ect10n, ‘na never*énding groces s of- thesei“:7 ?'

-

- bexng; whosp onto:oglcai VG:atiar 15 to b» more_5 Khow?edqe is: not a static.; .;f

v

g
I
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glveq but a constructed becoming. - Freiré rejects that knowledge can be
"Qeured into" the mind as if the mind were only a passive- recep*ac1e and

as if knowledg€ were a stgtic, finished thing. s . -

[
- . -

;t seems that group 1earn1ng is more "true" than 1nd.v1dual 1earnnng

ra1se the 1ssue for the reader to ref]ect upon

Freire admits that the social world into wnlch humans are Eéfh does
o - . . )
7 condition humans,; but in this conditioning he se ces the ep1=temolog1ca]
" roots of human fr:gedom:6 T - ) e

We are conditioned. How do I know it? Because I

~ L. _TZ=ZET

- was able to go. beyond the limits of-condition. If -

1 cannot see the conditions, I cannot say I ama \',7 R
conditioned being. What are the limits of this_ room? \\\\\\\\
The walts. Howido I know? Because I can't walk '

through them: Then I know. But if I say 1 ama : o

conditioned be1ng, this is also why I can go beyond.

Secondly, it is this being conditioned that makes me " R

free. 1. recognize it and I have to transform it;

© not just describe it. The way to change is h1st0r1ca1

The" process of knowing my own limits comes together oo
with change. I cannot accept that we are beings of
adaptat1on because we are historical be1ngs History

is not-just the past. It is also what is happening.
My beconxng, 1 ar; but if. I just-am, I am not. ™

If there is only one correct way 6? understand1ng rea11ty @the corrﬁc‘ way ,

Freire repeated?y wr1tes and says), and that is the ref]ect1ng act1ng- .

ref]ect1ng process which leads, to "trye® 1earr1ng, €ah we say- that trose .
. whe do not use that part1cu1ar way do learn? 1 guess Fre1re wou]d respond

—With a "Ves,-but..." (they learn myths, or they Tearn how to be oppressors,
 or they 1earn the wrong kind of th1ngs, a know]edge that 1s fiot ]1berat1ng
but 6ﬁbfé§§19é) ) : . I! - . :

i
'

¢ ¥
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he fi ‘she 15 not aware of t e human ontologlca] vocation to be m'm* c
: ,men § z@-
t10"'- Pretty ?bstrect granted. But that is what Freire 1mp§1es o the

Bubject. \ _ PR s

;;_:.

Avid - _
\ .

In h1s ear]1ér Wr1t1ngs, Fre1re dep1cted the opDressed as ”éua:

are escap1ng from freedom." For Freire thIS was a bleak; -but not: hmo@-' |
]ess s1tuat1on The pedagogy spec1f1ca]]y deve]oped for (although Freare o

towards human1zataon. ence the oppressed learn that things can be chahgmﬁ

-

they enter the right, human, world.
- Al

Iogy are somewhat tainted or obscured through the use of adaectives such
as “true,” "correct” and “authentic.” This may or may not suggest an
extremely d1rect1ve sty]e (if not dogmat1sm) that readers can 1nterpret as
Vthey w1sh Within a broad spectrunrof po]1t1ca1 opt1ons Fre1re has not

" the struggne for ]1berat1on, nor what liberation means, concrete]z within-

Freire's ideas have been assumed to be corisonant with the rallying
cries for “"transformation" which emerged in the‘United States over the
seventies, denouncing many of the thihgs Freire denounces 1n his wr1t1ngs
Pract1f1oners of Fre1re s ideas moved in an environmient of what in the “ﬁ~f'

United Statés is deemed "progress1ve" sectors., It is 1mportant to examine

—even if br1ef1y—-the phenomeno of the transformation movement, 7
~»—wmch 11berat1ng educators part(E?BXted even 1f on]y through assoc1at1on |
with transfﬁrmat1onal1sts ) . o

" The “new™ physics, available thgough the paperback books trade have
created havoc with all previous "Western" ontologies and epistémologies.
The nature (or essence) of reality seems more and more elusive, closely

88 -




resembling what the West has pejorativély considered “Eastern mysticism."
" This information, coming from what have traditionaiiy been considéred
“ha,d“ or “enact“ sc1ences, has created among 1nte]]ectoa]s a CT]SIS prcg-
illusion, a result of an arrogance grounded in ignorancéey perhaps it is
time for us to reflect iritﬁcaTij (terms very much used by Fre1re) upon_

o/erythlng we have thus far accepted as giveh," 1nc1ud1ng Freire's rele-

vance to our work. .

No statistics are available as to how many United States citizens
_:have go1n3d networks whick accept 1deas such as the fo]]ow1nq nooularlzed
by many new paperbacks . _ )

We are all inhabitants of a planst (Spaceship Earth).

with limited resources. : :

. Un11m1ted growth is but a dream -

e

fram the ravages, wastage and excesses of 1ndustr1a];
growth p]arned obso}escense and consumerism.

. Smal] is beaut1fu] . S

3

preferab1e to hard, env1ronmenta1]y destruct1ve

technologies. ’ Z

e Non- v1olent forms of citizens' res1stance is the
means to avoid nuclear warfare. All struggle unfolds
within a broader framework of interdependence.

. Decentra11zat1on and human-scale organ1zatlons are an
alternative to impersonal bureaucracies, citizen's
apathy and alienation.

—

i + Self-help is preferable to "professional" help.

The mind-body dua11sm must be abandoned: I1Iness is
th]ng that happens to us when the "in-here" is out of
balance:

shese are just a few of the many 1deas which are emerging and be1ng lived

\

at the United States grassroots, even if under the leadership of members

«



of a progressive; mostly white; &1ite.
. 3 | > - |
A search seems to be under way for new, "56§f“ ideas: aiternatives
to 11berallsm, cap1ta]1sm, socialism and communism are be1ng saught
based upon the- be]1ef that none of these have been able to solve the
major problems than1ty confronts today. A1l of this occurs in a fluid,
not formally organ1zed movement; most]y through network1ng,EIWde-6F-
mouth and local 1n1t1at1ves, and heava]y 1nf}ueneed by a mass bépé%ﬁébk
trade that brings out so many books on the subject each year that it is°
difficult to keep track of them. I deem it important to examine the -
po11t1ca1 theary.of this movement: »
Drawxnc from the 1nformat1on and know]edge obta1ned through the new -
physics, a new program for the po11t1cal transt ormat1on of the Hnated
States society is being informally and‘not very overtly dra ted by what
Gouldner calls the cultural New Class. It has been adopted by prominent
leaders of the Yradical” sixties: 9 Its-bottom line is-the belief that 4
"pé?ébnal revo]ut1ons tan changt 1nst1tufions w10 Activists must f1rst _

-work at transforming themselves. Once th¥s is accowpl:shed "enemies

d1sappear" because vie bbcome more to]erant of dTher S Tdeas, and because

-
e

Wéy: R \

It is part of this movement % n011t1ca1 stand that the Source of

social can11cts is the inner human. Trcnsfnrmed humans will "coalesce
'”—"ways to govern- themselves

into se1f-ergan1z1nq grenps” and will de
"tlear agenda. 1l rransformed

without determining a boss or estab11sh1ng a

humans; ”knoang that changes of hea “t and not rat1nna] argument a]one

mmed1ate 1eve1 " This, for Farguson means that these peop]e should

.live by their principles; revive and revise the ethic of means and ends

by considering that "means must be as honorable as ends," and going into
| 12’

political_battle "stripped of conventional political weapons.' This

90
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: because democracy “1s not a pe]stxca] sta+e but a sp1r1tua1 condition. w13

As for "revolution: "14 ot

A revoiut10n _means. that power chanqes héhds of

strugg‘e, 3 coup, victor and vanqu1shed Power

TS T2 7 TS _ T 7T e — o — .

can be dispersed through the soc1a] fabric.

The idea is to find a refuge. for the person, which is deemed as
1. xis%éﬁf in capitalist .societies or in "the old revolutionary mass
movements. "15 The call is. for total decentralization, based on the idea
that “power in the brain is decentralized. u16 Thus; self-help networks,
0

i
d to be " nnp ~ideological” are seen as key 'hg sacial transfor-

o L+ < T W STy ™

_ Wheriever I find these 1deas in the United States, I cannct help but
think that they are just one more 1uxury afforded to the we11 to-d6 U.S.

citizens by the international expansion of U.S. capitalism, at the .expense

of the etonomy and sq;1a] well-being of the Third World. Marilyn Fergu-

son's. statement that18

until technology freed us from the struggle to sur-

vive few had the time or opportunity to look w1th1n
to exp]ore the psyche (my emphas1s) Ly

\

Vjve?ll ‘., - .

The whole rationale is based upon the POwer of knowledgeable indivi-
duals to transform themselves and; thus; to transform "culture:" Very
close to Paulo Freire's first theoretical formulation, class suicide and
all. Yet, in the United States it is not a matter of joining the lot of

the oppressed ' 1t 1s a matter of 1ncreased persona1 (1nd1V1aua1) growth ﬁ*
""""" - "19

“&.kind of collective sense of destlny-nota

mapped-out myth but a search for meaning, a tacit
: understand1ng ‘that peop]e and ]earners be]1eve 1n

:j' siigi
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“sharp dichotomies, at least overt]y

Freire's class suicide is individual. The U.S. transformation movement
be11eves itself to be- lntegrated by individuals act1ng out of & "éé]lec—
tive sense of Cﬂst;ny,“ whereby humans ¢an transcend ma*erla] concerns.-

I canniot help but ask if transformat1ona]1sts expect hungry humans to

) tran:cend hunger.

ry

The U.S. transformat1om mavement d1fferent from Frexre, reaects
ZB

t

We_are so inﬁﬁttrinatéd by our right/wrong, win/lose,
all/nothing habits that we keep putting all our half-
truths into two piles: truth versus lies, Marxism
versus capitalism, science versus religion; romance

versus realism... Partial waewpo1nts force us into
artificial chc1ces .

“to eat or not to eat“ is far from be1ng an art1f1c1a1 choice. I see o :

prov1s1ons in the transformat1en movement for what KoiaPowsk1 calied
e?ementary s1tuat1ons, in wh1ch‘cho1ces are not enly crystal-clear, but

also yery pert1nent and urgent Ultimately, ‘the U:S. transformation move-
ment may ﬁéVé Bééh ¢1nanced by the d1spossessed ef'the Th1rd World fhé.

tion of U.S. capital, perhaps wanting to have a chance at the very same
“exploration of their inner psyches" that is so much taken for granted in
the Un1ted States. :

The movement does "heal” the cultural new class in the United States.
from the pain, frustration and alienation caused by its struggle against
the old class. I have exper1enced the QIOW1ng feelings of sharing; WéfTQ“
being, warmth and affection that are transm1tted among transfarmat1ona11sts.
Yet, perhaps because 1 was born and ra1sed in a colony, and because my
cultural capital, acquired in aduTthood, is coup]ed with many childhood
reminiscences of unbe11evab1y cruel stories of ﬁéverty and exp]owtat1on,

I cannot help myself from thinking that all thesg_nace fee11ngs are only
one more pr1v11ege afforded by my class position; and that the Whole trans-

formational thing may very well be very ‘selfish, self-centered and a sort

R
i
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"of anesthesia'not only against the confusion produced by U.5. society,
but also against the much more cruel conditicns in which most humens 1ive
in the.world. If we "crossed the*bridge" towards inner growth; who paid
the bill? Will those who have not had the luxury of being freed from the
struggte for survival Wwant to cross the same bridge? Who is going to pay

their bill?

What if; what we aré really talking about is the existence of two
nations, two cultures, two different world views: that of the €lite, .
Within which @ civil War" is being waged; and .that of “the people," every-
where? Whose culture are we talking about? MWhat about the culture of
those who are still, because they have no other choice, struggling to
survive?  Are we saying that “ours" is better? I

-

N Let us review what Fritoj Capra has to say on the subject:%’
The 'social movements of the 1960's and 1970's repre-

sent the rising.culture; which is now ready for the S
passage to the solar age.  While the transformation

is taking place, the declining culture refuses to -
change; clinging ever.more rigidly to its outdated
ideas. Nor will the dominant social institutions hand
over their leading roles fo the new cultural forces.

But they will inevitably go on to decline and disin=
tegrate while the rising culture will continue to

rise, and eventually will assume its leading rele. As

the turning point approaches, the realization that
evolutionary changes of this magnitude cannot be pre-
vented by short- :erm political activities provides

our strongest hope for the future. (My emphasis.)

Again, let us ask, the rising culture of whom? The declining culture of

whom? “Inevitable" decline? Sounds as deterministic as Marx's "inevitable"
defeat of capitalism and the withering way of the state! Which represen- '
tatives of the rising culture will assume "the leading role?" If the whole
thing is inevitable, would not it be sufficient to sit down and just wait

for it to happen? Is this some sort of political escapism (in Kolakowski's
terms) or a political strategy of the new cultural class? '




Capra envisions thai the new forces will, at some point, "assert
themselves decisively in the political arend;" by coalescing into new
poiitical parties. These will include "environmentalists, consumer groups,
feminists, ethnic minorities, and ail those for whom the corporate economy
is no longer working.“?? Note the similarity of the expected_composition
of the new parties and what Gouldner has cal]ed the strateg1es of the
Cu1tura1 Néw C1ass.

As preV1ou51j 1mp11ed we shou1d cons:der that perbaps the transfor—
many Third Wprid countries with which we are in sol1dar1ty. If, in factg
EFéﬁé?dFﬁéEiGﬁé1i;ﬁ is a Téiédfé concern of a new class in a technologi-
cally and scientifically "ovardeveloped" country; this will probably be
the cases even among the eiité.of Third World countries. .
tack1ng any study to exam1ne the 1ssue, I will offer two anecdotes t
of s1tuat1cns 1 observed in Cuba, between our Cuban hosts and & group .
integrated by U.S. progress1ve citizens. The U.S. ‘peop]e were explaining
the harmful effects of refined white sugar in the human body - The wery
same sugar upon which the Cuban econcmy depends The U.S. v:s1tors could :
hard]y drink the syrupy black coffee that their Cuban hosts Tove and of- ;. —

fered: They were torn between their beliefs on the harmful effects of

sugar and their W1Sh to be pa]1te to the Cubans. The second anecdote
refers to the inconvenience of our Cuban hocts running around at the last
minute to change their menus in order to accomodate these bunch of Strange
people‘wno insisted en,vegetar1an diets—even if very po]1te1y-—and refused
to eat meat {an item highly valued in the Cuban-diet). There were many
such instances. Because I speak Spanish; I could overhear the comments of
the Cuban people whenever there was a discrepancy between their expecta: ———
vions and what tﬁe visitors from abroad wanted-or were interested in.

I wou]d suggest that it would be the same with the\,ﬂnner" Third
World of the United Stateés; with sveryone who does not belong to the cu]iy

tural new class, angwhere. Ivan [1lich insists on reminding us that:>> |



The rich and schooled and o1d of the worid try to -
share their dubious blessings by foisting their pre- . -
packaged solutions .into the Third World.
1 am persuaded that our immersion in the Y.S. society did not allow
us to examine the extent to which our practice in Freire-inspired programs
was impacted by the transformation movement: It was assumed that Freire's
ideas were eonsonant w1tb tréthormat10na11st idéas and practlﬁes But

trathormat1ena11sts was—to my knov]edge-—never explored. 1 have_Just
touched the surface of both Freire and the transformationalists’ poiitical
programs. The theme deserves further study and a great deal of discussion
among practitioners of Freire's ideas in the United States, part1cu1dr1y
when we are engaged in evaluating our practice. Let us turn briefly to

“what Freire recommends should be done in the area of evaiuat10q.

those ava11ab]e in the United States, range from 1968-69 {the edagogx
the Oppressed) to 1977-78 (Eedggogygqnhatocessf Leztersgtogﬁulmeagalssau)

“Practical advice, ihiéfb?été& as "how-to's" is not available in any of
‘the sources. Freire's comments and suggest1ons would probab]y be unac—-

ceptable to most funding sources in the United States. Even if useful for
conducting internal evaluations {within projects, not for public re?ease),
they are still not specific enotgh. >

Evaluation is described by Freire as;2¢
. An action in which A & B evaluate together a practice , .
that has taken place or which is taking place; based
upon certain objectives above all po]1t1ca1 [my em-
phasis] which illuminate the practice that is being
submitted to evaluafion; with the purpose of attain-
ing a greater effe¢t1veness in the next pract\ce

In these evaluations; says Fre1re, "nothing shou]d be ﬁwdden, ne1tﬁer

;aecemp11shments nor errors. - The true error is to hide any error.




P - ".
2 . v

‘The phrase I emphasized in the above quote confrorits us With the
first problem in "officially” using Freire's.ideas on evaiuatldn within
the United Statﬂs context. ahllq we accept Freire's contentior that the
objectives of_ggx educat1onai program are éssehtiaiiy political, the
system and most of its sources of funding most certainiy do not. 25 ?Héy

are pﬁ]1t!€a1 but also in power and they define reality as they please;

calling it “the truth® and then teaeh1ng it 1n schools and through the
mass media. We are not granted that luxury. We must be reformists help-

'1ng the powers that be to sustain tho ”thls is a wcndérfu7 country" slogan,

Freire sees evaluation as a “formative effort” (in the United States,
formation is understood ac "training");2® an effort that must be grounded
into {or coupied with) "ar 1nvest?gat1on of new forms of action..." Eva-
luatjon is supposed to groblemat1z the educational praetiee (ta consider
1t a problem to be examined). The value of this act1v1ty is that those

ikt engage in it have to stand before (and presumab]y outside of) their

educational practicé to confir wh ther, in fact; they are doing what is
best, or to agree upon areas in wﬁ1ch their actions must be "rectified: w27

!
{

Freire touches upon att1tudeJ appropr1ate to an evaluation process
He believes that, in conducting ay evaluation, there are two attitudes
that should be excluded fl) easy euphor1a 1n the face oF accompTlshments,

errors.

I propose that in the United States "edsy euphorias” tend to be the
ruleé in the evaiuat1ons subm1tted by pruiects to funding agencies. ‘grrors
and problems are played down, lest funds areg cut. Donors. expect success
(even when they sdy the contrary);an account of how the mories they granted

enabled funded proJectS(tn agcamplxsh such &nd such wonderful things, pre=
ferably stated in quantitative terms It is wise to mentién one or two

% 100
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ceipir” probless, of course. #But you better make suke Lhat your feports
Lontidintly express that you have taken—or are in the process ef tak1ng—-'

adeguats measgres Lo "solve” the 1aenf1f1¢d pvoblems. ”Pxoblem—goswng

his ng Chancgé with U.S. rvrﬁﬂrn spurces uniess accomp»ricd by prablem

infrrior And nav ing v 'éry,litt!a chance of dévéibpihg & program of excel- -

lerce.

-
tn

This #as created problens among thé prograns themselves, as there
very little inclination to share “what is really happening” with out-
siders:Zo .

- l
Sharing the process is one thing; sharing the results -
is quite another.. We are 1iving in the United States. ..
Fért peeple keep two sets of books. We all do that.
{ thirk the most important reason to do an evaluation
is to nltimately improve the interactions between all

the participants in 2 program; to share in the process
of growth. It can be enormously valuable for one pro- !

ject to know what processes-have been used in Gther
projects in their evaluations; §t canm be helpful to know
what problems other progects have run inte in deyelop-
ing their process. It is my opinion that it is LESS
useful to know the results. Each project is unique;
each project has its own spécwfic goals, its oWn

structure: S -
3

if an evaluatign is dore wlbh the intent of sharing .
the results with outside groups,-given the society in
whicn we now live, the reSu]ts w111 probab?y be Tess

The above is a representaulve statement of what members of iibékatihg
education projects expressed in persenal sessions throughout our co11ect1ve

interaction between 1978 and 1984, - . -

N
'

L
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' approprléte cizmate for evaluatlnn 2

7 you before you ceu1d even get ciose to'it. :

'DTOJECt\for a new society. In the. Un]ted States as Tom Heaney has stated

{other) groups.

{ontrast the "someone out- *here 1s-wat6h1ng us" att:tude, Wﬁlfh 15 o

ev1dent in the above statenen w1th what Freire c0n51ders te ba an f
0 : ,

The c?*mate that characterlzes our study meetwngs o ;
cannot be any other. but of gritical cur10€1ty, that
cf a search in wh1eh we defy 0urse]ves ,

Freare 3 de51rab7e ci1mate was.. present in some 11berat1ng educat’on
proaects; but ch:y vihén there wWere ng, "utstders: " Informal evaluat10n L

r_éenxnérs were_ held {the second of the two sets of baaks) . But, for the
most p#rt; that was “inside" 1nformat1an and. prO]ect people had to trust

/ -

s

G

L A,_,‘.

Frevre sees in evaluation -a means te ma1nta3n polltzcai c]ar1ty,
because it.-facilitates the development of a coherence4betWeen educatlanaI
pract’eés and “the projgct of a new saexety wdl Thzs §3s written for-
Guineas B}SCau, where Freirs be?zeved there was a government sponsored

e “x

we do not quite have a proaect yet:«~what we have is "a vision be1ng oy
formed g If thws 1s the ease, the goa1 of bo?nt1ca] c]arity and of roher—;

atta1nable

The format’ or structure st frequent]y ment1cned by Freire for con-
ducting ar evaluation is the sem1nar.32 :

Evaluatjon seminars (...).confirm, deepen or correct

the visions of some of the points which were already

discussed in a meeting during whvcﬁ vie prepared ?6?
the practice. i

¥ |

C Freire adv1ses to hold "permanent eva]uat1on sem1nars" 1n wh1ch all méet

to share in the eva1uat1on, re—en?orcwng accomp11shments\and discarding .
what are identified as errors."53 He a]so recommends the use of recof/ers
to tape group discussions. In his. op1n1on, tape would censtwtute an ‘
important collection of documents both to analyze the development of the

work b&ing conducted and to be used 1n evaluation sem1nars'by different
34 : e .
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' evaiudtlen preterences as the onlg way:

t R ,I
'&
- [n -the bedaquy of the Oppressed Freire briefly descr1bes evalua-
ii"' seminars conducted by a worktng team eng/ged in preparations for a
1i

o

teracy program. After |[investigating the target conmunity, the team would:

'14t 4 4 way to “decode”"he realzty that the team riembers had aprehended.

l* wes a means for 1ntegr't1ng the bits and pieces of the segmented redl-

nd thus, an action that would result in a new

th eachp tram member saw

d ana1¢:1s of the giaba] {caherently 1ntegrated) situation of the community,

pownt1ng out’ the 1dent1f.eﬁ primary and secondary contradictions which

caffected tummun:ty reswderts 3 Yet Freire does not hold his particular
.36

’t is poss1b1e, hpwever, that you may be already utiliz-
“i‘ ing or th1nk1ng tg utilize a differgnt evaluat1on method.

That s _not important. My emphasi,) *

What is essent1a1 Es, f1rst that a permanent evaluation
be made on the workﬂbexng ccnﬂucted and, second, that
uvaluat1cn never be considered as a nieans to prosecute

. for criticize in a ne?atlve way}. =

;,,(f i K
e He above cuote Freare apparent]y means that the <eiected methed

_ ;or eva} tion is not 1mportant If, in fact; that is his meanlng, I

St“hngiy disagree. Methods, like facts, do not stand by themse]ves They _
aze baseu xpon pa11t1ral prefererces, an eﬁ1stemoiogy and an 0nto1agy

fax’ to understdnd hhat is being evaluated. In the land_gf "surnamed”

lrh Pvulﬂataﬁﬂs, one mu'st choose very carefully which method to adopt; thh1n

those q«tepted 5y the abth0r1t1es" upon- Which the f}nantza] I?VES of our
orerams ﬂepend In fact, some evaluation methods may force an institu-

tion to move a]ong d1rect1“ns t at.ultimately can ﬁestroy what it was all
3? s
d.

abaut when 1t starte
- - \

P R -

S
[ -

.

. ;'?ﬁe éiﬁﬁ?é* ?h?éfﬁéi .defy1ng1y honest eva]uétiéﬁ Fre1re advocates

States 1t may be gon51dered useful in the ”11terna1" act1v1t1es of a
program or* institution, 1fgandeahen there is.a guarantee that results w111 :

-not be. made pu?lte. The premxse upon whlch 11berat1ng programs operate "
i5 "out there, no.one understands what we are do1ng. " It may .be m1staken,;

but the prem1se 1s there ‘and cannot be. denxed

U 3



3 _ )

o "In there," as. Opposed to ' iout there," we thought .we knew What We
_Were do1ng But we did not: Our assumptions were wrong: -the theory of
:Pagio FtEIYE was ggg-trahsferabie from the context of northeast Brazil to.
“the “inner Third WSFT&“ of the United States. What in effect we tried to”

{:de was to push Freire's thecry to its outer Timits, and when we reached
‘the outer 11m1t3—\££gl£e was. not there anymd\e We cannot blame Paulo.
Freire for this. . It was Duy cwn doing. We needed to be11eve in something
to flght our owWn apathy and, a11enati0n in the United States, and perhaps
to confront "the old ciass" with a theery we arrogantly thought it could

not understand .This was to give us some time to\rea11gn our -forces after
\

the no1°y sixties: - . . \

We became 1mmersed ‘as members 9f the cultural’ new e]ass (Aﬂéles and
minorities alike) in the transformat1ona1 movement and fa11ed to see that;
desp1te 54m11ar1t1es, 1t may be qu1te different from the th%pry formulated

. " .
»

/
ut a]so to coopt our work we_took qS;meney to work against: 1t, and
“were most effectively neutered. W g%d“not even realize if until it was -
too late.. A good po11t1ca1 ]esson from which we have to learn if we are
to begin anew. But in order to do: th1s, we also need to examine the Tes-

sons that can be drawn from Freire's experiences in Guinea-Bissau.

~ : < i .

¢
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Notes to Section 6: Evaluation and Transformation
¢ 7 o

The basic labels are "qualitative" and "quantitative," within which

all others are categorized. The qualitative/quantitative d1chotomy

[y
.

+ has produced an extensive bibliography:. For an introduction, s€e

Ray C. Rist's "Overview" in WOrkshqps,Explurlng;anlltatlie/
Quantitative Research Methodologies in Education (Far West Labora-
tory for Educational Resgarch and Development, July, 1976), Vol. I.

2. Gideon SJoberg, "Pe11t]cs, Ethi¢s and Evaluation Research," in_

Marcia Guttentag and Elmer-L. Struening (eds:) Handbook of Evaluation

Research1m¥91f42,(Bever1y H111$ Sage Publications; 1975); p: 34:

3. For good sources on qualitative research see Robert Bodgan and Steven U
Taylor, Introduction to Qua11tat1ve Research Methods. A Phenomenolo-
gica) Approach .0 the Social Sciencet {New York: John Wiley & sons,
1975). ATso,; see Michaed Quinn-Patton,. Qua11tat1ve Evaluation Methods

(Beverly Hills: _Sage Publications; 1980).

. 4. Paulo Fre1re PedagoglagdelAOprlmldo (Pedagogy of the Gppressed)
" (Montevideo: Tierra Nueva, 1970) pp. 182-83.

§. Michael Mathews; "Knowledge; Action‘and Power," in Mackie's Literacy
and Revolution, pp. 82-92; has descr1bed the onto]ogy of Paulo Freire
as a 'process anto]ogy,

!

6. BiUé Series, Side 1.

7. For a general 1ntroduct1on to the subject, the ?6119w1ngftw07bggks
are excellent: Fritjof Capra, The Turning Point. Scie
and “the Rising Culture (New York: Simon and Shuster; 19827; and
YMariiyn Ferguson, The Aquarian Conspiracy. Personal and Social Trans-
formation in the 1980's {Los AngeTes: J.P. Torcher, 1880), specifical-
'137§b§pter 6, "Liberating Knowledge: News from the Frontiers of -
Science;" pp 145 87, and Chapter 7, "Right Power," pp. 189-240.

Jessica Lipnack and Jeffrey Stamps, Networki
and Directory. People Connccting with People, L1nk1ng Tdeas and

Resources (New York; Doubleday and Company ; 1932), speéT?1cé1Ty
Chapter 1, "Discovering Another Amer1ca," PP 1-9.

8. For a very good exp]anat1on of the phenpﬁénon of network1ng see

he

9. Among them; Jerry Ruan; See Ferguson, Aquarian Eonspirééy, p. 206. +

10. Ferguson, Aquar1an Conspiracy, p. 192.

11. Ibid.; p. '202. The ideal is very non-directive, as evidenced in Ehis
quote.
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12. Ferguson, Aquarian Conspiracy, p: 205.

13. Ibid; p. 207: °
14 Ibid)p. 213, |
16: Ibid:; p: 215 i
17. 1bid., p. 218.
18. 1Ibid., p. 222.

;iéi' i1bid:; p: é?_é S N
20. 1bid., p. 229. | - . R

o~

¢

21. Capra, The Turning Point, p. 419.

22. Ibid., p. 8418. It is interesting to riote that in this point Ferguson.
and Capra disagree. According to Ferguson, "Because politica? parties’
are_precisely the kind of conventional structure that. is not working

~weil; it seems unlikely that any:will emerge from the::. social move-
-ments now afoot. The energy expended to launch a new party and field

... ._candidates .against entrenched parties would divert energy from enter-
.~ prises with a better pay-off,"_Aquarian: Conspiracy, p. 221. Fer=

‘ guson has more faith in the possibility of transformed individuals-

being elected to key positions and transforming them from within: -

“in .every corner of government; human beings conspire for change“

(p: 235). She further trusts that federal funding will give "legi-

- timacy" to the movement! : .

23. , 111ich; History of Needs, p. 66. o o .

24. Patllo:Freire, Cartas a Guinea-Bissau. Apuntes de una experiencia
pedagbgica en proceso (México: Siglo XXI, 1977). (Hereinafter .
referred to as "Letters,") p. 174. - - ;

power in order to interpret and to describe reality: the ruling:

v groups, to sustain the status quo; the others to bring it down or to °

- -transform it. Ideology, as a synonym of political, is a much uséd
and abused term which is coming to mean “the thought of my oponent."

Fernand Dumont, Las Ideologfas (Buenos Aires: E] Ateneo, 1978), p. X.

The meaning of ideology and its role in the politics of "who gets
what, when and how" (a definition that some would describe as ah
ideology); is a very complex Subject much debated in progressive

circles. In the debate, the distinction between theory, scienge,
. B )

. . !
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26.

27.
28:
29.

’

1deo1ogy and pel1t1cs becomes more and more blurred. .,"Today, the
debate about the concept of ideology is at'3n~1mpass€' The dogmatists

~ believe that science can be freed right now from all ideology. The

hypercritics -believe that knowledge is only raw apbearance and that.

so-called science is merely the ideology of this society." Henri

Lefavre, The Survival of Capitalism. Reproduction of the.Relations
of Productibh (New York: St. Martin's Press, 1976), p. 68. Ser
note 15 in Section 2: Poi1t1ca1, in the 1.S. _power structure, is
deemed {preached as) separate from the role of education; in which

the ideoiogical control of the ru11ng class is not admitted as_ such;

but as "the truth."™ If the truth is questioned; those who question~

it are accused of be1ng subversive (as indeed they are). However,
the semantic reaction to subversive in the United States equates the
word to “"Communist,” and “"anti-American."” Herein lies the problem.
The objective of_an educational program in the United States cannot
be stated as "political" because this is*meant by the system to be

understood as "pertaining to pary politics" and/or “being Communist, L

neither of which is accepted as the "proper" réle of, educat1on in the

United States. . ,

"Fdrmat1an“ in Fre1re refers to a long process of personal and co]-
Jective development which uses the “correct” way of knowing: acting
for transformation, reflecting upon the action as.a means to act
again; and so. on. “Training" refers to the acqu1s1t1on of skills

and "static" know]edge within a short period of time, in a. mechanical
way devoid of introspection or reflection (critical thought). For=
mation is political in the sense of "correct" politics; tra1n1ng is
equated to domination; in Freire's thought: This created serious
problems for practitioners seeking®to "train" Freirian educators:

See Phyllis Nob]e, Formation of Fre1r1anAEac111tators,(IRCEL Product .
#1), Chicago, Latino Inst1tufe, 1983 7 ;
Freire, Letters, p. 132. '

Ibid:, p: 42. |

"Some Thougiits on Eva]uat1on,“ subm1tted iséormally by a menber of
the network in March, “1982. P :
Freire, Letters, p. 108 -

Ibid.; p. 137.

Ibid., p. 33: "

Ibid.; p. 41:

1bid. , p- 132.

FPE]PE Pedagbgi s p. 140.

»

103 11

[P5 Y
Q!



L3

36
37.

Freire, Letters, p. 132.

Specifically, methods aimed at determining quantitative elements -
within which quantitative “growth" is considered to be an indicator

of success. An institution caught in this trap strives "to incredse
the number of" (graduates, illiterates made literate; applications
for admissions; enrollment; etc:), and does not consider the impact
of growth upon its institutional objective of "participatory demo-
cracy.” A participatory meeting of 200 persons must be conducted
in a manner quite different from a meeting in which only 20 persons
must participate. Further; growth usually means more staff and
perhaps a bureaucratic structure (or the burning out of a workaholic
small staff which tries to cover all the bases); not to mention the
~need for.an increase in incomes, for which funding agencies do not
provide. Staff members have to use a special person who will werk

full time as fund-raiser or assign this task to a person already
overburdened by administratiyg duties. In any case; the work of |,
this person will separate her/ e res

tion problems in the institutioh, As a result; the jobs of fund-
raisers.and administrators arefnot understood and are often despised

in liberating education progra

104 -

im from the rest; creating communica--



Section 7
THE LESSONS OF GUINEA=BISSAU
Pedagogy in Process: The Letters to Guinea-Bissau is, among Freire's

maéﬁ féééﬁt Béaké; the thy avaiiasie ih thé Ehgiish-ianguagé ?or '

(1) ref]ect1ons by Fre1re; intended for the reader_of the,book, and

(2) the text of some letters written by Paulo Freire to Mario Cabral,
State Commissioner of Edueat1on and Culture in Guinea- B1ssau, and to the
teanm that within Guinea- B1ssau was try1ng to use. Fre1re s ideas and pro-
- cedures to develop a nat1ona1 literacy campaign. The 1etters “themselves
L omprise approx1mate1y 45 pehcent of the book (eerta1n1y ]ess than. half -
of it¥ at least in 1ts Span1sh version, which 1s the one 1 have used).
What is written d1rect]y for the reader is 1ntended by Fre1re to be 3
"letter-report; a letter as 1nformal as the rest of the 1etters which -

1ntegrate the book." Freire does not seem to realize that the letter he

\
N

addresses to the readers comprises the 1arge>t portion of the book itself. NG

Many colleagues engaged in liberating educatien in the United Stétéé
have told me, in a confession-1ike manner, that they have not read the
entire book: When I asked why the reasons were that it was "too slow," ,
"too Eéréng, and éb on. ?ét'ithéré are phrases in the book that are .
'rec1ted frequently by U.S. pract1t1oners ma1n1y the f0110w1ng 1

In ruth exper1ences are not
tra p]anted instead they are .

Perhaps this is. the statement Found mest meanrngfu] by U. s. practitioners.
It justifies all efforts at re-invention. The -book offérs no guidelines
- as"to how an experience is re-invented. Therefore, ‘everyone can say "1 am
re-inventing Freire's practice:”

. 7 7 B : E A B !

1 made several critical readings of the book in\question without any
supplementary bibliography about Guinea-Bissau: Afte(wafas; I turned to

i # ’
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supplementary readings. I was taken by surprise by facts which I deem
extreiely important to bear in mind b’e’?’e”re’ considering any educational
~ endeavor in Guinea-Bissau, and needless to say, to make a critical read-

ing of Freire' s book. Some of these facts were prov1ded by IDAC2 one |
year before the first Span1sh_gd1tlan’”é Fre1re s book became ava1.ab1e

These facts, as stated by IDAC, are:

o The ]1vrs of 9 ;:of the population of Guinea-Bissau

revolve around a piece of fertile land where the

L main crop is rice. Agriculture is not just the
foundation of Guinean economy, it is the entire
Gu1nean economy.

.. The populat1en {at -that. tame) was..800,000. znhabltants
"in_an area smaller than Switzerland. i [Qy way of_
comparison, I would add that Puerto Rico is several

~

times smaller than Guinea-Bissau and is populated by -

more than 3 m11110h 1nhab1tants ]

-+ This population. was made up of more than ZBJE?fTETent
“peoples" or "ethnic groups.

B B1vers1ty is flagrant in all areas— frenlsk1n eolor

to’ the shapes of houses; from language to religion

«from c]oth1ng to diet; from agricultural tools to

marriage.rules, from the division of labor to the
d1str1but1on of wea]th

. Rellg1ous diversity: Moslems and Animists coex1st
with a few Christians (my" emphas1s)

« Language d1vers1ty More than 20 “ethn1c“ languages
are to be found, and yet another lingua franca is

being deveioped, Crzole; a sort of Africanized Portu-.

guese enr1ched with the contributions of regional

I'm'p"o'rtan't éégménts of the diverse ethnic population:

a) Balantes - major ricé producers, ]1v1ng without.a
state of h1erarchy in a horizontal and egalitarian

society where each fam11y works the land which has

. a]ways been the village's communrty property.

b) Fulas - a population segment with a we]l defined
h1erarchy based on the authority of the chiefs,
who live off the work of the peasants and‘women.




"It 1s,“ says IBDAC, "on the basis of such a cemp]ex rea11ty, with aT] its
richness and its shertcam1ngs ‘that the PAIGC }Afr1can Party for the
Independence of Guinea and Cape Verde), together: W1th the people, is buiid-

ing a nation. w4

I would ask thosé readers who are interested, to read Freire's book
again and test my contention that none of the above “facts" and/or com-
, p]ex1ty is evident in the book. ~Perhaps you will be as shocked and amazed
as I was. You may rightfully ask why. 1- eertamTy did.

Althouw the evolution of Freire's thought over the seventwes has not
been studied -in. depth, we have all. assumed ‘that he has been: tak1ng an
1ncreas1ng]y Marx1st,rad1ca1, stand. DUe to th1s,,1 could notwunderstand :
how anyone that uses Marx's wr1t1ngs*’even if only as an analytic eoo1-,
can poss1b1y omit the existence of sa rad1ca11y comp]ex mater1a1 realities
_ 'when describing a- pedagog1ca1 process Freire did not offer us, the

readers, an analysis of the cond1t1ons of Guinea-Bissau in which he was

\\\\\

1nterven1ng. Why? Was this not cons1dered an 1mpartant perspect1ve for
the reader? How could we grasp th® context wmthout this information? Or,
stated differently, what kind of context were we:to assupe? |

. Both Freire and IDAC state that the government of Guinea-Bissau, in
the person of Mario Cabra], in the Spr1ng of 1975, 1nV1ted him and the
IDAC team "to visit Guinea and part1c1pate in the deveIOpment of the natio-
nal adult literacy program.' w5 'A reactton of enthusiasm and apprehens1on
" to the invitation is stated and a react1on of surprise 3s_Jm§gg§§ In the
Spanish vers1on it is stated: “we rece1ved, in the spring of last year
(1975) the off1c1a1 1nv1tat1on..‘."6 (My emphas1s ) A careful reading
makes the reader wonder about the grannat1ca] use of “the" instead of "an"

»

official invitation.

-

No explanation 1s offered as torhow the 1nV1tat1bn came about; nor

as to the initial, not "off1c1al" events that led to the 1nV1tat1on tinda

l
Haras1m prov1des a different v1eW'7 i o



> | .
Paulo Freire and his—team of educators from‘the Insti-
tute of Cultural Action (IDAC) in Geneva had offered
both financial support and pedagog1ca1 assistance for

the adult Titeracy activities. ~(p. 5, mﬁ/empha51s )

‘In January, 19755 Freire made contact with the M1n1stry

of Education in Gu1nea-Blssau, express1ng interest in,

- the literacy activities being developed in Guinea- ¢ o .

Bissau and offering technical and financial assistance
for such work. ,(.).) By May of that year the offer was

accepted. (p. 195

A

| 1t seems Freire made an offer that the government, aﬁxibug to create
. a nation and having scarce economic resources, was not in a position to
reject.® This is very important because it could be that Fre1re and the

T IDAC team “invited themseives," so to speak. If so, "the” off1c1a1 Tetter

7% of invitation receivéd by Freire and IDAC,; may have been a 1etter uf
acceptance in.the form of an off1c1a1 Tetter of 1nv1tat1on

Why. 1nv1te themse]ves? Linda states 9

Gu]nea Bissau: represented an oppurtun1ty ?or Freire

and the IDAC team to implement the Freire method of \;&f

literacy in a revo]ut1onary, Third World. country.
The experiment in-Brazil had been 11m1ted to rela-
tively small e:per1ments The Chilean experience
had .not s1gn1f1cant1y reduced*the rate of illiteracy.
Moreover; since the 1970's Freire had also. been con-
fronted by problems in his theory of- conscientization o
for changing social structures and conditions of ° o

oppression.. In the mid-70's he wrote (...) that as - i

19ngqufthe7§tructures of a society do not change, A o
the education system will not change in any radical , I
way, beyond offering reforms which stiil contribute ‘
to maintaining the existing oppressive structures. : /

£ ) Gu1nea-B1ssau represented such a reyolut1onary R/

could serve nat1ena1 reconstriiction. Moreover; = i
. through his work in Guinea-Bissau; Freire also im- ]

plicitly contributes to the image that his literacy | /- '

method has universal va11d1ty and apprqpr1ateness to ,

the Third World. . .

I have quoted Haras1m in 1ength because her work—a doctera]
d1ssertat1on-—1s the on]y such document Wh1ch examines in a d1rect way/the

- . R H

10s 118

A 3 B - . B
230G L . - : - 'Noy 7




vant 11terature, but also "two. f1e]d visits to Guineat B1ssau to ce]leet
- primary and secondary”data. in June and July, 1980 and from September
1980 to March 1981."10 According tr Linda, she directly 1nterv1ewed the
major actors in the studied events, 1nc1ud1ng Paulo Freire. She also
conducted research in the government archives of Gu1nea B1ssau far the .
f1ve-year per10d 1976-80; made v1s1ts to the inteérior of Guinea-Bissau;
observed and recorded literacy classes. Her havvng Tived and worked in
the interior of the country for seven months (1nc1ud1ng the coup d'etat
in November, 1986), is an add1t1ona1 exper1enee that inelings me to con-
- sider very serious?y Linda‘s findings and conclusions. ’

Linda concentrated on the subject of 11terary, whizh is only tangen-
tially relevant to the work U,S. practitioners conducted based upon
Freire's educat1ona1 philosophy. Yet, as it is such educational pn1ioso-
phy what was behind Freire's work in Guinea-Bissau; Linda also examines

~ the thaught of P&U]é Freire. An_ena]ys1s of the results obtained by
Freire in Guinea-Bissau is relevant to us because of this, reason. .That
is why I will try to summarize the highlights of Linda's conclusions in ~
th1s section: '

-

Among Linda's f1nd1ngs 15 the fact that 1n 1980, the Bepartment of
Adult Education of Eu1nea-B1ssau declared.the following: 11

We could say that T1teracy in the years 1976 to '79

jnvolved 26,000 students and the resu1ts .were phrac-
tically nﬂ° ,

The statement has séribus'imﬁﬁtatiansw First, as s{é{éa sy L?ﬁdéilz
v

This fa11ure,was unexpected and raises many quest1ons

- for educators beth in Guinea-Bissau and internationally; -

because the context [post- revalutlenany] and the method-

ology [Freipé's] of the literacy work had created ex-
pectatlons/ar succe:s '

~-More important for our work in thé Umted States~ How many of us a
“knew that Freire's practice in Gu1nea B1ssau was dec]ared a failure in
19807 Why has not Fre1re d1scussed th1s very 1mpertant matter with his ;*'
fdtfferent aud1enees if Puerto. Rico- and the Unwted States7 i deem it

R TR
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éSSéﬁtjé] to summrize what Linda Harasim.considers to be elements which
led to the failurg of Freire's literacy campaign durin? the national re~
liinea-Bissau after the country nbtainéd its indépéﬁdence.
\

¥

_ construct1on of 1

éveraii—;’1nda sees Fre1re as having an idealist and populist 1dee1»
ogy that led him to romant1c1ze Guinea-Bissau and its people. The pq11t1-
cal economy of the country; its historical and cu?tural'trad:@iééé~;”
including languege—were not much taken into consideration by Freire in
the design and implementation of the literacy campaign. -

The lqteracy campa1gn was conducted. 1ngkaiigguese, Wﬁiéﬁ ﬁéi éﬁiy

! spﬁken Qy\on]y 5% of Guxnea Bissau's entire pruiatzon, "who are ail
literate.” The main 1aﬂguages of Guinea- B1ssau and the pereentage of the
.popuzat1on that speaks these are descrubed by Linda as fo?lows 14

\

Balante = ~- . 26&

Futa - 23
Mardinga. --  12%
, Manjaro ==  10.6%

»

Ccreole | -- 45%

Creole is usually spoken as a second language to any of the above.

These are ail oral ianguagéS'daminant in all vural areas and were
not available in any written form dur1ng the campaign. Guinea-Bissau had
no literate tradition and this created a serious proh]em a lack of
motivation. Peasants saw no need for T1teracy nor did thev have any ecv~
nomic motivat1on to Teara to- read‘and wr1te . '

| =4 ‘

The eeenomy of the ceuntry was basﬁd upon subs1s€ert@ agr1cu]tnre~a

pre-capitaﬁqst mode cf D?OdUCtiOﬁ in Marx's theory - The: Cahﬁt?y had an
underdeve ope ed"t erhnalogy Moreovgfﬁ its ethn1r graupv {move than th1rty,

accard1ng to ara51n) not on]y‘were éery different’ but. aase Tived in ;
-isolation- from<each other‘is’ P“a§éﬁfs the maaor1ty'of the po&u]atian had

$n
o




had little contact with the colonizers and had ﬁdt'expéréehcéd direct
ékbiéitéti@ﬁ; Thus, they had 1ittie awareness of the colonizers as an
oppressive tércetls‘“7h1s was stated by Am11car Egbra] ﬁur\ng the six-
ties. !’ Yet, Amflcar beliaved (or stated) that the war and the deliberate
efforis of the revolutionary armed forces had éUéééééfuiiy ameliorated
tribal differences; and these were not considered by him to be a major
problem. 18 Freire stated that in his stud1es about Gu1nea Bissau he gave
special importance to thé-wr1t1ngs of Amflcar Cabral. 1 must insist that
AFre1re seems to teke at face value the wr1t1ngs of revo]ut1onar1es not

giving a thought to what A]1nsky established as, Rules

In the midst of a war a revu]ut1onary leader (no matter how "authent1c")
Just cannot‘afford to increase the enemy's strength by an admission of

weaknesses 04\{?V01Ht10nar185 in the cause of national liberation. 'I wohdér
if this fact was one of the elements which misled Freire in h1s understand—
ing of GuYinea-Bissau. ; e ' '

[
AN

On the other hand, Amflcar Cabral did analyze class stratification in

Gu1nea B1ssau. He descrfﬁed the var1ous etﬁn1c groups and tﬁe1r axf?erent

- gach population segment He anticipated problems during the natibnrl re-. -
‘construction stage after jmmediate independence; focussing .these prdblems
on the role of the petty burgea151e before and after independence. The
: role of the burgeoxs1e is the only “class" aspect whach Fretre ment1ons
in his book: : ]
: \

,.a

\

Upon independence, Guinea-Bissau had no national identity as under-

stood by the industrial West: " cuTture? Ianguage, centra]1zed market
economy; or political consciousness. Yet Freire strangly believed that a .
national consciousness was present in Guinea B1Ssau It did not have an
infrastructure to allow for travel to and commun1catlons ‘with the interior
of the country thh any reguTar1ty. The mindmum qua11f1ed person-power

_ required to take on the many complex duties of creating a state machinery

~ for the planning, coordination and implementation of a project for a new
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society 1h a country dnvastated by war was simply not available.. During
the entire four centuries of Pnrtuguese dom1nat1on\ the number of un1ver~

sons 20 . ; ﬁ;_~ -.;;

vvvvv

book on the subaect he stated should nat be dene he assumed that he
understood more. than he did and transferred kis method from one- Th1rd Wcr!d
ccuntny to another. 21 Freire did not éoﬁ§1der that the etonomic under»
“development of Gulnea-stsau and the cend1t10ns we have br1ef1y descr1béd
would create a context comp]etely d1ffereht from that in’ wh1ch he déveloped
his theory and practice; a context in wh1ch h1s Titeracy method and 1deas : ,5?

‘?ﬁimiy.couldfnot work:

What I deem fascuSéé?hg in Harasim's analys1s is-that she’ p1npoints if
ideas behind Freire's practice in Guinea-Bissau that are very s1m1}ar to.- ' .v
* those described by~Pere1ra Paiva regard1ng Freire's 1nte11ectua1 formaticn . fﬁ
in Brazil in the late fifties: “an 1dealwst~pcpu115t 1deo]ogy, the 1mpact iu?f
of Christian Px1stentxallsm (from which emerges Fre1re s concern w1th T
“authent1c1ty“ and intersubjectivity); the concern 10 prepare “the masSes
for democracy through a process of educating consc1ousness fur Tibe?&fi&ﬁz
and his Christian ethics in which tﬁe petty burgeo151e commlts class. su1— «*"

cide in solidarity with the. eppressed ina sort of: &

N}'.

Myst1cal transformation 0f h1thert0 very ma%er1a11y

determined beings. the leadership cIass, by an act’

of sheer moral and re11g1ous w111

U!tlmately, Harasim asserté, Fre1re a;ts as if c1ass strugg]e aou1d be ﬁi

| “neutra11zed by splrxtuai wz]] w24

i have already dISCUSSéd how nany of us lgnore what HaraS1m cai]s
 “the objective class interests of the Teadersﬁ1p, educators and 1earners.?
Haras im p01nts cut that FrE1re a]se 1gn0red this- aspeet (the c1ass roots .
of consciousness). In her opinion, Wh1ch at the outset she states 1s based
upon historial materialism, "the proletarianization of he petty burgeo1s1e






: .iz‘the result or nnter1a1 economic. factors rather than of moral conver=

-~

1ng-w1th, 1n Haras1m s vwew were: (1) the be:1ef that Guinean5-had bean -

T Oppressed by 1nc13310n in colonial schoo];g and (2) the be]xef ‘that Gu1neans
?}s‘mwere pe?1t1ca11y literate: 26 . The Tatter is based on Fre1re s stated view
- 'that the war of 11berat1on po]1t1c1zed the popu}at1on Fre1re does not

offer us any 1nd1cation as t0 the evxdence upon whvch he based that con-

““elusion:
. ' ‘ S ar )
@ On the "pedagog1ca]" aspects. of Ere*re s fa*lure in Gu1nea-B1ssau,
Har351m found that Freire did not offer practlcal, concrete advice for the

areas of tra1n1ng,acurr1cu1um development and evaluat1on o s

The ‘activities. env1sxaned and eventua]?y 1mplemented

- e e — — g S — e - = —

were inappropriate, unrean1st1c and beyond the capa-

cities of the country... [A part1cu1ar] strategy, was

. more concerned with orchestrat1ng the “class-suicide”
. of thé: animators [literacy teachers] than with such =
con€rete .tasks as teaching the populat1on to read and v
.7 write. There were simply nct emough literates in the
- caantry‘%c go out to live in a village fer twe years
, in order to ach1eve class squﬁde ‘ .

Fre1re had to khow that Gu1nea B1ssau dldgnot have the qua11?1ed per-

'i*as the role 7s ca]]ed in the Un1ted States). . Ws have seen that not offer-
_.ing practlcal advicé seems to be "stéﬁ&éfa procedure® of Fre1re, at least
..in his d1a1ogues mnth pract1t1eners of his ideas in the United States.

However, 1n Gu1nea-Blssau he Was to a gréat extent directing the 11teracy
.. .opkration. H1s fame and- presttge probably had‘a great deal of 1nf1ﬁeﬁte

. ina country p]agued by thausands of prab]ems fbr nat1ona1 reconstruct1on,
_ -ampng whxch a 99 percent 1111teracy rate wnu]d 1nescapably be a maaor
: :.obstacle 1f 1n the. United States Freire has been considered aTmost an
‘f.'biaélé-we can 1mag1ne\hew he would be heard .in_ GHihéé'Blssau If in the

15n1ted States we “have found 1t extreme]y d1ff1cu1t to find and train (form§

thxs type of.staff We can well 1mag1ne what the s1tu§t1bn wou1d be in a-
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soc1ety overwhe!m1ng1y 1ntegrated by an illiterate, techn1ca11y under-
deve1oped and 11ngu1st1ca11y-d1v1ded peasantry

According to Harasim, the responsibilities assigned to the animators
. in Guinea-Bissau "were massive," including:Zd

<

‘Political néﬁiiiiaiﬁén '

- Health and preventive medicine ;
Agriculture and commnity development s
Literacy work.

Volunteers for this work "came from the primary and secoridary schools”
(mostly- urban and almost untquched by the war). They were hard to find
~ and among those who did volunteer tﬁere was- a high drop—out rate. Harasim.
" believes that 29 : 3

‘)

Freire's conceptualizat1on of a 11teracy animator was

%ggggg;the capacities of anyone Who was available.
My emphasis.) . . | N

What kind of tra\h1ng or assistance was provided to these volunteers? -
. The Department of Adult Education in Guinea-Bissau summarized the results,

of the| tra1n1ng pr0v1ded to animators as follows:> 30

_ a
¥ The program contentfgf gbgf;ra1n1ng program was simply <
too vast, {...) it reflected a Tack of linking theory . :

with pract1ce, and there was no real linking of lite-
racy w1th the soc10~ecun0m1c development of the country.

EykWay of illustration, a1though Guinea-Bissau's economy is described .
everywhere as overwhe1m1ng1y agr1cultura1 “Maf?é Cabral had to 66?nf out
to the 11teracy team that they had fﬁrgotten to ‘mention agr1cu1ture in the
draft of the first.[literacy] manual and that, given the importance of

' agr1cu1ture to the’people and economy of Gu1nea~B1ssau, they should do so. w31

(My emphas1s ) [ =

- "

Th1s by itself, g1ves me the 1mpress1on that the-work ‘being conductea
' —Freire’ s ‘statements to the- contrany*notw1thstand1ng-—was almost alienated:

' from the context for which it was 1ntende i : e
\
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An everall view of trie educat1ona1 materials used was provided as

follows: 32

[The materials] were not always written in a language -
accessible to the reader and many times the form of
presentation of the content was too theoretical and

difficult to understand: N

> I ,,,,,.,,;,,.,,,, S - \

Haf351m strongly criticizes Freire for considering all sorts of pro-
hlems as essentially "political:" For Freire; problems are the result:
"of an incorrect attltudé and wrong po]1t1ca] stance on the part of the
educator. i33 This reminds me of his evaluation of the Cuban presence in

- Africa: the important th1ng was the attltude wWith which tiibans went to
Africa: Attitudes may be 1mportant, ‘but surely not everything can be’
reduced to "incorrect attitude and wrong political stance.” For instance,

.Linda mentions’ very serious practical problems she encountered during her
research. The lack of a duplicating (photdcopy) machine which Teft her

. ne ept10n but to transcr1be by hand many government dﬁcuments, lack of

| tranSportat1on to go to the interior of the country, and so on: We have
no reason to believe that anlmaters did not face many such pract1ca]=
irritating problems; prob]ems that obstruct and delay -any preV1ous p]ans
that do not take material cond1t1ons into consyderat1on ' |

v‘

\—-—" ' *
Let us not forget that we are referr1ng to animators with 1ittle
forma] schoo]vng—-not the Christian university students in Brazil, or the
university-graduate Latinos and ether facu1ty members in U<§ universities. |

" If we had prob]ens translit1ng Freire's ideas 1nto action, we have no

reason 1o think that Gu1neans found it any easier: ;
* ' Lack of practical adv1ce from Freire to U.S. pfééfﬁfﬁéﬁéf§ can be

understood and even Just1f1ed "The conditions of Guinea-Bissau do not
warrant such a justification. Freire has always insisted on acting upon
réf’ectibhfabout Jocal conditions as a basis for further action.
Pedagogy is po11t1ca1 but not gglz political: It seems that little
(1f any) attent1en was glVen by Freire to the total unfamiliarity of the

. ~ -




Guifiean_animators with what could be called the art and/or science of
teaching; and; within, to the development of oral; visual and manual skills:
different learning styles, and psychological factors that facilitate or
impede iéarhihg—34 A considerabie number of specific and very concrete
errors in the Fre1re directed program in Guinea-Bissau identified by the
government itself is i "”"dﬁand_analyzed by—ﬂaras1m T have on]y touched
"”"EEEZ‘the surface of her work because my subJect is not 11teracy

My purpose in highlighting Linda Harasim's doctoral dissertation is
to encourage a discussion on the extent to which Freire's ideas can be
translated into a coherent; successful practice, by look1ng at how Freire
himself did it in a Third World country Granted that he attempted to
work within most difficult material conditions. However; he had the

. government fully behind him—which pract1t1oners in the United States do
not have—and p]enty of information about the cond1t1ons of the country in

~wh1ch Freire thought he was not a stranger .

to force a reality to "fit" his pre formu]ated theory As alT of i us he

se]ected or perce1ved from the reality he worked with only those elements
© that seemed to support his’ theory The contrad1ct1ons in his theory

-—sharedto a great extent by Amilcar Cabral and the PAIGC=1ed. them all
astray and prevented them from comprehending the totality of the country.’

| Amb1guous objectives w1th no concrete pr1or1t1es (to po11t1c1;e, to teach
to read and write) in a desperate chaotic and d1sorgan1zed need to create,
a national government without a nation, probably needed, more centra]
authority\than either Freire or the PAIGC were prepared to a]]ow Inde-
pendence does not; in any conce1vab1y way, erase c]ass conf11cts and vested
1nterests in a. popu]at1on Am1]car Cabral h1mse1f sa1d it time and time
aga1n before he was murdered in 1973 Accord1ng to Linda Harasim, soon
after the 1ndependence of Guinea-Bissau, "the bureaucrat1c petty burgeoisie
and the pro 1ndustr1a11st soc1a11st sectors," deve]oped an alliance to -
g1ve pr1or1ty to urban= 1ndustr1a1 deveiopment practically abandoning the

needs af peasants and 1gnor1ng the country s mode of product1on The
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Party, gccord’ng to Z1egler wanted the deve]opment of an essentialiy
agricultural society that Wou]d be self- suff1c1ert to cover the basic needs
of the p0pu1at1onv 6 As of 1978 Z1egler asked whether Gu1nea B]SSBU

- explo1tat1on of the country s m1nera] resources and the r1g1d entrance of

the country to a world market almost totall. dominated by muitinational

societies and_1ndustr1a] states;"37

By Harasim's account; it seems that the PAIGC was defeated in the
pr1er1t1es it had established. ‘Frank Tenaille; offers us the foT1OW1ng

information: 38 : - - - B
- « Ypon 1ndependence the PALGC had 18, 000 armed forces.
T : which inststed in "conserving their privileges." ™

? pRa— — — - —_—_ —— = 3

This was an elite of armed combatants who received

political education and literacy during the struggle.
After independence, the government slowly integrated
them into the country's economic life by means of
agricultural cooperatives

el issical” nat1ona11sm, estab11sﬁ1ng a "state capita-

lism" under the direction of the Party, proc]a1m.ng

jtself as a "nationak revolutionary democracy

. Nat1ona11st reforms were 1n1t1ated under ane"ant1-;

strat1f1cat1on

s The PAIGC adopted directives of the petty burgeoisie

- . of Bissau [the capital city] and norms of pacific-
" co-existence at the 1nternat1onai level.

s In August 1976 a general report prepared by Aristi-
r des Pereira, Genera] Secretary; warned about_the risk ...
of "r1ght1st deviations" that. the Party should pre-

vent by 1nsur1ng command over key pos1t1ons

¢« In March,1977;§Lu1s,Cabra1 was re-elected President
of the State Council for a 4=year period.

* * In November 14, 1980; one of the most active military

- chiefs during the struggle for national 1iberation
conducted a successfu] coup against Luis Cabral.
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Tenaillg a serts that the coup was well-received by the population and
t W'e reasons whacﬁ brought. it about were: 39

- s A worsening of the economic s1tuat]9n:1r1ce,the

‘basic staple, was practically unava11ab1e in the
urban centers.

] ., n ‘constitutional project that would have given the
= . defeated ﬁFéSidéﬁt broadér ﬁbWérS than he had:

The wish of the Black popu]at1on to assert 1ts

domindnce in the balance of power.

As of the t1me in wn1cn ne writes, Tenaille describes t@g-~structure of the

" state in Guinea-Bissau as based upon the reg1ona1 decen;E§11zat1on policies
established dur1ng the war: At the economic Tevel; he reports that Guinea-
Bissau reached agreements with France Rumania and/Sweden for the mineral
extraction of bauxite;. agreements with Arge11a for 1mport1ng wood; and
with China for the deve]epment of the rice cron'ﬁ

- e
PR

v Before the coup, Denis Gou]e} descr1bed Guinea-Bissau’ s economy as one
in which "incompatible multiple sectors" ceex1sted.40 The PAIGC, accord-
ing to Goulet, "1eft mich of the economy as. it had been" before 1ndepen-"
dence, because it “lacked enough competent people to run all the economic

units on which the country depended nél , .

I do not have informa{ion"as'tc the ‘extent to which the goup may
have brought about stronger defenses against the penetration of multina-
tional corporations and neo-colonialism in Guinea-Bissau:. What seems evi-
dent, though, is that at the time which Freire worked with Guineans, the
country was far from being economically independent, and that a power L i
struggle was being waged within the é]ite to determine the future of the =~
country's economy. ” ‘ o

The picture that emerges from a variety of sources is very different
from the one that can be gleaned from Freire's book about his work in
Guinea'Bissau. Reading Ehé bddk in the 1i§h? of this new information is

s E - us
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Guinea-Bissau is one more instance in which our uncritical_acceptance
; ' has led us astray. What the experience means within the Uﬁi"féa States -

_context must be thoroughly discussed and ana]yzed by practltleners of
Freire's ideas: As stated by a friend in the’ network "If Freire's
theory didn't work in Guinea- B1ssau does that mean the theory can t work,
that it-is 1rre]evant7 Did his ideas not work because of hxs personal;

'contradictepzy ' behavior, or because his ideas don' t work? How are his
idégs and his persena] behavio- related?” These are questions f?f the

s

readers to answer.

\‘




Notes to Section 7:  The Lessons of Guinea-Bissau

1.
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Freire; Letters; pp: 16-17.
# o L L o o ) ] L . 7' N ] - .
Rosiska Darcy de Oliveira and Miguel Darcy de Oliveira; Guinea-Bjssau:

Reinventing Education (IDAC Monograph No. 11-12; Geneva, Spring 1976)

-

Pl

1bid., p. 13. - o

~

IDAC's monograph on Guinea-Bissau states: "The IDAC involvement in
Guirea-Bissau was made possible financially by a grant from the. _
Commission. of the Churches' Participation in Development (CCPA) of
the World Council of Churches." (p. 51).

Harasim, Literacy and National Reconstriction, pp. 196-97. Linda

Harasim raises the issue that Freire's work in Brazil and Chile may
not have been as successful as the literature on the subject presented
it_to be. .1 have never seen an evaluation of Freire's fieldwork;

only glowing statements of success are available in bibliographic
resources. Quoting Farideh Mashayekh, “Freire—theMan, his Ideas and

their Implications," in Literacy Discussion (Spring, 1974), Linda -
reminds us: "available documents and data on the resutts achievad
during this experiment [in Brazil are far from enabling us to evaluate
the effectiveness of this method in either the cognitive or the”
affective domain... The Chilean éXﬁéfiméﬁtjwleEfgﬁgffaf Brazil, did
not provide adequate quantitative data allowing systematic evaluation

of the method's impact: 1In spite of the relatively low rate of
illiteracy in Chile (11.7%) and government supportfor 1iteracy pro- .

grams through 'conscientization,” the problems of drop-out among the -

participants has not been solved." ‘
In this quote Mashayekh uses evaluation concepts and criteria which

may be inadequate for understanding Tiberating, education. However;

the fact stands that evaluation reports (of any kind) on Freire's
experiences are lacking. ; -

A __ o
Ibid., p. 20. | B -

bid:; p: 6: This statement was taken from a government document
dated at Bissau, November 8, gaao; A military coup took place on
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3

12. ;Hara51m, L1teracy and National Reconstructlon, p. 6.
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of the struggle for 1ndependence, favored the. adoption of Portuguese

"as a vehicle for socio-economic and political advancement and for.

international communication," Amilcar Cabral, Revolution, p. 176
Cabral understood that, though Creole was a transetﬂnlc ransethnic langudge <
that should eventually be used in education, it was.first necessary

to have it grammatically systematized and transcribed into an.alpha-
betical and written form {Ibid; p. 179), not:an easy task to be
rap1dly accomp11shed Ina recent art1c1e by. DonaldaP ‘Macedo, “The

' cation, 165:1 (Hinters 1983), pp. 99-212; - the author states that
\ __Fre1re “failed to completely convince the Capeverdean Teaders and
\ ) "educators of the importance of their native language in the develop-

ment of an emancipatory literacy." He further states that in a
personal interview, Freire "deplored" the policy of using Portuguese
as a_vehicle for literacy (p. 118). _The quotes_refer _to Cape Verde.
Did Freire also try to p&rsuade the leaders of Guinea-Bissau to use
Ereole instead of ‘Portuguese? Or is this something he learned after

the Guinea-Bissau experience? The matter is not as s1mp1e as a read-
ing of Donaldo R. Macedo would seem to suggest .
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We also know that the vestiges of tribalism in our country have been
eliminated through the armed struggle we are waging (...) Only |

p011t1ca1 opportun1sts are tr1ba11sts " (1bid., p. 145).

19 "Events have shawn that the only soc1a1 sector eapable of being aware
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p: '108). Yet, Amilcar Cabral also warned: “The moment national

_1iberation comes and the petty burgeoisie takes power, we enter, or

rather return to history, and thus the internal contkad1ct1ons break
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4 Section 8

SUMMARY AND CONELUSIONS v &

I started this work with the history of Paulo Freiré;_a\hUﬁaﬁ being
who later on became internaticnally famous and; I believe; deformed,

- romanticized and perhaps misunderstood. I tried to understand and share
the env1ronment that nurtured Freire's ideas and practices in' Brazil.

This led me to produte a nécessar11y brief overview of Brazil's p011tlca1
social and economic development between 1930-1964, and to expiore ths
ideas (ideology?)* that either originated from or produced (depending on .
—your point of view ’””e%upment—ofhBraz#%—and~Fre+re-s-educat%onal—-w....m,e__e

ph1losophy.

v

) Pau1o Fre1re was and is, like eacﬁ of us; a human be1ng ingrained in
3 spec1f1c h1stor1ca1 epoch a soc1a1 c]ass, a nat1ona1 cantext and an
: 1nte11ectua1 trad1t1on, elements wh1ch may both form and deform us. After

uaded that his context dur1ng the 1950's was that of developmenta] eap1ta-

Tet-nationalism, w1th1n which he acted as a 11bera1 member of a Cathol1e . 4
1nte11ectua] élite. The context of the ideas first expressed by Freire \'“\\\
has been presented 1n the f1rst sect1on and it ddés ndt sustaln the ‘ %k\'

1A \

formulations that we have seen in the s1xt1es and sevent1es Yet, I be-
lieve, that is how we saw Freire when we' adopted his ideas.

In the second section, I.turn towards the many Wajs in wh1ch Fre;re
has been—and is—read; understood (m1sunderstood°) and perce1ved in the
Uni ted States._ I try to 1dent1ﬁy the. factors that const1tute obstac]es to
- the comprehension of Freire's 1deas and practices; obstacles that are
both of a pract1ca1 and ph1losoph1ca] nature; and which have a-- lot to do -
w1th the fact that U.S. intellectuals—natives or residents—are formed in
an en v1ronment which is qu1te different from that of a middle-class

e .




%

case; Braz1l) 1 conc?&de that the urgency to understand.a romanticized
Freire in orﬁer to act "rad1ca1]y" within® the United States through the
de}1berate adopt1on of what was considergd a "Third World revo?ut1onary '
approach " 1ed many educators to thé creation of "Freire- 1nsp1red.programs"
in a sportaneous angﬁgggrjthgl_ggxl__ o

irst try to describe the-type of pers” s who

ed the "we" to which I refar in‘§ect1on Twc. 1 offer a sunmmary
of the way in which we saw ourselves and what we be11eved to be our moti- }
vations. Then I make a 180 degree turn to declare th?t “we" never con- . -

fronted or cr1t1ca11y exaﬁ;ned who we are and what motivated us within a
nongldealqst framework. To prov1de a sense of ba]ance, I examine the

issues in quest1on from a materialist perSpect1ve and with perspect1ves
of those who have cr1t1c1zed “educat1ona1 rad1ca1s" 1n the Hn1ted States;

great dea1 of sense to me; and wh1ch offers an alternative meanﬁ for a]]

- to explore who we are, where do We come from; and where do we want to go.

e

The fourth section is aimed at describing the basis of the activities
conducted in the United States by some practitioners of Freire's ideas
(mostly Latinos), as- I perceived those activities between 1978-1983. At
the middle of the section, I introduce the fact that, during 1980-1982, a
federally-funded project emerged within which "we" tried to work together;
and what resulted from it. It may seem that I 1nverted the chronology -
here, but it is not so, as the federa]]y—funde stage came after we had
worked in T1berat1ng education for several years. -

Sect1on Five offers a general account of spec1f1c problems encountered
by pract1t1oners of Tiberating education due to the fact that we work in- o
the U.S. soc1ety I refer to 1nd1v1dua1 and institutional problems, both . : 3
with the entrenched system and among ourselves. I summarize two non-Latino

} sources that 1 consider "a must" for understand1ng the practice of liberat-

1ng educatjon in the United States. 1 react to the sources that are sum-

#h
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 duct are not acceptable to the system “The problem; however-goes'beyend*

- strategy of the Cultural New CTass. There may very well be a dissonance

mar1zed frpn a Latino perspective, Bpfﬁ mine and the.one I obtained from
others wh11e re51d1ng in the United States between 1986-i983 i point out
the many ways in wh1ch we Latinos are . (some by choice) 1solated from the

_ Wnite progreSS1ve élites and guestion the extent to which the stated. goals

of 11berat1ng education are atta1nab1e for Latinos in the United States;
given that we are‘no* pel1t1ca11y organ1zeé in any mean1ngfgll§§£___‘

Ih the sixth section, 1 d1scuss evaluat1on as a separate problem faced
by 11hprat1ng pducat1on nragt1t1nners in the svstem Evaluat1on eonst1tu-

‘tes. a prob]em because it is an act1u1ty required by externa] sources of
: funding in ways that pract1t10ners do not consider adequate ror relevant;

and because the type of evaluations which we would like to be free to con=:

the previous statement of facts. Eva]uat1on as education itself, is inse-~
parable from onto1ogy and ep1stemology, subjects seldom exp1pred or dis- Cne
cussed by pract1t1eners {or by the educational system, for thaf matter), o

'~ being considered too abstract to be practical. Ontology and epistemology

may be whatever we make them to be Bﬁf 6ﬁé’fﬁiﬁ§ 1s for sure. we a*] act *;.
ways. I conclude that Fre1re cannot help us in tﬁiS prob1em because his

own tneoret1ca1 formulat1ons on the subjects are contradictory: Adopt1ng
Freire's pos1t1cns without reflect1ng upon their contrad1ct1ons only

creates—as it has created—a great deal- of confusion.
B ] - )

T @ :
A

In the same 's'e"ctib’ﬁ i ihtféaucé tﬁé ﬁyp’e’thé’sis that ij s pf‘b’gi'essives

nounciation of oppre551on and their announcements for "a better worId "
This I believe to be-an impact ef the "new physles," wh1ch have been dis-

' seminated in the Unlted Statesrby the mass paperback trade and have in-

spired a "transformational movement.” This movement 1 believe to be a-

between what U.S. progressives want and what the Thard World wants. Should .
this be the case, evaluat1ng\}he operat1onalization of a "Third Wor]d philo Y

sophy of educat1on" W1th1n the United States under the assumptxon that U.S.



practitioners,many of whom are "into" the transformatianal movement are
vattUhéd to the Third Wor]d-—elther ‘the one 1n or out of the United States—
would be,: at best a qu1xot1c venture I do: 6e11eve that transformataona] o
:tﬁougﬁt and practices in the United States have gane ggypnd Freire, and }

in many waysarecentradlctory to Freire's theory and practtces, no matter

Vi

“how many superf1C1a1 s1m11ar1t1es can be identified. ! conclude that our-

. ,uncr1t1cai adoptton of Freire's educatnnnal philosophy and the dJsparate sr.;
" Ways in which it was uncr1t1ca11y mixed with transformational ideas. and . |

) Dract1ces u. S -style. was a sermus error for whlch onlv we are to b]ame

" The Unxted States context is samp1y 00 d1fferent from that in whtch

" Freire deve]oped h1s ideas; and we have not really tried to exp]nre the
'dwfferences It was gasier, to assume that the Thzrd World was the same
_in any. country . (5 o v I

A ¥

fhe last settiéh é&aﬁihés Freire's own bFaétiée iﬁ Gaiﬁéa Eissau’és a -

used in a new]y 1ndependent Th1rd WQr]d country “The resu?t Which emerges
is one of failure; a fa1]ure that Fre1re has never mentwonea to the "we": :
I have referred to throughout this essay A key 1ssue 1s that Fre1re seems .
‘,5 to have v1o]ated ‘the very same. principles he. estab1lshes in his Wrwtxngs
=~ as a guzde for action: There are lessons.in th1s for those of us who dwd
the same in the United States. The issue must be raised on whether FYETYE s

L

P educational ph1losophy and practices are workab]e at a1, . - bt ;-fﬁf

s : ‘
The concern has been pr1vate1y expressed ta me 7n persona] Ietters 3$ =
to an overproteétf#é 1n515tence on keepwng the matter between frzends. ;£ ..7 . :
) have opted to open up the subgect as st111 anather issue that must be ;'7 L
-exp]ored by Freire pract1t1oners in- the Unwted States. ' ' S

Confusing the shoulds with the is may Véiy well be a huma trait. *

It is certainly temp‘tin’g,"as it plays upon our desire to believe in some- . - =
thing that can be: considered as "truth” beyond any -reasonable doubt. Freire =
prapt1t1oners commltted thlS mistake. Freire seems to- -have committed it too.

e
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f)should consider ‘the many unresolved jssues

‘7»

Any evaluation b?'?réire:iﬁspired'p jrams in the United States
raise in this. essay who
are we, where do we come ‘from, what are we 1ook1ng ford how sound. is our

appreach based both 1n the wr1t1ngs of: Fre1re and’ 1n «the concrete context«

. in which we work. Df cc&rse,¢th1s can be totally 1gnored in evaluations |

f_ requ1red by fund1ng sources. It is suff1c1ent to use one of the many

)

, '"surnamed eva]aat1ons models" ava1lab1e, spec1f1ca11y the qua11tat1ve
B mode]s Any pnOQram can be bhus eva]uated ‘and the ?Fre1re 1nsp11ed" aspect

can be 1gnored

I ask for more honesty with ourselves: I think it.is. time for us to

. ask uncomfortab]e questions.  The most important of these may be whether,
- in fact, after a decade & trying to practice Freire's educational philo-

sophy, we should admit that it is not applicable te our work. It is in.
this context that.the new information about Fréiiéfs formative pehibd in

. Brazil and his work in Guinea-Bissau should be critically examined.

The 1dea is not to audge Paulo Freire. He has been. an inspi?etibn to

' us in mements when we were about to g1ve-up“ in our guest ‘for a more Just

and equxtable oc1ety If on]y far thaﬁ reasen-—aq? there are more than
ona—we_owe h1m We owe him 3ust1ce and reSpect For me; fth]s means being ar
cr1t1ca1 of his jdeas and pract1ces as he taught us to be cr1t1ca1 of ours.

It is time that we do bothf That is what I have tr1ed_to}do.r~.‘ '

. R 7
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